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Abstract

Fostering students' learning engagement plays a crucial role in higher education
institutions. It is essential to assist students' learning best, satisfaction, and
preferred faculty members' teaching strategies. The purpose of this study was
to find out the faculty members' strategies by mapping out the students'
perceptions of their experiences in writing classes with highly-engaging
environments. Thirty participants from undergraduate students of English
Language Teaching (ELT) at five state universities in Malang, Indonesia were
selected purposively. All participants identified themselves as active students
as they already had sophisticated results in the writing classes. Hence, the
researchers employed a Likert scale questionnaire and semi-structured
interview guide in collecting the data. The study revealed that the learning
management system, materials, discussion, and feedback sections were rated
highly as the most common activities during the teaching and learning of
writing skills. Almost all of the participants mentioned confidently that those
fundamental activities that boosted their participation resulted in positive
learning engagement. Specifically, the researchers found that the faculty
members' indirect learning strategy that specified only on the social learning
strategies can foster students’ engagement well. In highlight, this study offers
teaching reflections by spotlighting various engagement strategies implemented
in the writing class circumstances.
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Introduction

In recent years, higher education institutions have shown a persistent
establishment with fostering students’ learning engagement by introducing
substantial innovative strategies that offer new ways of transferring new
knowledge. As cited in *“student engagement literature review” by Trowler
(2018), student engagement and self-involvement in learning has become the
most recent focus of attention among those who contribute to improving the
quality of teaching and learning at higher educational levels. The fundamental
rationale behind those statements, Martin and Bolliger's (2018) research study
exclusively discovered that student engagement helps to reduce a sense of
vulnerability, boost interest in learning, increase student satisfaction levels, and
enhance student performance that reflects on the student academic and writing
performance. In other words, it informs and offers a consequential glimpse of
the importance of engagement strategies at the university educational levels
(Delfino, 2019; Parsons et al., 2014).

In the process of teaching writing, it is essential for faculty members to
foster students’ engagement regarding a fundamental issue that writing class in
general might determine students’ apathy and passiveness. It happens since the
process of writing itself only focuses on how to write an essay well without
involving students’ active participation in a meaningful context (Akbari et al.,
2016; Lin & Huang, 2018; Richards & Renandya, 2002). Besides, Brown and
Heekyeong (2015) tried to point out that one of the principles for teaching
writing skills is that all the processes-oriented to writing should emphasize the
use of interactive engagement and focus on the student-centered processes as
well. Consequently, faculty members are required to create meaningful
environments where students feel stimulated, encouraged, and motivated to
improve their writing performance as the result of the learning engagement.
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In order to create meaningful environments, faculty members need
language learning strategies as specific actions to make learning easier, faster,
more enjoyable, more self-directed, more effective, and more transferable to
new situations (Oxford, 1990). According to Oxford (1990), language learning
strategies are divided into two categories: direct and indirect strategies. Direct
strategies are divided into (a) memory strategies for remembering and
retrieving new information, (b) cognitive strategies for understanding and
producing language, and (c) compensation strategies for using language despite
the knowledge gap. Likewise, indirect strategies are separated into (a)
metacognitive strategies for planning and coordinating the learning process, (b)
effective strategies for regulating emotion while learning, and (c) social
strategies for learning with others.

Besides, to assist students’ involvement, faculty members need to
comprehend the theoretical basis of learning engagement. It derives from
Bloom’s (1959) idea in which the learning engagement refers to three major
dimensions: behavioral engagement, emotional engagement, and cognitive
engagement. According to Bloom (1959), those three indicators are able to help
faculty members observe the encouragement of their students’ learning
engagement. It is also justified as the indicators of how students can interpret
their active participation and affection concerning the process of learning. In
particular, behavioral engagement refers to students who are behaviorally
engaged with behavioral norms, such as attendance and involvement. Besides,
emotional engagement refers to students who engage emotionally that would
be experienced in affective reactions such as interest or enjoyment. Then,
cognitive engagement refers to the cognitively engaged students that would
seek to go beyond the requirements and would relish the challenge.

Many studies showed the emergence of the importance of language
learning engagement in writing class circumstances. A survey study at a
university in the South of England by Masika and Jones (2016) revealed that
student belonging and engagement for university students were substantial to
construct their positive feelings during learning. By investigating the students'
perceptions, both of the researchers reported that many students who were
facilitated and assisted exclusively with the right track of accomplishment
would intentionally improve their positive learning involvement. Some of the
justifications were able to develop a sense of belonging, gaining strong
confidence, and constructing their self-reflection. The result was in line with
Abas' (2015) research study that noticing some right assistance and strategy can
boost the quality of students’ academic performance. He noted that the
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educators' main role in fostering learning through students' engagement was
also delivering substantial effect to influence the students' motivation to learn
something new. The studies suggested further researchers continue the prior
studies since the discoveries did not cover all of the three dimensions of
language learning strategies.

Because of many positive results, many researchers would be on the alert
to do some further studies. Engaging students with many valuable exposures
during learning can maximize students' academic performance (Lee, 2014;
Pourmousavi & Mohamadi Zenouzagh, 2020; Wei & Cao, 2020; Yu & Hu, 2017).
According to their research studies, establishing valuable feedback was a
fundamental step to facilitate the students with the right assistance in writing
classes. Providing feedback is one of the ways to foster students' learning
engagement in writing classes (Rouhi et al., 2020; Vahedi et al., 2019; Zheng &
Yu, 2018). By having some feedback sections with the students, they were able
to consult and share their ideas that affected their positive learning engagement
by feeling motivated in correcting their ideas, errors and showing their
preferences to convince their ideas to the faculty members. Feedback can build
a good relationship between faculty members and students (Wonglorsaichon et
al., 2014; Zhang & Hyland, 2018). The discoveries uncovered other activities
except for feedback sections. They recommended further studies will be finding
out more activities that might be obtained by considering participants'
perceptions and preferences.

Recently, faculty members’ roles and strategies were assigned as the
main fundamental circumstances in the writing class environment since they
can improve students’ motivation (Lee & Yu, 2017; Martin, 2012; Yin, 2018; Yu,
2019). Subsequently, many researchers have tried and worked on faculty
member strategies and students’ learning engagement in writing class-sections.
One of the justifications is a study by Martin and Bolliger (2018) on the
importance of engagement strategies in the online learning environment. This
survey-based research study examined students’ perceptions of various
engagement strategies offered by the educators. The result revealed and noted
down that structured-discussions by including guiding questions and/or
prompts to deepen their understanding of the content was rated as one of the
very important engagement aspects that a faculty member should use. This is
because the detailed activities can boost their motivation in the writing class
circumstances. As mentioned in a limitation section, the findings only
happened in online classroom settings. It might open some further studies to
investigate in a real writing class circumstances to differ the findings.
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Moreover, previous research studies conducted by Baranova et al. (2019),
Bond et al. (2020), and Tai et al. (2019) made a clear justification of the learning
engagement in the process of writing. All the researchers focused on
investigating students’ learning engagement by using a variety of material
sources through e-learning circumstances. In highlight, after conducting the
evaluation, they reported that students were interested in the process of writing
and felt more confident and experienced after the e-learning course ended.
Clearly, the researchers approved a substantial idea that after being stimulated
with many assistance sources, students’ learning engagement played an
influential role as resulted in highly-satisfied outcomes which impacted
students’ writing performance as well as achievement. Providing some
supporting materials for students can help them feel stimulated as their
behavioral engagement is improved significantly (Fredricks et al., 2004). The
discoveries suggested further researchers find other importance of a variety of
material sources and the example of the materials.

Franklin and Harrington (2019) discovered the importance of
combinations between a faculty member and students’ roles in today’s
classroom. Both researchers stressed that in the 21st century, a faculty member
had to plan lessons to maximize engagement and promote autonomy where
students may choose excellence and mastery as their educational outcomes. In
brief, the research result can be summarized into short information in that
successful faculty members and students' classroom collaborations were able to
create an interesting as well as a meaningful atmosphere to foster students'
enthusiasm and motivation in the process of writing. This is in line with Payne's
(2014) research finding that students’ motivation and connectedness can be
easily built when they had many collaborative exposures in the process of
learning. As written in a limitation part, the studies did not involve students'
preferences to describe the characteristics of the faculty members' strategies to
foster their motivation in learning.

Lee (2014) and Rajabalee et al. (2019) conducted studies investigating
students' learning engagement and the impact on their academic performance
in the process of learning. Students' behavioral engagement, emotional
engagement, and cognitive engagement can exclusively influence their ability to
master something if they were given and stimulated with the right assistance.
The result revealed a significant positive correlation between students' learning
engagement and their academic performance. The researchers noted that
building a good relationship between the faculty members or instructors and
the students will lead to highly-engaging circumstances in the process of
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teaching and learning. The studies suggested further researchers find out
students' perceptions within the same major since the discoveries did not rely
on the same major.

The substantial review of some studies above encouraged the researchers
to investigate the faculty members’ strategies to foster students’ learning
engagement in writing class. This is due to some reasons that some limitations
exclusively found in the previous researchers’ findings, and this needs further
discovery and clear significance as well. To sum up, within all the previous
researchers’ findings, there are some differences in research contexts between
the prior studies mentioned and the present study. In contrast with this study
that involves undergraduate students at state universities in Malang, the
researchers focus more only on the English education major. Hence, the
previous studies did not employ English education majors, but they involved
ESP class in Petersburg, Polytechnic University, first-year Business
Management students, and others involved students’ graduate programs at
more than five universities across the United States.

Hence, unlike the previous studies that only focused on one/specific
dimension of learning engagement theory, this survey-based study focuses on
Bloom’s three dimensions as the fundamental theory to assert students’
learning engagement. Additionally, the review of some previous studies
established faculty members’ strategies without involving a specific assumption
or ideas to be proved or justified. Some of them reported the learning strategies
by showing some common activities involved in the process of learning. On the
other hand, this study stresses Oxford’s (1990) learning strategies as the
primary theory to be considered and justified. Therefore, in collecting and
investigating some detailed information, the present study determined and
reported faculty members’ strategies through Oxford’s (1990) fundamental
strategies.

From the research gaps mentioned above, exploring faculty member
strategies to foster students' learning engagement in writing class is essential. It
will employ a new theory of learning strategies by mapping out the whole
population of some students’ perceptions about writing classes with highly-
engaging environments. Based on the background mentioned, the present
study aimed to answer this research question, "What are the common
characteristics of faculty members’ strategies to foster undergraduate students’
learning engagement in writing class?" Therefore, the result of the present study
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would be beneficial for reflecting faculty members' awareness of the concept of
learning engagement in writing class circumstances.

Method
Research design

The study used a survey research design to find out the common characteristics
of faculty members’ strategies to foster undergraduate students’ learning
engagement in writing classes by exploring the students’ perceptions of their
experience in writing classes with highly-engaging environments. This study
involved some representative students from different universities as the
participants. This is in line with Latief's (2019) statement that survey research
design involves a precise sample to be selected from a population. It is used to
identify trends in opinions, attitudes, and characteristics of a large group of
people (Creswell, 2012).

Participants

The researchers employed a purposive sampling method that involved thirty
students from undergraduate students of English Language Teaching (ELT) at
five state universities in Malang, Indonesia. The demographic information of
the research participants is shown in Table 1.

Table 1. The demographic information of the research participants

Items Variable Sub-variable(s) Percentage (%)
1 Gender Female 53.3
Male 46.7
2 Semester 4 100
3 Affiliation Universitas Negeri Malang 23.3
Universitas Brawijaya 16.7
Universitas Islam Malang 16.7
Universitas Maulana Malik Ibrahim 23.3
Universitas Muhammadiyah Malang 20
4 Writing course Argumentative writing 30
name Advance writing 36.7
Writing 4 33.3
5 Writing score A 76.7
result A- 23.3

Specifically, the participants were selected based on their writing ability
by having "very good to excellent" writing scores as they had already passed all
of the writing courses. In highlight, more than half of the participants were
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female (53.3%), while the rest (46.7%) were male students. All participants
identified themselves as active students, having sophisticated results in the
writing classes with highly-engaging environments.

There were five procedures for finding out the research participants.
They were as follows: first, the researchers gained access to the sample by
asking for permission from the participants in each university chosen in
Malang, East Java, Indonesia. Second, the researchers waited for the
participants’ willingness and availability to accept it or reject it. Third, if the
participants allowed the researchers to distribute the form via Google Forms,
the researchers selected the participants regarding the criteria mentioned. Forth,
the researcher allowed the participants to answer the items. Fifth, the researcher
collected the answers and interpreted the result of the forms.

Data collection

The researchers collected the data through a questionnaire and an interview
guide. The questionnaire was employed to collect some information on the level
of students’ learning engagement and the factors affecting their learning
engagement through faculty members’ strategies used in the writing class. The
questionnaire was adapted from the previous studies by Baranova et al. (2019),
Franklin and Harrington (2019), and Martin and Bolliger (2018). It consisted of
15 Likert scale items that contained some activities that might be implemented
by the faculty members in the process of writing section (see Table 2).
Afterward, the Likert scale had 5 scoring criteria: never (1), rarely (2), every
once in a while (3), sometimes (4), and almost always (5).

To maintain and authenticate the questionnaire's correctness, the
researchers collaborated with an expert in the validation process before the
distribution of the questionnaire. The validator is a faculty member who experts
on the writing skills and language learning strategies from the Graduate
Program in English Language Teaching (ELT) of Universitas Negeri Malang.

Besides, the interview guide consisted of 10 questions as a follow-up
activity after filling out the questionnaire (see Appendix 1). It made something
clear about some information collected that potentially can be investigated
more in-depth by the researchers. The process of interviewing the participants
was done by doing a phone interview. The researchers randomly choose some
of the participants to be interviewed as they had already filled the forms
completely. Hence, all participants could clarify their perceptions, describe the
writing classroom circumstances, tell the faculty members’ strategies to foster
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students’ learning engagement, and give some further recommendations for the
coming up writing classes.

Table 2. Breakdown of the 15 Likert scale items

Items

Activities Scale range  Category
12345

10

11

12

13

14

Students are permitted to suggest the activities in
a course outline that is accessible in the writing
course.

Students are able to ask, suggest and interact with
faculty members during their presentations.
Students are advised to search and choose the
appropriate materials (e.g. chapters, articles,
books) based on their interests and preferences.
Students are able to show their choices and
preferences in selecting the references of writing
in the process of writing production.

Students are given a rubric for considering their
choices of references based on their interests.
Students are permitted to convince their ideas
through alternative online resources to dig and
explore topics in more depth.

Students are guided to work meaningfully by
using ‘chosen’ references to complete their
writing.

The faculty member creates an online writing
forum for students (ex; WhatsApp group) to
discuss the writing difficulties.

Students are asked to do a group discussion
instead of only individual writing activity before
they start to produce their writing.

Discussions are organized with leading questions
and/or prompts to enhance their interpretation of
the topic.

Students do peer-review or group-review
classmates’ work.

Students are required to give feedback on
students’ writing products based on their
interests.

The feedback session is organized with guiding
guestions and/or prompts to enhance their
interpretation of the topic.

The faculty member provides feedback using
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various modalities (e.g., text, recommended
resources).
15 The faculty member reacts to students’

achievement relates to the writing production
(e.g., giving sign/emoticon to show the
compliment).

Data analysis

The data collected were analyzed through five procedures. First, the researchers
processed the data manually by looking at the scale range and the graphic
percentage that has been facilitated and provided by the Google Forms
platform features. The researchers counted each Means (M) of the items in the
guestionnaire. Second, the researchers categorized the data collection based on
their categories of the scale range accumulation (see Table 3).

Table 3. Scale range accumulation

Means (M) Categories

0-1.0 Never

1.1-2.0 Rarely

2.1-3.0 Every once in a while
3.1-4.0 Sometimes

4.1-5.0 Almost always

Third, the researchers decided the proper activities categorized "almost
always" and "sometimes" as preferred activities. It indicated the highest points
of the scale range accumulation to represent students' positive learning
engagement in writing classes. Forth, the researchers contacted the participants
to interview them as a follow-up activity. It aimed to know the rationale behind
the selection and check the proper activities chosen whether they were rated as
"highly engaged" or not to represent the participants' level of positive learning
engagement. Fifth, the researchers transcribed and describing the participants'
utterances.

Findings

To find out the common characteristics of faculty members’ strategies to foster
undergraduate students’ learning engagement in writing class, the researchers
defined some substantial activities mentioned by the participants. The rationale
behind its proceeding, discovering some activities that encouraged students'
positive engagement, made it easier for the researchers to analyze the faculty
members' strategies. Consequently, the researchers only interpreted and
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stressed the ten activities rated highly as the most common activities in the
process of teaching and learning writing. The ten proper activities mentioned
by the participants were classified into four main categories: learning
management system, materials, discussion, and feedback sections.

Learning management system

In determining the best activities to be carried out during one semester, faculty
members' way to offer some negotiations and discussions that involved all
students in a class can establish students’ learning engagement (see Table 4).

Table 4. Learning management system section

Items Activities Means (M) Category

1 Students are able to ask, suggest and interact with 4.7 Almost
faculty members during their presentations. always

2 Students are advised to search and choose the 4.8 Almost
appropriate materials (e.g., chapters, articles, books) always

based on their interests and preferences.

As shown in Table 4, students mentioned that the two activities were
important as they rated highly engaged to represent the level of their positive
engagement in learning management systems. The terms of association can
foster their learning engagement in the process of writing. In each meeting, the
faculty members’ decision to give students options on whether they can
continue or ask for some reviews of the previous meeting lessons can affect
students’ motivation to learn. Students would be very happy and enjoy the
process of learning since they are always invited to share their difficulties,
express their common interest, or state some weak points which needed to be
reviewed or revised by the faculty members. As a result of interpreting the
association in the learning management system, a participant said:

...our writing projects are consistent with good writing principles;
grammar, originality, being more scientific, etc. (P1)

Another participant said:

He usually tries to discuss material that we don't understand. We love
that discussion. (P3)

It made clear that the students resulted in excellent results at the end of the
writing classes sections. Faculty members' way of associating themselves with
their students affected the students' ability to learn best. It was known from
their utterances where their writing ability was significantly improved when
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they should apply their knowledge in a writing task or a writing project. They
could write it well based on the writing principles that the faculty members had
explained.

Materials

Before students had a writing activity section, faculty members would be
responsible for guiding and giving some directions to be followed by students.
It was done by equalizing the chosen materials from the faculty members and
the students themselves. In other words, they received knowledge from the
faculty members' presentations and were given a chance to search for some
references that may lead them to explore their self-interest and attention to their
preparation in the writing production processes (see Table 5).

Table 5. Materials section

Items Activities Means (M) Category

3 Students are able to show their choices and 4.5 Almost
preferences in selecting the references of writing in always
the process of writing production.

4 Students are permitted to support their ideas 4.7 Almost
through alternative online resources to dig and always
explore topics in more depth.

5 Students are guided to work meaningfully by using 4.7 Almost
‘chosen’ references to complete their writing. always

In this case, the participants rated highly engaged to represent the level
of their learning engagement regarding the three activities mentioned. The
choices of materials were selected as very important by the students as they
described the process of learning would be so much meaningful and useful.
Students had so much fun in representing their preferences in selecting
references, using optional online resources, and completing their writing based
on their self-interests. Some of the students mentioned and shared their best
supporting materials that were allowed by the faculty members. They were as
follows:

Everyday Arguments: A Guide to Writing and Reading Effective Arguments
by Katherine Mayberry and A Guide to Argumentative Research Writing
and Thinking: Overcoming Challenges by Arnold Wentzel. Those are books
I used to support my writing skills. (P7)

I usually take more materials from articles on the Internet. (P4)

YouTube and any kinds of writing textbooks. (P2)
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It assumed that the students tended to actively participate in writing classes
where they could bring their preferences in the process of selecting materials.
They felt happy when the faculty members did not obligate them to use a
specific material only from the faculty members. They loved to enrich
themselves with some preferred materials chosen by themselves as their
supporting materials to improve their writing ability.

Discussion

Students enjoyed the faculty members’ creativity in giving constructive learning
circumstances to improve students’ writing performance and achievement by
creating a valuable discussion section that allowed them to ask, suggest and
interact with their friends (see Table 6).

Table 6. Discussion section
Items Activities Means (M)  Category
6 Students are asked to do a group discussion 3.8 Sometimes
instead of only individual writing activity before
they start to produce their writing

7 Discussions are organized with leading questions 3.9 Sometimes
and/or prompts to enhance their interpretation of
the topic.

As shown in Table 6, they confirmed the two activities in the discussion
section were important as they rated highly engaged to represent their positive
engagement level. It noted that they also might be helped by the faculty
members' suggestions if they needed some help. Students thought that the
discussion section enabled them to be active since they experienced the
discovery and cooperative learning. In interacting with friends, they went out
of their way to learn and actively search for additional knowledge together. As
a result, a participant said:

We correct our writing errors with friends, and then we also provide
and give feedback for our friends. (P1)

Another participant also said:

Peer review, discussion. Give assignment, then the faculty member gives
feedback to our essay. | like his confirmation. (P5)

Grouping the students into peer and group discussion was essential in the
process of shaping their writing ability. From the two participants’ statements,
the students could learn from one another as they got a precious chance to add
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their existing knowledge with something new that they got from friends.
Afterward, they also received another knowledge from the faculty members'
confirmation by inviting the whole class discussion.

Feedback

Feedback activity was categorized as a primary section that highly-affected
students’ learning engagement. They rated this section as the most fundamental
activity that gave a big impact to show their engagement level that was rated
positively highly engaged. Specifically, faculty members’ responsibility in
allowing the students to correct, suggest, and discuss the confusion with other
friends could achieve the students' self-expectation, self-reflection, learning
goals, and positive motivation in writing accomplishment (see Table 7).

Table 7. Feedback section

Items Activities Means (M)  Category

8 Students do peer-review or group-review 5 Almost
classmates’ work. always

9 Students are required to give feedback on 4.7 Almost
students’ writing products based on their always
interests.

10 The feedback session is organized with guiding 3.7 Sometimes

guestions and/or prompts to enhance their
interpretation of the topic.

Subsequently, some students also described that this substantial section
could establish their belief and motivation to learn best how to write better
again and again. They felt worthy in creating other written works since the
faculty members also relieved and simplified the process of correction or
feedback as a basis for students’ potential writing skill improvement. The
faculty members provided them with clear guidance to be done by them in an
orderly manner. Some of them mentioned:

They give us advice, then pointed our mistakes and often brought up
the mistakes again in later discussion, not in a malicious way, in order to
remind us again not to make a mistake. (P8)

After our friend checks our journal, the faculty member collects the
journal and checks it one by one. He corrects the wrong words or tenses
used, and then he gives the score for the journal. From the score, we
could know about our progress. (P9)
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We can ask him in further about the mistakes we made if we don't
understand. (P10)

The chosen participants made a clear statement that the feedback section was
essential for their writing skill improvement. They simplified their thoughts
into faculty members' willingness to correct every single work written by
students could help them improve their writing skills as they could achieve
their learning goals well.

Discussion

In accordance with the information-collected, the faculty members’ strategies
that were rated effectively to foster students’ learning engagement were closely
similar to the indirect strategy that specifies only the social learning strategies.
The evidence might be seen from how the faculty members built meaningful
interactions with the students in designing, assigning, and creating writing
classroom circumstances. They were very active and responsive to engage
students' participation in the meaningful context, which may cover students’
self-interest in deciding the learning management system, materials, discussion,
and feedback section. This is in line with Oxford’s (1990) idea in which social
learning strategies facilitate learning with others and help learners understand
the culture of the language they are learning by having interactions.

Another justification came from some students’ comments concerning
the item "do you think those kinds of activities the faculty members implement
can engage your learning engagement?" almost all male and female participants
agreed confidently. Specifically, they thought that the social learning strategies
made them feel secure in the process of writing. Consequently, almost all of the
students showed that their learning engagements were rated highly engaged.
They also pointed out that those ten activities substantially impacted their
writing progression and achievement. Besides, by interpreting and analyzing
the result of the interview, the researchers sorted two fundamental factors that
successfully affected students’ learning engagement through faculty members’
social learning strategies used in the writing class circumstances.

The first factor came from the faculty members’ ways to increase
students' interests and preferences in the pre and while writing sections. This
was evident from the listed activities that most participants' preferred answers
indicated the faculty members’ creativity in facilitating the students' interests
and preferences. They were done by allowing the students to use other
supporting materials, share with friends by having a group discussion,
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emphasize the feedback from friends and faculty members, and then evaluate
themselves by doing a self-reflection section. The finding is in line with the
characteristics of the social learning strategies in which the students felt easy
due to the process of learning by having an interaction that is combined with
students’ interests (Oxford, 1990).

The second factor came from the faculty members’ ways to facilitate
students with many exposures in the post-writing sections. The participants’
answers made a piece of comprehensible information that the faculty members
always did a consultation section after their students accomplished their
writing works. The faculty members asked the result of students’ discussion,
checked the writing progresses, collected the students' works, reminded the
errors, and then guided what they should do afterward. The finding is in line
with the characteristics of the social learning strategies in which the students
felt more-directed in the learning processes that were resulted from meaningful
stimulation (Oxford, 1990).

Hence, the researchers classified and categorized the answers based on
each engagement type to show how the social learning strategies affect
students’ behavioral engagement, cognitive engagement, and emotional
engagement. First, students' behavioral engagement came from their
involvement in the process of sharing the ideas or interest with faculty
members, having group discussions with friends, and emphasizing their self-
involvement and attendance in a meaningful learning context, as shown in
Martin and Bolliger’s (2018) research findings. Unconsciously, the students
were engaged behaviorally through faculty members’ learning activities to
engage and involve their active participation in every meeting to make the
process of learning more meaningful.

The result of this study also confirms the findings mentioned by Lee and
Yu (2017), Martin (2012), Yin (2018), and Yu (2019) that involving students'
perceptions and preferences can lead to other substantial activities that can also
motivate students' behavioral engagement. By elaborating the ideas through
asking and receiving some constructive conceptions to be discussed together, it
can influence the students' persistence and attention well. Specifically, it can be
known when the participants chose ten out of fifteen proper activities to
represent their main choices that were successfully foster their positive learning
engagement. They preferred some activities that considered their awareness
and involved their self-interest. They delighted in some interactions and
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elaborations that the faculty members used in the teaching and learning
processes.

Second, students’ cognitive engagement came from their responsibilities
to accomplish their writing works by finishing them well. They were
cognitively engaged when listening, asking, and interacting with faculty
members during faculty members' presentations, noticing the errors, learning
the materials, and receiving feedback, then revising it. It affected their readiness
to produce the best writing accomplishment for their final projects at the end of
the semester. The result of this study supports Baranova et al. (2019), Bond et al.
(2020), Tai et al. (2019), and Zheng and Yu (2018) research findings that after
being stimulated with meaningful activities and many assistance sources, the
students’ learning engagement played an influential role as resulted in highly-
satisfied outcomes. The students can achieve their writing achievement by
elaborating their sufficient ability with the faculty members' way of clarifying
some difficulties and providing some supporting materials for the students.

Third, students’ emotional engagement came from their feelings of
interest and enjoyment in the process of learning. It resulted from the students’
personal feelings that most of them were motivated to do the weekly tasks and
assignments since their faculty members created meaningful learning
circumstances that may foster their exciting interests. They might bring their
preferences (e.g., references, materials, and books) that needed to be discussed
further with friends and faculty members through a class discussion. As shown
in the research findings of Franklin and Harrington (2019), Lee (2014), and
Rajabalee et al. (2019), successful faculty members and students’ classroom
collaborations were able to create a meaningful learning atmosphere to foster
students’ enthusiasm and motivation in the process of writing.

In addition, the present study discoveries can enrich some previous
research findings reviewed concerning some activities to foster students'
learning engagement (Lee, 2017; Pourmousavi & Mohamadi Zenouzagh, 2020;
Rouhi et al., 2020; Vahedi et al., 2019; Wei & Cao, 2020; Yu & Hu, 2017). This
study reveals the emergence of four substantial categories that need to be
implemented and considered by faculty members in writing class
circumstances. They are the learning management system, materials,
discussion, and feedback sections. Besides, all of the participants also stressed
the faculty members' way in each stage of writing: pre-writing, while-writing,
and post-writing activity can determine the level of students' engagement. It
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made clear that the faculty members' learning strategies can foster students'
learning engagement and achieve their writing achievement.

Conclusion

This study confirms the importance of faculty member strategies to foster
students’ learning engagement in writing class by acknowledging the learning
management systems, materials, discussion, and feedback sections. The result
of this study reinforces and supports the substantial belief that institutions need
to design and promote engaging learning experiences for undergraduate
students in writing class circumstances. Some perceptions, answers, and
feedback that were highly rated and recommended by thirty participants were
beneficial as a teaching reflection and further development of the teaching and
learning writing skills. The results suggest that engagement leads to the
students' writing achievement, skills improvement, and better performance as
their real expectation in learning English. Besides, the results from this study
would be beneficial for (1) faculty members who are searching for innovative
engagement strategies to incorporate the meaningful circumstances of their
writing classes, (2) instructional designers who aid in the design and
development of writing skills courses, and (3) administrators who are trying to
figure out ways to maximize students’ participation and engagement in the
writing class circumstances. However, there was a particular limitation found
in the study. The sample size was relatively small and taken from a restricted
number of students. Subsequently, further research studies could focus more on
examining faculty members' perceptions and preferences of engagement
strategies and then compare them with the students’ perceptions and
preferences.
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Appendix

Interview guide

1. Can you tell me how your faculty member set the learning management system
in your class?

2. What is the impact of interpreting the association in the learning management
system?

3. Do you think it can engage your positive learning engagement? In what way he
engages your positive engagement.

4. Do you have any recommendations about your supporting materials to support
your writing performance?

5. What kind of supporting materials/additional materials given by the faculty
member to support your writing performance?

6. Do you think it can engage your positive learning engagement? In what way he
engages your positive engagement.

7. Does the faculty member monitor students’ progression in the process of
discussion and writing production?

8. What kind of treatment that the lecturer used at the end of your writing result?

9. What kind of feedback is used by the faculty member in writing class?

10. Do you think it can engage your positive learning engagement? In what way he
engages your positive engagement.
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