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Education is not the learning of facts, but training of the mind to
think.
—Albert Einstein

Abstract

The Coronavirus Disease (Covid-19) pandemic affects the teaching and
learning process and raises problems. To tackle the problems with my
Essay Writing class, | took action innovatively to run online learning
by taking an Edmodo digital platform as a space for virtual learning.
The digital platform with innovations helped the students engage
in online collaborative writing and improved their writing skills. This
chapter discusses how | could run the writing class successfully as my
best practice integrating Edmodo digital platform into collaborative
writing in online learning during the pandemic. This chapter lies
under the theoretical frameworks of social cognitive learning and
collaborative learning that postulate knowledge of student learning
outcomes emerging from social experiences and observations in
learning activities. Some innovations | made in the writing class assisted
with the Edmodo digital platform were carried out through teaching
scenarios in three parts of the course during one semester: part one
focusing on Edmodo use in collaborative writing, part two centering on
essay writing theory, and part three concerning essay writing practice.
Based on the implementation of collaborative writing instruction with
the Edmodo digital platform, | can reflect on my writing instruction as
follows: the online collaborative writing instruction was very useful
due to learning features and some innovations, Edmodo as a potential
instruction tool can be applied for future application in post-pandemic
with modification, and the modification should stress on the practical
and technical ways to encourage all team members in collaborative
writing learning engagement in Edmodo small group where the social
cognitive learning through collaborative learning can be applied.

Keywords: collaborative learning, Edmodo digital platform, EFL writing

class, social cognitive learning, technology-enhanced collaborative
writing
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INTRODUCTION

Teaching and learning English as a foreign language during
the Coronavirus Disease (Covid-19) pandemic is very challenging
for teachers and students. Many issues emerged from them when
applying online learning (Atmojo & Nugroho, 2020; Cole et al.,
2021; Mpungose, 2022; Ni et al., 2021). From teachers’ perspective,
it tends to be crucial to manage the class, utilize the technology
they do not have previous experience with and apply teaching
strategies according to the technology integration (Mpungose,
2022). Similarly, in the students’ view, they feel it is harder to
learn from home, particularly those who do not understand
technology as instructional support (Ni et al., 2021). They tend
not to be actively engaged in online learning practice (Cole et al.,
2021). Moreover, they tend to be forced into online classes due
to emergency conditions throughout the pandemic (Atmojo &
Nugroho, 2020). However, whatever problems arose in the class
during the pandemic, the show must go on. English classes in
Indonesia must go online with many challenges, and there should
be problem-solving to tackle crucial learning conditions (Atmojo
& Nugroho, 2020). Throughout the pandemic, the students were
encouraged to practice collaborative writing in the writing class.
However, in the practice of online collaborative writing, they
faced problems of how they could work well together to write
in online learning during the pandemic. Therefore, the potential
solution is how teachers can innovatively and effectively facilitate
online learning. Teachers should include technology integration
in language learning in collaborative learning, such as writing in
English (Chen et al., 2022; Shih, 2020; Su et al., 2018), the so called
technology-enhanced collaborative writing (Zhang & Zou, 2021).

To integrate technology in English language learning,
particularly in my Essay Writing class offered for the third semester
students of the English Education Department at Institut Agama
Islam Negeri Palangka Raya in Central Borneo, Indonesia, | used
Edmodo digital platform as a space of virtual learning for my
online class. As a potential technological tool, Edmodo can be
used as an online learning platform (Balasubramanian et al.,
2014) to help students work collaboratively in the writing class. It
also serves as a learning management system for online learning
because it facilitates learning management systems (Cobanoglu,
2017). Moreover, the Edmodo learning management system can
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significantly and positively affect students’ English, particularly
writing skills (Miftah, 2018; Qaddumi, 2021). Therefore, this chapter
discusses how | could successfully run my essay writing class as
my best practice that applied collaborative learning during the
pandemic.

This Edmodo-based innovation was designed in writing
instructions during one semester, such as creating Edmodo small
groups as a new feature, grouping the students into Edmodo small
groups, sharing ideas by revising and editing peer’s drafts through
the “Edit Post” facility in Edmodo small group, and linking/sharing/
posting instructions of the essay writing process in assighnment
column to Edmodo small group to facilitate students for writing
learning engagement in online collaborative writing. The rationale
behind the current topic is that students in higher education
benefit from online collaborative writing in improving writing
quality due to challenges emerging from the collaborative process
(Chen et al., 2022). Collaborative writing improved students’
critical thinking skills (Moonma & Kaweera, 2022), influenced the
quantity and quality of second language learning opportunities
(Zhang, 2022), and socioculturally affected their works in terms
of writing accuracy (Le, 2022). In addition, the incorporation of
Edmodo in collaborative writing enhanced students’ interest and
motivation in English writing when used Edmodo features (Asmara
et al., 2021), social and cognitive engagement (Cobanoglu, 2017),
and writing engagement (Yusuf et al., 2018). In the process of
active interaction and communication in small groups, students
could accomplish their writing tasks and produce high-quality
essays. Hence, this chapter’s topic is paramount to discuss for the
insightful contribution to English language teaching and learning,
particularly writing in English.

THEORETICAL FRAMEWORK
Applying Social Cognitive Learning Theory through Collaborative
Learning

This chapter lies under the theoretical frameworks of social
cognitive learning (Bandura, 1986, 1989, 2008) and collaborative
learning (Dewey, 1916). In the conceptual structure of the social
cognitive learning theory introduced by Albert Bandura in 1986,
students’ activities in a learning process depend on interaction
influenced by social cognitive factors (Bandura, 1989). This
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theory asserts that students learn from various experiences and
observations of other people (Jiang et al., 2017; Money, 1995).
Students’ activities do not depend on their knowledge in the early
stages of learning, but it is an entity of their actions (Bandura, 2008;
Schneider et al., 2022). Thus, this theory postulates that knowledge
of student learning outcomes emerges from social experiences
and observations in learning activities. Students’ knowledge will
significantly improve by engaging in social environments such as
collaborative groups and observing their attitudes and behavior
during collaborative learning activities.

In the collaborative learning framework introduced by John
Dewey in 1916, students should have partners in the collaborative
group as a mirror of society and a learning laboratory about real life
(Dewey, 1916). Collaborative learning involves students interacting
and relating to each other in meaningful learning to achieve the
same goal through sharing knowledge and monitoring learning
(Isohatala et al., 2019) for learning enhancement (Su & Zou, 2020).
Students engaged in cognitive, social, and social-emotional
processes, which dynamically shape group performance to
achieve the same learning goal (Schneider et al., 2022; Trigueros,
2019) as an important outcome. However, the more important is to
look at how collaborative groups process information (Lange et al.,
2020). Hence, learning success will appear when group members
process information effectively and contribute to the learning goal
achievement (Kirschner et al., 2018) and knowledge improvement
(Baker et al., 2021).

The collaborative learning applied in my essay writing class,
the so-called collaborative writing | discuss in this chapter is a
writing training that relies on the idea behind cognitive learning
theory. Its application is tied to the social cognitive learning theory
(Bandura, 1986) conducted by engaging students in collaborative
groups assisted with Edmodo digital platform (Cobanoglu, 2017,
Edmodo, 2021). In practice, team members are free to introduce
and share their ideas to learn from each other to produce well-
structured composition (Lin, 2021; Rahimi & Fathi, 2021; Zheng et
al., 2015). Hence, the culture developed in the collaborative group
gives positive encouragement to team members to gain writing
knowledge (Zhang & Zou, 2021), to improve skills in writing (Le,
2022) and critical thinking (Moonma & Kaweera, 2022).
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Incorporation of Edmodo Digital Platform in Collaborative
Writing

Edmodo has been introduced as a social networking tool and
an alternative online learning tool since 2008. It has developed
into real practices in the virtual community, the so called Edmodo
digital platform (Edmodo, 2021). The platform can be used as an
online learning management system due to its pedagogical features
for learning activities (Ma'azi & Janfeshan, 2018; Nami, 2020;
Safdari, 2021). In general, today’s learning practice is the Edmodo
learning management system (Cobanoglu, 2017; Qaddumi, 2021),
which can assist online collaborative writing practice. While in
my writing class, the Edmodo learning management system could
help students in collaborative writing practice in online learning
throughout the pandemic.

The practice of collaborative writing assisted with the Edmodo
digital platform in student-centered learning has a positive impact
onimproving students’ writing. Altunkaya and Ayranci (2020) found
that it improved the quality of students’ writing with different
improved elements due to the availability of discussion facilities
in idea sharing, interaction, and collaboration with others to avoid
the same mistakes during the writing process. Collaborative writing
contributes to producing quality writing (Chen & Yu, 2019; Zhang,
2022) and quantitatively helps students be more productive in
writing and finally improve their writing skills (Al-Naibi et al., 2018).
It leads them to the practice of critical thinking through reviewing,
analyzing, and evaluating the draft and producing written texts
(Loes & Pascarella, 2017).

Incorporating Edmodo digital platform in collaborative writing
yields successful learning in the English writing class (Altunkaya
& Ayranci, 2020; Maazi & Janfeshan, 2018; Safdari, 2021). The
incorporation encouraged students to participate and interact
with group work members (Anwar, 2021; Asmara, 2021), produce
good writing, and contribute to self-regulated learning and self-
efficacy in writing (Rahimi & Fathi, 2021). However, there should
be innovation in terms of technical ways for easier practice,
emphasizing students’ learning engagement. Therefore, teachers
should innovate their online classes by applying technology-
enhanced collaborative writing using the Edmodo digital platform
(Chen et al., 2022; Shih, 2020).
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Implementation of Collaborative Writing Instruction with
Edmodo Digital Platform

Inthissection,| presentmyteachingexperienceinimplementing
writing instruction with Edmodo digital platform in collaborative
writing. Teaching writing assisted with Edmodo digital platform in
collaborative writing was conducted in the essay writing class. The
students who participated in the online learning were the second
year undergraduate students participating in the course offered in
the third semester of the 2021-2022 academic year. Their language
skills were categorized into the intermediate level. The course
was held once a week for 16 weeks, with each class session lasting
for 100 minutes in an online class assisted with Edmodo digital
platform synchronously and asynchronously. The course objective
was particularly intended to help students develop paragraphsinto
an essay in English through the development of essay structure by
providing them with the knowledge of how to write essays through
the theory and practices of building a good essay. The writing
practices began from writing a five-paragraph essay to writing
various types of essays, particularly focusing on expository and
cause-effect essays due to the restricted time for writing practices
in online learning mode. Collaborative learning approach (Dewey,
1916) was applied during the writing class in student-centered
learning with a process to engage students in online interactive
and collaborative writing assisted with Edmodo for enhancement
of their writing abilities and essay writing production. This
collaborative writing practice also was tied to the idea behind the
social cognitive learning theory (Bandura, 1986) to engage students
in collaborative groups assisted with Edmodo. At the end of the
course, the students’ writing skills in writing essays significantly
improved. Their writing skills’ improvement was indicated from my
observation during online collaborative writing practice and the
analysis of the students’ essay drafts until the revised and edited
drafts to be the final writing product. There was a change in the
quality of their writings during the writing process in collaborative
writing practice assisted with Edmodo digital platform.
The writing teaching in collaborative writing assisted with Edmodo
ran well through the teaching scenario conducted in online
learning during the pandemic. The teaching scenario includes
three parts of the course: part one focusing on Edmodo use in
collaborative writing, part two centering on essay writing theory,
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and part three concerning essay writing practice. The instruction
in the classes began with part one of the course: on Edmodo use
in collaborative writing. In this part, all the students in the writing
classes were introduced and trained to use Edmodo as a digital
platform for collaborative writing learning. In Edmodo practice, |
provided them with guidelines on how to use Edmodo so that they
could practice it easily.

In part two of the course: on essay writing theory, | brought the
students to be familiar with essay writing. They were introduced to
the theory of how to write an essay and of making steps of writing
essays through the writing process in collaborative groups assisted
by Edmodo. | created the small groups manually to facilitate
students’ collaborative writing groups since Edmodo did not
provide a particular feature for automatic grouping. In this part,
the students were expected to have comprehensive ideas of the
essay writing to make a practical action in the writing production.

Lastly, in part three of the course: on essay writing practice, | led
the students to practice writing several kinds of essays. | developed
the teaching materials and instructions to facilitate easy writing
practices before carrying out each meeting. They were guided into
practices beginning with modeling writing a five-paragraph essay
in collaborative writing practices. Finally, they could accomplish
their work on cause-effect essay writing collaboratively. The three
parts of the scenario are shown in Figure 1.

Part one of the course:
on Edmodo use in

collaborative writing

Figure 1. Three parts of the teaching scenarios
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To highlight the innovations developed in collaborative
writing practice assisted with Edmodo digital platform, | show the
examples of innovations developed in the stages of the courses,
such as creating a new feature of grouping in Edmodo small groups
and grouping the students into Edmodo small groups and put
them into small groups of 3 or 4 were conducted in part one of the
course, developing a five-paragraph essay by linking the post to
Edmodo small group was carried out in part two of the course, and
sharing ideas by revising and editing peer’s draft through the “Edit
Post” facility in Edmodo small group and linking/sharing/posting
instructions of the essay writing process in assignment column to
Edmodo small group were employed in part three of the course.
The examples of innovations in collaborative writing assisted with
the Edmodo digital platform are shown in Table 1.

Table1. Examples of Innovation in Collaborative Writing Assisted with
Edmodo Digital Platform
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Part One of the Course: On Edmodo Use in Collaborative Writing

In this part, all the students in the writing classes were
introduced and trained to use Edmodo as a digital platform for
collaborative writing learningin meetings1and 2. The students were
trained to use Edmodo to focus on learning in collaborative groups
through the steps: (1) welcoming and introducing to Edmodo,
(2) grouping into Edmodo small groups, (3) introducing Edmodo
features, (4) submitting tasks into Edmodo, and (5) collaborative
writing in Edmodo small group. The activities of part one of the
course in meetings 1 and 2 are shown in Table 2.
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Table 2. Activities of Part One of the Course (Meetings 1 and 2)

Steps Sub-steps Online Learning
Mode
Step 1: 1.1 Create a student account. Synchronous

Welcoming and 1.2 Login to Edmodo.
introducingto 1.3 Join a class group using the

Edmodo class code.
1.4 Complete profile.

Step 2: 2.1 Create Edmodo small groups.  Synchronous and
Groupinginto 2.2 Putstudents into Edmodo Asynchronous
Edmodo small small groups of 3 or 4.
groups 2.3 Check all members of the

Edmodo small groups.
Step 3: 3.1 Show the name of Edmodo Synchronous
Introducing features.
Edmodo 3.2 Tell about the features
features function.
Step 4: 4.1 Post a task in the assighment Asynchronous
Submitting task column.

into Edmodo 4.2 Upload a task in the
assignment column.

Step 5: 51 Getinto an Edmodo small Asynchronous
Collaborative groups.
writing in 5.2 Write or post the draft in the
Edmodo small Edmodo small groups.
groups 5.3 Share ideas by writing
sentences to develop the
drafts.

5.3 Discuss the draft with peers to
develop the drafts.

5.4 Give comments or feedback
on peers’ drafts.

The first step of the activities was welcoming and introducing
students to the Edmodo account. In this step, the students were
trained to create an Edmodo account (see Figure 2), login to
Edmodo, join the class group (named, e.g., Essay Writing [Odd
Semester 2021-2022 Class A]) using the class code (see Figure
3), and complete their profiles. The activities were conducted in
synchronous learning. To do so, | initially provided them with the
guidelines on how to use Edmodo through the written instruction
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asynchronously using another medium, WhatsApp Group. This
guideline led them to the right way of using Edmodo collaborative
writing practice.

The second step was grouping the students into Edmodo
small groups through the sub-steps: create Edmodo small groups
(named, e.g., EWA 1, EWA 2, EWA 3, etc.), put the students into
Edmodo small groups of 3 or 4 (students are put on the Edmodo
small groups of EWA 1, EWA 2, EWA 3, etc.), and check all members
of the small groups for clarity of fixed member of the small groups.
The activities were carried out through both synchronous and
asynchronous learning. This step aims to guide the students in
the grouping for collaborative works in the Edmodo management
system (Chen et al., 2022).

The third step was introducing Edmodo features for learning
management, the so-called Edmodo learning management
system (Cobanoglu, 2017; Qaddumi, 2021). The sub-steps were as
follows: show the name of features (such as classes, small groups
made by the teacher, posts, assighnments, and quizzes), tell about
the function of the features (classes functioned as a class group
where all members gather, Edmodo small groups functioned
as a group for collaborative writing activities, posts functioned
as a forum for posting information and discussion for the class
group, assignment functioned as a place where the teacher could
post a task instruction and students could submit the task, and
quiz functioned as a place where the teacher can post a quiz for
learning enrichment and formative assessment). All the activities
were done in synchronous learning.

L] o = B & & i TEEE © R

Figure 2. Creating a student account of Edmodo
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Figure 3. A class group for writing class assisted with Edmodo digital
platform

The next step was submitting tasks dealing with how students
could submit their tasks. Two sub-steps were given to do so in
asynchronous learning: posting task (students were asked to try
to post their task in the assignment column) and uploading task
(students were asked to try to upload their task in the assignment
column). Finally, the last step was introducing collaborative writing
through Edmodo by following the sub-steps: get into an Edmodo
small group made by the teacher, write or post their draft, share
ideas by writing sentences to develop the drafts through the “Edit
Post” facility, discuss the drafts with peers to develop the drafts, and
give comment or feedback on peers’ drafts in their small group. In
this step, students were asked to write a sentence or paragraph of
the draft led by the teacher, share their ideas by writing sentences
to develop the drafts, and give comments or feedback on their
peers’ drafts for revision. All activities in this step were conducted
in asynchronous learning. The example of a small group made by
the teacher for collaborative writing is shown in Figure 4.

Part Two of the Course: On Essay Writing Theory

In this part, | brought the students to the theory of essay writing
so that they would be familiar with essay writing. All students were
introduced to the theory of how to write an essay and to make
steps of writing essays through the writing process in collaborative
groups assisted with the Edmodo digital platform in meetings 3 to
8. I introduced the essay writing theory to the students through
the steps as follows (1) introducing elements of a short essay, (2)
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developing a five-paragraph essay, and (3) understanding unity
and coherence in an essay. The activities of part two of the course

in Meetings 3 to 8 are shown in Table 3.
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Figure 4. Example of a small group (EWA 4) made by the teacher for
collaborative writing

Table 3. Activities of Part Two of the Course (Meetings 3 to 8)

Step 2: Developing 2.1 Examine an introduction. Synchronous and
afive-paragraph 2.2 Make an introductory Asynchronous
essay through paragraph.

Edmodo 2.3 Examine body paragraphs.

2.4 Write body paragraphs.
2.5 Examine a conclusion.
2.6 Write a concluding

paragraph.
Step 3: 3.1 Unity within a paragraph. Synchronous and
Understanding 3.2 Edit for unity. Asynchronous
unity and 3.3 Unity within an essay.

coherenceinan 34 Use transition expressions
essay for coherence.
3.5 Identify coherence.
3.6 Order ideas for coherence.
3.7 Use pronounce reference
for coherence.
3.8 Use parallel forms for
coherence

Online Learning

Steps Sub-steps Mode
Step 1: Introducing 11 Review of short essay Synchronousand
elements of a structure. Asynchronous
short essay 1.2 Identify elements of the short
essay.
1.3 Identify the introduction
element.
1.4 Identify body paragraphs
element.
1.5 Identify the conclusion
element.
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The first step was introducing the elements of a short
essay through synchronous and asynchronous learning.
It followed sub-steps to do so. Initially, | asked to review a
short essay structure with three basic parts: an introduction,
one or two body paragraphs, and a conclusion. The class was
equipped with the course book Effective Academic Writing
3: The Essay written by Davis and Liss (2012), and | posted it
on the Edmodo class group to learn more about the essay
structure. The students were assigned to identify elements of
the short essay covering the Introduction, Body Paragraphs,
and Conclusion in an essay entitled Becoming an Academic
Writer. They were asked to identify the Introduction
elements by highlighting the Hook, Background Information,
and Thesis Statement in the Introduction and giving the
reason why it was the essay’s thesis and why they were part
of the Introduction. Next, they were assigned to identify the
body paragraph elements by highlighting the topic sentence
of the body paragraphs and explaining what made it the
topic sentence and how the details in the body paragraphs
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supported the topic sentence. Last, they were required to
identify the conclusion elements and elaborate on how the
conclusion completed the essay. The materials of the essay
elements are shown in Table 4.

Table 4. The Materials of the Essay Elements

Part of Materials
essay (Main

elements)
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= Thg conchuion it uluelly Do 1o Tour sertendes in length,

= Bt restates. 1he thesis of the introduction in different waords. This
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o wrrilng the sy

(Source: Davis & Liss, 2012)

The second step was developing a five paragraph essay
carried out in synchronous and asynchronous learning. The
sub-steps of this activity are as follows. | assigned students to
examine an Introduction of the essay model on the topic “One
of the Best Moments of My Life”. The students were required to
label the hook, highlight the background information and the
thesis statement, and highlight the topic and controlling idea of
the thesis statement. After that, in an exercise, they were assigned
to make an introductory paragraph by deciding the title of a five-
paragraph essay on the topic “One of the Best Moments of My Life”
by considering the elements of an Introduction. Next, | assigned
students to examine the body paragraphs 1, 2, and 3 in the model
of the five paragraph essay.

The students were asked to highlight the topic sentence
and rewrite the topic sentence in their own words, highlight the
supporting details and explain how the details supported the
topic sentence, identify the concluding sentence whether it brings
the idea of a paragraph to a close or suggest the content of the
next paragraph. Following the step, in an exercise, the students are
required to write body paragraphs to continue the Introduction
they made previously. To do so, they made outlines of the body
paragraphs, wrote three body paragraphs elaborating the main
idea of the essay indicated in the topic and controlling idea of
the thesis statement, and highlighted the topic sentence of each
paragraph. Then, | asked the students to examine the conclusion
of the essay model. They were required to highlight the sentence
in the Conclusion restating the thesis in the Introduction, and
highlight the conclusion whether it ended with some advice,
a prediction, a warning, or an insight. Last, they were required
to write a conclusion following the body paragraphs they made
previously by restating the thesis of the Introduction in different
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words. The Conclusion they made in an exercise should end with
some advice, a prediction, a warning, or an insight.

The last step was understanding unity and coherence
conducted in synchronous and asynchronous learning. To
understand unity and coherence, it ran the sub-steps as follows.
| initially introduced the terms unity and unity within a paragraph
by asking the students to edit the paragraph models. They then
highlighted the irrelevant sentences. To recognize unity within an
essay, | assigned them to identify and highlight thesis statements
and each topic sentence of the body paragraphs model. They
were required to check whether the topic sentence was relevant
or irrelevant to support the thesis statement. To understand
coherence in a paragraph and an essay, they were introduced
that coherence can be achieved by using transition expressions,
logical order, pronouns, and parallel forms. To identify coherence,
| firstly assigned the students to complete the paragraph model
by choosing a sentence of two choices that best complete the
paragraph. To use transition expressions for coherence, they were
required to combine two sentences using provided transition
expressions in the exercises. Next, to use order ideas for coherence,
| assigned them to rearrange their ideas in chronological order
using the list of ideas to write in a short paragraph. To understand
the use of pronoun reference for coherence, the students were
assigned to identify pronoun reference by choosing the correct
pronoun to complete each sentence in a paragraph model. Finally,
to use a parallel form for coherence, | asked them to practice with
a parallel form by rewriting the provided sentences to correct the
non-parallel forms. The materials of additional elements of the
essay are shown in Tables 5 and 6.

Table 5. Unity (Additional Element of Essay)

Unity

(Additional Materials
element)
Unity

Effectivie writing must have unity. Uniry ooours when all the deas in
a paragraph or an essay support each ot
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. Unity A pamguph hes unity when all the sentenoes sapport the topic
within a soflerice. e mdin idea of the pamgraph. Witlour wnity, the pasgeaph
loses focus. The topic sentenoe of the pamgraph shoshkd Bocus o o
paragraph wopiie arl comtroling ides. The suppoming details of the pomgeaph
i st he topéc and controlling klea of e wopic senbmoe. 1
thasy dhicx mot, ey will e Erelevant and desiroy the unity of the essay

. Unity A vsaay has unay wiven all e body parsgmophs conmin o tophc
L sentvron @l supgEing sevdenoes that ieinfene the tbesis ol the
Within an ey, Without unity. the sy lones focus and goes off the topic.

essay i the exmphe bole, topse scrterces §and 2 both sapgon the hesis
siatement. | loeever, notior hory topds sersonoe 3 g of | e Lapis,
Topis senterae |
Harving my friends and family
Icspathier of My wedcineg wag an
| TN SR TR0
Tresss sLatement | Topic santence 2
thee el Ehwiling clay | R the guisls bowed, and we
af my e | danced for hours.

I‘-‘""'l Topic sentimon 3
Thie preparafices for the wedding
were echasusting.

e —— —-

(Source: Davis & Liss, 2012)

Table 6. Coherence (Additional Element of Essay)

Coherence Materials
(Additional
elements)
Coherence Colsteres in o paragesph means that all the ideas fr iogerhier inoa

logezal ficwy, In a3 colschom parsgraph, e rclaciomlip betewon idoeas
i whcar, arsl o s Conrnas Bogiczally B Uhe nesl. Coherenog <in
e achicvod by uing ransibon o pressom, bgcs) oeder, proson,
are peeralied forms

EFL Writing Instruction: An Innovation in Collaborative ... 69 |



- Using Trunsiion cxprossions can e used with 8 semicobin snd 5 coamens
transition 1w Tt o oiempend sonbono,

. His first movel wad not & succesd; howeewer, his segord work Bistine §
expressions g tntter
for Traniin expresan cin e nsed with 5 semicodon and o comsna
coherence ts fewns 8 compound senlence,

s first radel vl At & SAREREE; hovniielr, it SR0Erd venr BPCami 2
et

Bl & @ Lt of some sranstlon words and thedr use.

Use Transition [xprestions
e et S rstance, b okewcatnmie, G el i s

CAsT

Additional sdea  srercorer, fermbermcre, fo adfalifion

Civiullizis Ity (7 couninest, an the comnrnary, mervrmbakess,
T e

Caniee s o PesTelL, itweiaee, tis, consogreRfy

Ernphaiis Trslownt, i fiaer, obevoarsly

. Ordering One way v achbeve colerenoe inan cssay s e armange deas ina
Bopplcall iombier, such as chooackogicall omler oF ceder of Fnperisao,

= When atranging ichoas in chronalogica) ondoer, use bangupe such
an ik e Dopiviraireg, raeoy, D, (T, socosl, of finally
FiFsL, | il oo th Dt BRERY, | vt oy anches i hes sl

= When arrangivg kvas b5 onder of Enpoiancs, Vou onder Bers
Frovm the st imponsnt 10 the beas imponing oF vice sorse.
Use lamguage such as A mrostfems feypoariarar g, e mes?
rrdorit ot tnforfainn g o dbhe Bl el furdcorty vl
Tha miast impartaat thifg 1o @ i 1 underlesd the ssreed e
brfore attermpting my firs drafi

ideas for
coherence

Usi A prianiish is 3 worl thal can replsce 2 modn [ o, Be, I, i, dent,
+ Using o, sl Bhweir are some eximples of pronmans, Proneams oan be
pronoun s 10 OeEie CohWTenOT in on ey

reference for ... It By ) whty & X natesaary?
coherence
Pronomns cum alay replece whods phmses or ideas.
Llefi my expeive dectionary in the brary, | 35 not kreow how | did that.

. Al strabogre b achievy colieenoe i by asing pomlled Eoms,
. Usmg paraIIeI This riecdres that sl e o list bove (e sanee grommeaticsl Foeem

forms for 1 e playing wenns, sadmming, and dancng
coherence I ek plarying tenis, fwimming, and 1 dance. (ncoemact)

She coolosd deren, S0 e table, and arranged the Rowen
Sha coskad dinrer, 587 tha tabls, and the ficvelrs wers Mrranged, (roossscT)

Part Three of the Course: On Essay Writing Practice

In this part, | led the students to practice writing some kinds
of essays in collaborative writing assisted with the Edmodo digital
platform. To facilitate the students in easy writing practices, |
developedtheinstruction planand materialsin Meetings 9to16. The
students were guided into collaborative writing practices assisted
with Edmodo digital platform through the steps (1) modeling
and practicing writing a five-paragraph essay collaboratively, (2)
revising and editing a draft of a five-paragraph essay, (3) working
collaboratively in writing cause and effect essay, and (4) writing
test or final test for formal assessment of the course. The activities
of part three of the course in meetings 9 to 16 are shown in Table 7.

Table 7. Activities of Part Three of the Course (Meetings 9 to 16)

Online Learning

Steps Sub-steps mode

(Source: Davis & Liss, 2012)
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Step 1: Modeling 1.1 Get into an Edmodo small group. Synchronous and
and practicing 1.2 Make an introduction to a five- Asynchronous
writing a five-  paragraph essay.
paragraph essay 1.3 Share ideas by writing sentences
collaboratively on peers’ works to develop the

introduction.

1.4 Write body paragraphs that

contain three paragraphs.

1.5 Share ideas by writing sentences

on peers’ works to develop the

body paragraphs.

1.6 Write a concluding paragraph.

1.7 Share ideas by writing sentences

on peers’ works to develop the

conclusion.
Step 2: Revising 2.1 Get into an Edmodo small group. Synchronous and
and editing 2.2 Read the essay draft of peers Asynchronous

the draft of a again and again.
five-paragraph 2.3 Focus on the ideas or useful
essay feedback from your peers.
2.4 Revise the draft based on peers’
ideas and useful feedback.
2.5 Edit the draft using “the self-
editing checklist.”
2.6 Publish the final product.
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Step 3: Working 3.1 Get into an Edmodo small group. Asynchronous
collaboratively 3.2 Explore ideas before writing
in writing cause using the Freewriting technique.
and effect essay 3.3 Make an introduction of a cause
and effect essay.
3.4 Share ideas by writing sentences
on peers’ works to develop the
introduction.
3.5 Write body paragraphs that
contain at least three paragraphs.
3.6 Share ideas by writing sentences
on peers’ works to develop the
body paragraphs.
3.7 Write a concluding paragraph.
3.8 Share ideas by writing sentences
on peers’ works to develop the
conclusion.
3.9 Revise the draft based on peers’
ideas and useful feedback.
3.10 Edit the draft using “the self-
editing checklist.”
3.11 Publish the final product.
Step 4: Writing 4.1 Getinto an Edmodo task column.  Asynchronous
test (Final test) 4.2 Decide a topic of interest to
write a five-paragraph essay.
4.3 Explore ideas of the topic.
4.4 Write a five-paragraph essay
based on the explored ideas.
4.5 Check the essay in terms of
content, organization, language
use, grammar, vocabulary, unity,
and coherence.
4.6 Submit the work into an
Edmodo task column.

The first step in this part was modeling and practicing writing
a five-paragraph essay collaboratively in synchronous and
asynchronous learning. | brought the students to do this step by
following sub-steps. | firstly assigned the students to get into an
Edmodo small group. They got into their own Edmodo small group.
The students were assigned to write a five-paragraph essay on their
own topic of interest. They should decide what topic of interest
before they were going to write. Next, they were assigned to
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make an introduction of a five-paragraph essay by considering the
elements of an introduction, which contained a Hook, Background
Information, and a Thesis Statement. Following the step, | asked
them to share ideas by writing sentences on peers’ works to develop
the Introduction using the “Edit Post” facility in Edmodo. Then the
students were assigned to write body paragraphs containing three
paragraphs as body paragraphs 1, 2, and 3. The body paragraphs
should explain the main idea of the essay indicated in the topic
and the controlling idea of the thesis statement. To develop
the body paragraph, they were asked to share ideas by writing
sentences on peers’ works. They should show the topic sentence
of each paragraph; it usually comes in the first sentence of each
paragraph. They could also give comments or feedback on their
peers’ drafts using the “chat box” facility in Edmodo small group.
After that, | asked them to write a concluding paragraph, and then
| assigned them to share ideas by writing sentences on peers’
works to develop the conclusion. The conclusion usually restates
the thesis of the Introduction in different words. The students
could write the conclusion about two to four sentences in length.
Furthermore, the conclusion should end with some advice, a
prediction, a warning, or an insight.

The second step was revising and editing a draft of a five-
paragraph essay. This step ran well by following the sub-steps
conducted in synchronous and asynchronous learning. First, the
students were required to get into an Edmodo small group. In their
own Edmodo small group, | assigned them to read their peers’
essay drafts again and again. They were asked to read the drafts
and focus on the ideas or additional sentences given by peers.
Next, the students were assigned to revise the draft based on
peers’ ideas and useful feedback. They could change the ideas or
the content of the drafts by considering peers’ useful feedback.
After revising the drafts, | asked them to edit the drafts using “the
self-editing checklist” | provided and posted on Edmodo. For this
purpose, they could edit the drafts in terms of language use, word
choice, and mechanics for the writing accuracy. Finally, they were
assigned to publish the final product in the Edmodo small group
and Edmodo forum, where everyone could enjoy reading the
essays.
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The third step was working collaboratively in writing a cause-
and-effect essay conducted in asynchronous learning. | led
students to conduct this step by following the sub-steps to write a
cause-and-effect essay on a topic “What Makes You Happy”. First,
the students were required to get into their Edmodo small groups
to work on collaborative writing. l initially assigned them to explore
ideas of what makes them happy using Freewriting technique. They
were required to write for ten to fifteen minutes on the topic by
answering the questions: People find happiness in different ways;
how do you find your happiness? What are some of the physical,
emotional, or physiological things in life that make you happy?
How do you express your happiness? And how does it affect the
people around you? After that, by using their ideas obtained from
the previous step, | asked them to put their ideas to write three
sentences of different causes of their happiness and give details
such as explanations and examples associated with those causes.
Following the step, | assighed them to make an Introduction of
cause-and-effect essay based on the ideas obtained previously.
The Introduction contained Hook, Background Information, and
Thesis Statement. Next, | asked them to share ideas in developing
the Introduction by writing sentences on peers’ works through the
“Edit Post” facility in Edmodo small group (see Table 1).

The students were then asked to write minimally three body
paragraphs that explained the main idea of the cause-and-effect
essay indicated in the topic and controlling the idea of the thesis
statement. They shared ideas by writing sentences on peers’ works
to develop the body paragraphs. Following the step, | asked the
students to write a concluding paragraph, and then | assighed them
to share ideas by writing sentences on peers’ works to develop the
conclusion. In addition, the students could also give comments or
feedback on their peers’ drafts through the “chat box” facility in
Edmodo small group. The feedback might be in terms of clarity of
introduction, thesis statement, body paragraphs, and conclusion.
Also, the feedback might include clarity of each topic sentence or
body paragraphs, supporting details to support the topic sentence,
and examples or details.

After writing the cause-and-effect essay draft and sharing
the ideas to develop the drafts, the students were assigned to
revise the draft based on peers’ ideas and useful feedback. They
were suggested reading the drafts and focusing on the ideas or
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additional sentences and useful feedback given by peers. The
students could change the ideas or the content of the drafts by
considering peers’ useful feedback. After that, | assigned them
to edit the drafts using “the self-editing checklist” that could be
downloaded in Edmodo. The students could edit the drafts in
terms of language use, word choice, and mechanics for the writing
accuracy. Finally, the students were assigned to publish the final
product of the cause-and-effect essay in both the Edmodo small
group and Edmodo forum, where everyone could enjoy reading
the essay. An example of collaborative writing activity is shown in
Figure 5.

cdmods o2
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Figure 5. Example of Collaborative Writing Activity

The last step was a writing test or final test for formal assessment
of the Essay writing course conducted asynchronously. To do so,
| first asked the students to get into an Edmodo task column. |
posted and uploaded the writing test prompt in the “Assignment
Column” facility of Edmodo. The students were assigned to decide
on a topic of interest to write a five-paragraph essay. They were
then asked to explore ideas regarding the topic they would write.
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After that, they should write a five-paragraph essay based on the
ideas they explored. After writing the essay, they were required
to check the writing accuracy in terms of content, organization,
language use, grammar, vocabulary, unity, and coherence. Finally,
their final products of the five-paragraph essays were submitted
into an Edmodo task column for scoring.

CONCLUSION

This chapter discusses the integration of the Edmodo digital
platform in English language learning, particularly in collaborative
writing practices in EFL online writing instruction during the
pandemic. With some innovations made in my Essay Writing
class, such as creating a new feature of grouping in Edmodo small
groups, grouping the students into Edmodo small groups and
putting them into small groups of 3 or 4, sharing ideas by revising
and editing peer’s draft through the “Edit Post” facility in Edmodo
small group, and linking/sharing/posting instructions of the essay
writing process in assignment column to Edmodo small group, the
online collaborative learning in the writing class ran well to engage
the students in learning to write. To be successful in collaborative
writing practice assisted with Edmodo digital platform, the EFL
writing instruction might follow the teaching scenario, which
includes three parts of the course developed for sixteen meetings
during one semester. The teaching scenario covers three parts
of the course: part one, which emphasized introducing and
training the students on the Edmodo use as a digital platform
for collaborative writing learning, part two, which focused on
familiarizing the students with the theory of how to write an essay
and of making steps of writing an essay in online collaborative
writing assisted with Edmodo, and part three which centered on
guiding the students to practice working collaboratively on writing
some kinds of essays assisted with Edmodo.

Based on the implementation of collaborative writing
instruction with the Edmodo digital platform, | can reflect on
my writing instruction, particularly online collaborative writing
instruction. First, the collaborative writing instruction with Edmodo
was very useful for my writing class during the pandemic. As a
potential digital platform, Edmodo canassistthe studentsin working
collaboratively in the writing class. The provided Edmodo learning
features and some innovations | made during the instruction in
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Edmodo learning management system facilitate the writing class to
improve the students’ abilities in writing essays. Second, Edmodo
will be a potential management system for future application in
the collaborative writing instruction in post-pandemic. However,
it needs improvement of the teaching scenario in terms of how it
can practically assist the students in writing effectively in online
and hybrid learning as well. Third, there is a possible chance to use
Edmodo as a learning management system for future application
in any kind of writing instruction. EFL teachers should develop and
modify Edmodo as a potential instruction tool. Hence, how to use
it in any conditions is becoming crucial to develop and modify
Edmodo as alearning management system. Fourth, as the potential
technology tool in English instruction, particularly for improving
students’ writing skills, the future modified instruction should stress
the practical and technical ways to encourage all team members in
collaborative writing learning engagement in Edmodo small groups
where the social cognitive learning through collaborative learning
can be applied. Last, to focus on EFL writing instruction with
technology-enhanced collaborative learning utilizing Edmodo
small group feature, the future modified instruction then should
not stress the use of other features that do not encourage students
to be engaged in collaborative learning.
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