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ABSTRACT

Halimah, Nanilq 2009, The Competency of Speaking Obtained by Studenrs who
have Different Senior High School's Program at English program of
STAIN Palangko Raya Academic year 2008/2009, Thesis. ThL
Departrnent of Education. The English Education hogram. The State
Islamic College of Palangka Raya, Adwisor (l) Hj. Ristati, M.Hum.
(ll) Dra. Halimah, M.Pd.

The principle purpose of the study was finding out the answer about is
there any significant difference in the competency of speaking obtained by
students who have different senior high school's progam at English prog., oi
S77,0r' Pahngka Raya academic year 2O08/2009.

In this research, the writer used quantitative approach with comparative
design. Whereas, the population of the study was all oi the second semester of
English education progmm academic year 2OOtnOOg who took speaking II
subject that was 65 students consisted of

All of population that consisted of l2 studeds fiom language program, 2g
students from science program, 19 students from ocial program and 6 students
from vocational program were given speaking test ,vith different topic, but in the
same form of test to gain students' score in the comretency ofspeaking.

After getting the data then the writer anayzed the data using one way
anova especially one way anova in dilferent total d samples to test the hypothesis
stated. After analyzing the dat4 it was found tb resjlt of f",pi,," : 0.5:t Aan
f1,n;1;.: 2.76 at 5% of level significance with the ruminator degree of freedom = 3
and derominator degree of freedom : 6l. It showd that f,.pi," = 0.53 t was lower
than figd116 =2.76. Hasil dari f 

".p;6" 
indicated that there is not a significant

difference in the competency of speaking obtainel by students who have 
-<rifferent

senior high school's program at English progran of STAIN of palangka Raya
academ ic year 2008/2009.

The result of testing hypothesis determired that the altemative hy,pothesis
(Ha). staling that there is a signihcant differenc- in the competency of speaking
obtained by students who have different seniorhigh schooPs program at 

'Engris[

ploCraT.-of STAIN Patangka Raya academi year 2}OStiO}i was relJtea.
Meanwhilg the null hypothesis stating that thee is not a significant difference in
the competency of speaking obtained by studots who havJ differert ..ni", ii;i;
school's program at English of STAIN palanga Raya academic yeat 200E12009
was accepted.



ABSTRAK

Halimeh, Nanilq 2009, Kompetewi Berbicara yang Diperoleh dari Mahasiswa
yang Memiliki Perbedaan Program di Sekolah Menengah Atas pada
Program Tadris Bahosa Ingsyis di STAIN Palangka Raya Tahun
Akedemik 2008/2009, skipsi, Jurusan Tarbiyah, program Studi Tadris
Bahasa Inggris. Sekolah Tinggi Agama Islam Negeri Palangka Raya,
Pembimbing (l) Hj. Ristati, M.Hum. (tt) Dra. Halimah, M.pd.

Tujuan penelitian ini adalah untuk mendapatkan jawaban tentang apakah
ada perbedaan yang signifikan dalam kompetensi berbicara yang diperoleh dari
mahasiswa yang memiliki perbedaan program di Sekolah Menengah Atas pada
program Tadris Bahasa Inggris di STAIN Palangka Raya tahun akademik
2008/2009.

. Dalam penelitian ini, penulis menggunakan metode kuantitatif dengan
desain penelitian komparatif. Sedangkan populasi penelitian ini adalah seluruh
mahasiswa s€mester dua Program Studi Tadris Bahasa [nggris tahun akademik
20082009 yang sedang mengambil mata kuliah Speaking II yaitu sebanyak 65
orang mahasiswa yang terdiri dari 46 mahasiswa perempuan dan 19 orang
mahasiswa laki-laki.

Seluruh populasi yang terdiri dari 12 orang mahasiswa yang berasal dari
Program Bahasa" 28 orang mahasiswa yang berasal dari program Ilmu
Pengetahuan Alam, 19 orang mahasiswa yang berasal dari program llmu
Pengetahuan Sosial dan 6 orang mahasiswa yang berasal dari program Kejuruan
diberi tes berbicara dengan topik yang berbeeda namun dalam beituk soai yang
sama untuk memperoleh skor mahasiswa dalam kompetensi berbicara.

Setelah mendapatkan data, kemudian menganalisa data dengan
menggunakan Anova Satu Arah khususnya Anova Satu Arah dengan jumlah
sampel yang berbeda. Untuk menguji hipotesis yang telah ditetapkin, letelah
melakukan analisa data, ditemukan bahwa hasil f",nn*,1 = 0.531 dan fi".,1i1 :2.76
pada tingkat keyakinan 5% dengan derajar kehebasan pembilang = 3 dan derajat
kebebasan penyebur =61. ini menunjukkan jika t",ri,n:0.531 lebih kecil <liri
pada f1".o,,,,1 =2.76. Hasil dari f"-0,n1 menunjukkan bahrva hiporesis alternatif(Ha)
yang menyatakan bahwa ada perbedaan yang signifikan dalam kontpetensi
berbicara yang diperoleh dari mahasiswa yang memiliki perbedaan program di
sekolah menengah atas pada program 'fadris Dahasa lnggiis di ST,1lN p-alangka
Raya tahun akademik 200812009 ditolak. Sedangkan hipotcsis nihil (Ho) yang
menyatakan bahrva tidak ada perbedaan yang signifikan dalam kompeiensl
berbicara yang diperoleh dari mahasiswa yang memiliki perbedaan progiarn di
sckolah menengah atas pada Program 'ladris Bahasa Inggris di STAIN pilangka
Raya tahun akademik 2008/2009 direrima.
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CHAPTER I
INTRODUCTION

A. Background of the Study

Education is important thing in our life. Education is like a valuable

wealth. It is more valuable than other wealth like gold, silver, car etc. Allah

creates an education because there ar€ many benefits of education. Like He says

in the first surat ofKoran that is Al-Alaq sura in verso l: "Proclaim ! ( or read ) in

the name ofThy Lord and Cheisher, who created"r, and also He says in the fifty

eight sura of Koran that is Al-Mujadilah in verse I l:

'fri &. i;,;$ d;-ai -Ji;rri'€J i4 r\1 1:r-r; t-ii 4i
a4i i ;ri Afii -t t;n ;y.itr fi e; ir*G lrpi J;. r'!i 's

i3

"O ye who believe! When ye are told to make room in the assembles (spread out

and) make room: (ample) room will God provide for you. And when ye are told to

rise up, rise up God will rise up, to (suitable) ranks (and degrees), those of you

(mystic) knowledge. And God is well acquainted with all ye do.''

Based on those sura of Koran above we know that from the first time Allah has

ordered us to explore about education. He said that He will give a reward for the

persons who ar€ study about education that is Allah will be raise the level of the

fAMullah Yusuf Ali, Tlp Holy Qur'on Origiral Arabic Text, Kuala Lumpur: Saba

Islamic Media, 2000, p. 779.
2tbid., p.679.

a

4fuii@+'ojr:; !:-.1->
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persons who are study about education. Human are able to us€ it for many asp€cts

in their life because by education we know everlthing about life.

Therr are four skills that included in English such as reading, listening

writing and speaking. Leam how to speak fluently especially in foreign language

is one of leaming process in education. We leam how to mention alphabel say

something, telling a topic until deliver a speech. Speaking become our activity

because most of time we always talk about something. When an educator

transferred their knowledge to the learners, they speak to the leamers and it is

called speaking teaching process in education.

According to i(az us Besar Bahasa Indonesia language is defined as:

Sistem lambang buttyi yang arbitrer, yang digunokan olen anggota suatu
masyarakat unt k bekeja sama, berinterakti, dott nwngidentifikasi diri;
percakapan (perkataan) yang bail tingkah laku yang baik, sopan
santun".3 (An arbitrary system of sound symbol that used by a community
of society to make a relationship, interaction, and to self identi$; good

conversation (word), good attitude, and politeness).

Language has significant function in communication. By using language

we can deliver our idea, information, knowledgc, suggestion and critics and also

by using language we can make a good interaction with other people either man or

woman and old or young. Pcople use language to communicate each other.

According to the functions and purposes in communication, language is a

vital part ofhuman being in making a good relationship to each other. Speaking is

like the other. Speaking is like the othcr skills of languagc has skills as support to

rcach our aims. By lcaming i! thc leamers will bc ablc to know and understand

what we are said and follow what we say. The ability to communicate in a foreign

rPusat Bahasa Departemcn Pendidikan Nasional, ,(arrzt Besat Bahqsa Indorcsia Ed:tsi
Ketigq lskJ,ttai Balsi Pustaka, 2005, p. 8E.
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language clearly and efficiently contributes to the succ€ss of the students in the

other language.

Leaming how to speak English fluently and accurately is not easy for most

of leamers who were study about speaking. Leaming how to speak English

fluently and accurately is always a grand task for Asian students who study

aboard. Due to the significance of interaction among the instructor and students,

students and students at U.S. education institutions, speaking comp€tence can

hardly be overvalued.{

The students' acquisition in learning English determined by several factors

namely students' strategy in leaming English, intelligent, teachers' stratery in

teaching English, students' experience in leaming English, motivation, students'

facilities, background ofthe study, etc.s

However, because of the limitation of speaking competence and the

influence by Confucianism, some Asian students are not inclined to express

opinions in class; some appear conservative and uncomfortable, and seldom ask

questions that they do not understand.6 Lack of speaking competence gives

motivation to the leamers to study hard and opportunities to try to always practice

their ability in speaking in the classroom.

STAIN Palaa$a Raya is an institution that provides English Education

Program. English Education hognm is a program that gives an education about

English. English students should speak English fluently and accurately because

rhey are candidate of English teacher in the future. Speak English fluently and

4in http://www.it€slj/htrnl on 22.04.2008 (online on lod M8y 2008)

'Ro/lf;r\ English ProlcierEy in Spea*ing, New York, 2000, p. 26 I .
uin htp://t ww.itesli/html on 22.04.200E (onlin€ on lod May 2O0t)
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accurately is important being an English teacher, but it is not e:$y for them.

Speaking becomes a $and task when they can not follow the class, We cannot

deny that always there are some difficulties in doing something included

speaking. The problems arc they had not big motivation, feel of scare, bashful and

not self confident in speaking English practice.

English students of English Education Program of 57711{ Palangka Raya

come form different background. There were some ofthem came from senior high

school in language program and also there were some of them were came form

senior high school in nonJanguage program graduated.

There are three programs that can be learned by the students in senior high

school like language program, science program and social science program. It is

one of the problems above in speaking English practice. Not all of the English

students of English education program at S?7I1V Palangka Raya that come from

senior high school in language program graduated are able to speak English

fluently and accurately because they had not big desire to practice their English in

speaking practic€. And the opposite, not all of the English students of the first

semester English education program at STAIN Palangka Raya that come form

senior high school in non language progmm graduated are not be able to speak

English fluently and accurately because they always try to speak English

appropriately in speaking class.

Based on the stat€ments above, the writer is interested in finding out

deeply how far the comparison between senior high school in language and non-

language program graduated of the English student ofEnglish Education Program
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at STAN Palangka Raya in the fluency of speaking in speaking practice, on the

titlE: THE COMPETENCY OF SPEAKING OBTAITIED BY STI]DENTS

WITH DTTIFERENT SE]\IIOR HIGH SCH(X)L'S PROGRAM AT

ENGLISH PROGRAM OF STAIN PALANGKA RAYA ACADEIIflC YEAR

200Et2009.

B. Problem of the Study +O 'F
According to the background above, the writer formulates the problem of

the study as follows:

ls there any significant differcnce in the competency of speaking obtained by

students with different Senior High School's Program at English Program of

,STilIN Palangka Raya academic year 200812009?

C. Objective of the Study

The purpose of this study is to find out whether there is any significant

difference in the competency of speaking obtained by students with dilferent

Senior High School's program at Engllsh Program of STAIN Palangka Raya

academic year 2008/2009 or not.

D. Assumptions

The assumptions ofthis case are:

l. The difference of program education background calse to the existence of

ability.
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2. The difference of ability will be able to help the students in leaming English

or precisely it can be a barrier in their leaming English especially in speaking

skill.

E. Significences of the Study

The study has two significances. The first is theoretical significance and

the second is practical significance.

.'' Theoretically, this study gives information about the students' fluency of

second semester students of English Education at SIAlif of Palangka Raya in the

competency of spea.king and to know the significant difference in the competency

of speaking obtained by second semester English students at S?ZIlr' of palangka

Raya.

,- hactically, this study has some significances: firstly, for the teachers, the

result of this study gives information about the students' speaking competency

skill so that they can improve their strategy in teaching speaking. Secondly, for

the students, this study motivates the students to improve their skill in speaking. It

also can be reference for students when they take research about comparative in

the competency of speaking. Thirdly, for the next researcher, this study can be

reference in their research. Furthermore, the result of this study gives support to

the teacher, students and researcher in developing the fluency ofspeaking.

F. Scope and Limitation

According to the background and the problem of the study above, the

writer would like to make the scope and limitation of this research. The scope and
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limitation are made in order to the research more focug effective and not go away

from the topic.

The study is only conducted of the English students at,STAIN of Palangka

Raya academic year 2008t20O9. The study is conducrcd limircd only to know

whether there is a significant differcnce in the competency of speaking obtained

by English students with differcnt Senior High School's program at STAIN of

Palangka Raya academic year 20082009 or not.

G. Variables of the Study

Based on seeing the title of this thesis, from the variable side, it can be

gotten that there are two main variableg they are:

l Variable X that is independent variable included the speaking comp€tency

based on the Senior High School program.

2. Variable Y that is dependent variable included the result ofspeaking practice.

H. Hypoth6is

The hypotheses of this research are:

l. Ha : There is a sigrificant difference in the competency of speaking

obtained by students with different Senior High School's program

at English program at ,S771il Palangka Raya academic year

2008n009.

2. Ho : There is not a significant difference in the competency of

speaking obtained by studens with differEnt Senior High
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School's program at English program al STAN Palangka Raya

academic year 2008/2009.

I. Delinition of Key Terms

Definition ofkey terms gives us the real description about some key terms

that found in the research. There are some definitions of key terms in this

research; they are performance, speaking, and Senior High School.

l. According to oxford advanced leamers dictionary, competence is defined as

being able to do something well; The authority ofa court judge etc to deal

with a matte r.7

2. Speaking is-one of productive skills in oral mode. Speaking is an activity to

litter a speec[ discourse, or harangue; to address a public assembly formally.

Speaking is also can be defined as an activity to utter wonds or articulate

sound, as human beings; to exprcss thoughts by words.s

3. According to Oxford Advanced Leamers dictionary, Senior High School is

defmed as a school for young people between the ages 14 and I 8.e

-1. According to Nazir, comparative study is "&7ezrs perclitian desbiptif yang
ingin metra jawaban secora mendosar ,entdng sebab akibot dengan
menganalisa fahor.dahor peryebab terjdit to alan mureulnya siatu
fenomena tersebut".to (Kind of descriptive study that want to find tire answer
basically about casual effect by analyzing the casual factors in happening of
the phenomenon itself).

From the definition of key terms above, we can conclude that is in

speaking prccess we need a language as a tool of speeking and in order !o speak

. , 
l$onby, 

Oxlord Advarced leqrct DictiomD,,l-orrcrrrri Oxford, University prr$! 2002,
p. 451.

sWebst€r's. 
Revisod Unabridged Dictionary, Speaking htF//www.di.rionarv nevhttnl.

l0l3 (online on l2"d Aprit 2OOt)
'Uornby. Ox|ord,l dvarc ed p. I l2l.
ttNazir., Ma& Perclir'a4 Jakana: Ghalia Indonesia, 199g, p. 6t.
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English fluently we have to practice. Try to tell something and get the meaning

because in speaking we arc not only speaks but also know the meaning of the

speaking material. What are speaking material tell about.

J. Framework of the Study

The framework of the study as follows:

Chapter I : Introduction that consisted of the background of the study,

problems of the, objectives of dre study, assumption$

significances ofthe study, Scope and Limitation, Variables of the

Study, Hypothesis, Definition of Key Terms and framework of the

study.

Chapter II : Review To Relate.d Literature that consisted of the Naturc of

Speaking, Students of English Program Graduated in Speaking

Activity, Students of non-English Program Graduated in Speaking

Activity, Efficiency in Speaking TWes of Speaking Classroom

Performanc€, Teaching Speaking, The Problems in Teaching

Speaking, Speaking I, Speaking II, lmplementation of t anguage

Skill, Comparative Study, and Conc€pt and Measurcment.

Chapter III : Research Method that Consisted of The Time and Place of

Researclu Approach and Subject of Research Population and

Sample, Technique of Collecting Data, Instument Validity,

Instrument Retiability, Technique of hocessing Data, Analysis of

the Data.

Chaptor IV : Research Findings that consisted of Spea.king Competency

Obtained by Students with Different Senior High School's

Background, General Description of Speaking Lecture, Analysis

of Variables, and Data Pr€sentation.

Chapter V : Closing that consisted ofConclusion and Suggestions.
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A. Previous ofthe Study

Related to this study, the writer took a thesis written by Muhammad

Asnawi in titled "A Comparative Study on the Students' Achievement in Structure

I (One) of the English Education Study Program of Palangka Raya University

who were Graduated from Vocational and General High School in Academic year

2002/2003" as the previous ofthe s:udy.

The result of this stuciy showed that the writer was confirmed that the

students'score that is achieled by vocational high school was 2,05 and general

high school was 1,76 with the degree of freedom 93 at sigrificant level 5 %, the

t661g was 2.000. It also confirme<l that the N tll h),pothesis or Ho which stated there

was no significant difference between brth groups was acc€pted and the

altemative hypothesis or Ha which was stated there was the significant dilference

was rejected.ll

Related to the explanation above, the writer explores a differcnt case of

the study. The writer took Speaking skill as the material of research and the

English Students of English Education Program at STAIN palangka Raya

academic year 2008D009 a:, the object of this research. The research written by

using Quantitative approach v,hich looking for is therc a significant difference in

competency of speaking faced by students who have different Senior High

School's Program or no based on the problem is there a significant difference in

" !bid.

l0

CHAPTIIR II
REVIEW TO RELATED LITERATURE
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disconnected.la

l:Akhmad Al-Ghifary, |'he Correlolion behtiee l glish Speaking lctivities in Dot.ntih1,
and Speaking I Achierements ol the First Semester English Students in STATN polangLo Royo ir
Acqdenic , ear 2005/2006, Palall'glaRaya: Sratc Islamic Collcge of Palangka Rayu 2006.

"llomby, Oxlord Adtonced Leorner Dictionruy, l,ondon: Oxford Univsrsi(y prcss. 2002.
p. I 140

[/nilcrs

l'Endsng Fsuziyati, Teachlng Erl."Illsh at a Forclgn Language, Surakort$: Muhummudiyuh
ity Prcss.2002. p. 19.

the competency of speaking laced by students who have different Senior High

Scltool's Program of S771N.

The writer also found a study about speaking ehtitled "The Correlation

between English Speaking_ Activities in Dormitory and Speaking I Achievements

oflthe First Semester English Students at S771N Palangka Raya in Academic Year

200512006. It was written by Akhmad Al-Ghifary of State lslamic College ol'

Palangka Raya. The study showed that the total calculation of variable X and

variable Y was not negative. By looking of r*, = 0.8704, it showed that therc was

a positive correlation between variable X and variable Y. it was big positive

correlation.l2

B. Nature of Speaking

According to Oxford Advanced Leamer Dictionary, speak is defined: as to

say words; to talk or say something about something; to say or state somethingt to

know and be able to use a language.l3

The spoken language is primary and that this should be reflected in an

oral-based on the methodology. Leamers should be hear the language first. before

seeing it in written form; words should be presented in sentences. Sentences

should be practiced in meaningful contexts and not be taught as isolated,
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To most people, mastering the art of speaking is the single most important

aspect of leaming a second or foreign language, and success is measured in term

ofthe ability to carry art a conversation in the language. One of the big questions

in any second language teachers' had is "how do we develop our students'

speaking skills?" this problem acc ording to Stevick is due to the gBp between

linguistics expertise and our tcacher methodology.ls

Bygate states: Oral interaction can be signed by daily life that is the way of

conventional in providing the information that can be focused on the information

or interaction.r6 This daily life consists of kinds of structural information that

often turn up or appear either expository characteristic (like narration, description,

and comparison) or evaluasi (1ike explanatiol, justification, prediction and

decision).r7

Nunan gives some exar..ples of manipulative training focused the fomr

that showing in communicative leaming books, they arc:

L Leamers listening, reading, then try to do dialogue that consist of two lines

with their friend.

2. Listen ;nd repeatedly

3. Listen to the model of dialogpe then repeatedly with change the names in the

dialogue with their own names.

4. Read the insfuctions of question and make the question

5. Read the framework of dialogue that consist of two lines then try with your

friends.

6. Listen/read the model ofqnestion end ask to your friends.

'.ttbid., p. t26.
'Turqanul Azies, A. Chaedar Alwasiolr, Pengajqqn Bohaa KomunttatiJ Teori dan

Prat iI,. Bandung: PT. Remaja Rosdakarya, 1996, p. 92.
" lbid.,p.93.
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7. Read a model of dialogue then make a same conversation by following the

' instruction that has been given.

8. Seeing the contribution list then make some sentences.

9. Listen to the cassettc then answer the question in written form.

10. Listen to numeral and date, then express it.lt

The goal ofteaching speaking skills is communicative cfficiency. Learners

should be able to make themsel ves understood using their current proficiency to

the fullest. They should try to svoid confusion in the massage due to faulty

pronunciation, gmmmar, or vocabulary, and to observe the social and cultural

rules that apply in each communictrtion situation.le

Speaking ability gives ..rseful communicative about the kind of language

that is appropriate in differ€nt situations. Thus students need to know not only

how to perform language functions, but the cultural rules that determine when

these functions are appropriate. Even classes at advanced levels may not have a

great awartness of the differe.rt rules for sp€aking. Second language leamers,

however, need information about sociolinguistic rules that may differ form those

in their own culture.2o

English student objective of learning English is to be able to use the

language as a means of communication and that the accuracy of their utterance,

including native-like use of pausing, rhythm, inlonation, stress, rate of speaking

and use of interjection and intemrptions and even structur€s. In other words, their

t,tbid., p.94.
reGoal and Technique for . Teaching Speskin& http/w*v.nclrc.org/ess€ntials

/speaking/goalsspeak.htm. (Onlinc on 2ls May 2008)
'Triedcrike Klipple, Keep Tdlurg (Communlcative Fluency A.tlvities /or Language

Teaching), Cambridge: Cambridge University Press, 1994, p. 6.



ability to speak English plays more substantial role in human progxess.

it is believed that if the of human beings to speak will influence the ability to

think.2r

C. The Competency of Speaking

The student will become competent in planning and audience analysis,

voice, style, listening and responding, evaluating effectiveness of non-verbal

communication, using small group communication, assessing characteristics of

mass communication, communicating outside one's primary culture,

understanding interpersonal communication components, and analyzing and

supporting positions on issues.

L Voice Competencies

The student will use voice appropriately in areas of pronunciation,

articulation, rate, projection, phrasing, emphasis, and appropriate nonverbal

communication.

a. Acquisition Strategies

The student will: l) Participate in role playing; 2) Use videotape or

audiotape of speeches for Hback; 3) Practice eye contact by delivering a short

specch to one person and then to small group; 4) Practice introducing oneself and

others to a group, using a video camera to record eye contact; 5) Practice reading

literature aloud, using videotape or audiotape for feedback; 6) Practice vocal

exercises emphasizing common errors; 7) hovide a list of and practice

pronouncing commonly mispronounced words; 8) Listen to speakers outside of

class.

''Bambang Marsono, TIE Newst Inlemolionol Systen, lakariai Oxford Cranted tndonesia,
2005, p. U.
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b. Assessment Strategies

The instructor will direct written student self-cvaluation; direct oral and

written evaluation by peers; conduct oral and written evaluation; and evaluate

student responses to outside speakers.

2. Style and Poise Competencies

The students will use appropriate oral style of language and demonstrate

poise and confidence.

a. Acquisition Strategies

The student will: l) Develop awareness of language usage and word

choice through role-playinll of ineffective usage and through analysis of student

speeches, .'ideotaped speeches, md guest speeches;2) Videotape the reading ofa

written manuscript; 3) Identi8 situations for informal and formal presentations

and identiff the differences in language using videotaped speeches; 4) Apply

anxiety control techniques; 5) Develop role-playing mistakes; 6) Keep a joumal,

recording feelings about speech and foelings during speech; 7) View and discuss

video of student speeches; 8) Develop speaker notes and practic€ using them

beforc the speech; 9) Develop audio or visual aids and practice using them b€fore

the speech.

b. AssessmentStrategies

The instructor will direct wdtten student self-€valuation; direct oral and

written evaluation by peers; and evaluate proficiency of language usage. Conduct

oral and written evaluation,

3. Mass Communication Competencies

The student will describe and assess the types and characteristics of mass

communication and its influence on individuals society.
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a. Acquisition srategies

The student will identiff the characteristics of ma:;s communication;

discuss the extent to which mass media disseminate information and influence

attitudes; describing the influence mass communication has on social leaming,

particularly in children, and discuss the issues of media violence and informed

consumerism; discuss the implication of the new communication technologies and

their potential effects on workplace and global communications.

b. AssessmentStrategies

The instructor will direct written student self+valuations; dircct oral and

written evaluation by peers; and evaluate proficiency of language usage. Conduct

oral and written evaluation

4. Communicating Outside One's Own Culture Compctencies

The student will demonstrate an understanding ofthe principles and skills

needed to become effective in communications with the individuals and groups

outside the student's primary culture, with an emphasis on the culturally diverse

workplace.

a. AcquisitionStrategies

The student will define intercultural communication and its importance in

the workplace; discuss horl cultural groups difler from other groups; state the

communications for intercultural communications; identifr and explain ways in

which language can interfere with communication between cultures; recognize

and explain how nonverbal messages vary from culturc to cultur€ and can create

communication misunderstarrding and conflict; and explain the concept of

ethnocentrism and its effects on communication.
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b. AssessmentStrategies

. The instructor will evaluate student projects; provide wriften dialogue

with student through interactive joumal writing; and provide evaluation of

objective testing of materials.

5. Interpersonal Communication Competencies

The student will define and explain the psychological, social, and

decision-making functions of in leipersonal communication comp€tence.

a. Acquisition Strategies

The student will identi! the transactional nature of interpersonal

communication; recognize the interrelationship among oontext, participants, rules,

messages, channels, noise, and feedback; identifi types of relationships; describe

communication in relationship life cy"les; describe interpersonal needs and

exchange theories; recognize the characteristics of effective interpersonal

conversation and selfdisclosure; use role-playing, scenariog and simulations to

identif, kinds of conflict, demonstrate guidelines for managing conflict, and

identifr the role ofdiscussion communication in managing conflict.

b. AssessmentSrategies

The instructor will provide written dialogue with student through

interactive journal writing; evaluate student projects, and provide evaluation of

objective testing of materials.22

2a'Communication Comp€trncics Reading, Speakiry and \yriling", Prcpored by thc
Compctcnclcs Task ForcG of CEl.Thc North C{ollns Confoltnc€ of Engllsh lNtructoB, August
I l, 1995, hftp:i/www.nccei.org/newlener/spe{kcomp.html, (Online on 29u Novembcr 2009).
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D. Students of English program grsduated in speaking ectivity

_ In many classes, the students will be expected not just to listen to the

lecturer, but to do quite a lot oftalking as well. The students need to be ready to:

I . Answer questions form the teacher;

2. Answer questions form other students;

3. Put questions to the teacher and/or to other students;

4. Make comments and give your own opinion:

a. About what the teacher says.

b. About rcading for the class.

c. About comments the other students make;

5. Summaries a discussion or an argument;

6. Report to the whole class on a small-group discussion.ts

Often a class will be divided into small groups to make the discussions

easier but sometimes you will be expected to speak in front ofthe whole classes.

In some classes you will eam marks for taking an active pan in classes

discussions-or put another way, in some classes the students may get less marks if

the students do not actively participate.2a

Most students obediently but not actively participate in. They would father

wait until their teachers give the ins[uctrons such as to answer questions and to

read passages or write, When thu teacher asks them whether or not they have any

_. "speaking htF://www.monash edu,au/lldilloline/speaking/participation/index.xml., 200g.
(Onlincron 4- Dcccmbcr 200E)
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questions, the classroom suddenly becomes quiet. Every body is reluctant to rro

Richards offer€d tile fo[owing list of features of conversation that can

receive specific focus in classroom instruction:

l. How to use conversation f(,r both tsansactional and interactional purpose.

2, How to produce both short and long turns in conversation.

3. Strategies for managing turn-taking in conversation, including taking a tum,

holding a tum, and relinquishing a turn,

4. Strategies for opening and closing conversation.

5. How to initiate and respond to talk on a broad range of tropics and ho to

develop and maintain talk on these topics,

6. How to use both casual style of speaking and a neutral or more formal style.

7. How to use conversation in different social seftings and different kinds of

social encounters, such as on the telephone and in informal and formal social

gatherings.

8. Strategies for repairing trouble spots in conversation, including

communication breakdown and comprehension problems.

9. How to maintain fluency in conversation through avoiding excessive pausing,

breakdowns, and errors ofgrammar or pronunciation.

10. How to produce talk in conversation mode, using a conversational register and

syntax.

I l. How to use conversational filters and small talk.

12, How to use conversational routines.26

25lbid.
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It is not possible in the context of the one introductory chapter on teaching

speaking to call attention to all the possible techniques and tasks available for

teaching these features of conversation,2T

E, Student of non-Langgragc Program ln speaking Actlvlty

Many of the activities are concemed with the leamers themselves. For

Ieamers who are studying English in a non English seting, it is very important to

experience real communicative situations in which they leam to express their own

views and attitudes, and in which they are taken seriously as people. Traditional

textbook exercise-however necessary and useful they may be for pre-

communicative grammar practice-do not I rule language in such a way that the

leamers identi! with it. Further more, leaming a fore ign language is not just a

matter of memori sings it a diftbnnt set of names for the things around us; it is

also an educational experience. Leamiug is more effective if the leamers are

actively involved in the process.2t

To help students Cevelop co"nmunicative efficiency in speaking,

instnrctors can use a balanced activities approach that combines language input

structured output, and communicative output.:e

Language input comes in the form of teacher tallq listening activities,

reading passages, and the language heard and read outside of the classes. It gives

leamers the material they neod to begin producing language themselves.so

26Furqanul Azieg A. C\aedar Alvllsiah, Pengalaran Bahasa Konunilatil Teort don
Pra*tiL-p. 93 .

'' tbid.
2EFriederike Klipple, r(eep i alking (Communicatlve Fluercy Activities tor Lahguage

Teochtn , l:94 p.4
"Coals and Techniques for Tcaching Speaking http//www.nclrc.org/ess€ntials

/speaking/goalsspcak.htm. (Online on 2lh May 2008)
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Language input may be content oriented or form oriented.

l._ Content-oriental input focu:res on information wither it is a simple weather

repoi or an extended lecture on an academic topic. Content-oriented input

may also include descriptions of leaming strategies and exanples of their use.

2. From-oriented input focuses on ways of using the language: guidance form the

teacher or another sorrce on vocat ulary, pronunciation, and grammar

(linguistic competence); appropriate things to say in specific contexts

(discourse competence); expectations for rate of speech, paus length, tum

talking, and other social aspects of language use (sociolinguistic competence);

and explicit instruction in phrases to use to ask for clarification and repair

miscommunication (strategic competence),31

Structured output is designed to make learners comfortable producing

specific language items recently introduced, sometimes in combination with

previously leamed items. Instructors often use structured output exercises as a

transition between the presentation stage and the practice stage ofa lesson plan.

Textbook exercises also often make good structured output practice activities.32

In communicative output, the learners' main purpose is to complete a taslq

such as obtaining information, developing a travel plan, or creating a video. To

complete the task they may use the language that the instructor has just prcsente4

but they also may draw on any other vocabulary, grammsr, and communication

lo tbld.

" lbld.
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strategies that they know. In communicative output activities, the criterion of

success is whether the leamer gets the massage across.33

ln a balanced activities approach, the teacher uses a variety of activities

form these different categories of input and output. Leamers at 8ll proficiency

levels, including beginners, benefit from this variety; it is more motivating, and it

is also morc likely to result in effective language leaming.3a

F. Speaking Process

As students actively engage in the speaking process, their perceptions

can change from moment to monrent and from week to week. As individuals

acquire new information, the language they use to make meaning changes. As

they reflect upon information shared or received, they revise their understanding,

further developing their schemas about la:rguage and the world.

The speaking process includes activities that occur prior to, during, and

after the actual speaking event. iror example, before speaking the spea.ker might

determine the actual conlent of the message, how it should be presented, and what

kind of audience will be hearing the message. While speaking, the speaker must

attend to such things as presenting a clear message, tone of voice, suitable

vocabulary, possible rcspouses, the environmen! and nonverbal gestures.

Following speaking, the sp:alier might accept comments, answer questions,

explain concepts not understoud, and./or assess the process.ss

13tbid
t'lbtd
r5File//lT:/Speaking7o20 

Prosese-2.htm. lonline on 23'd March 2009)
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l. Pre.spcaking: Plaoning and Organizing

- Just as pre-writing precedes drafting, pr€-sp€aking begins before

students actually speak. Students' experienceq observations, and interactions

inside and outside ofthe classroom have an impact upon what they say and how

they say it. Pre-speaking activities involve thought and r€flectiorL and provide

opportunities for students to plan and organize for speaking, Some purposes for

pre-speaking are listed below.

a. To choose a speaking topic:

Students generate and explore ideas for speaking topics through a

variety of pre-speaking activities such as the following:

I ) Consructing thought webs and graphic organizers.

2) Reading and researching.

3) Listening to music.

4) Viewing a video.

5) Listening to a speaker.

6) Jotting down ideas.

7) Reflecting upon personal experience.36

b. To determine purpose:

Speakers talk to express ideas, emotions, and opinions, and to share

information. Students must ask themselves "What is my purpose for speaking?"

To determine audience : Speakers must ask themselves "Who is my intended

audience?" Some possible audiences are:

tutbid
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I ) Familiar, known audiences (self, friends, peers, family, teachers).

2) Extended, known audiences (community, student body).

3) Extended, unknown audiences (local media).37

c, To determine format:

Speakers must consider how their ideas and information can be

presented most effectively. Some possible formats include the following:

l) Conversation

2) Discussion

3) Formal speech

4) Dramaticpres€ntation

5) Monologue

6) Readers Theatre .3t

See the Writing section fc,r a variety of pre-writing suggestions which also can be

useful as pre-speaking scaffolds.

2. Speaking: Going Public

Speaking actively e:rgages students in interactions with peers and other

audiences. Students who have been provided with supportive, collaborative

environments and opportunities to preparc for their informal and formal speaking

experienc.es are more likely to have the confidence necded to "go public" with

their ideas and information.le

37lbtd
tt lbid.
3'tbid
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In order to communicate and interact with others, students need to

engage in a variety of formal and informal speaking situations, depending upon

their purpose for speaking. Some purposes for speaking include the following:

a. To express personal feelings, ideas, or viewpoints.

b. To tell a story.

c. To entertain or amuse

d. To describe

e. To inform or explain

f. To request

g. To inquire or question

h. To clarifr thinking

i. To ixplorc and experiment with a variety of ideas and formats

j, To converse and discuss.

Some scaffolds to support speaking include the following:

a. Discussing or developing with students criteria for a variety of formal and

informal speaking formats (e.g., conversation, group discussion, role play),

and posting these on a bulletin board or having snrdents rccord them in their

notebooks for r€ference,

b. Modelling a variety of formal and informal speaking formats for students.

c. If possible, making available to students audio and video equipment so that

they can practice prior to formal speaking situations.e

notbid.
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p€rsonal goals for improving their speaking abilities. This type of reflective

assessment and goal setting encourages critical thought. Some purposes for post-

speaking activities are listed belovr.

a. To reflect upon performance:

Students who have opportunities to reflect upon their speaking

experiences, in light of predetermined criteria, grow in their abilities to speak

effectively.

b. To set goals for improverr,ent:

When students refle;t upon their performance, tley begin to recognize

what they have done well and rvhere they require improvement. Some post-

speaking scaffolds include:

l) Discussing or developing criteria for assessing a vfiiety of speaking

experiences.

2) Providing opportunities for students to talk, write, or represent in various ways

their personal speaking strengths and needs (e.g., leaming logs, teacher/peer

conferences).

When students have reflected upon their own speaking performance,

peers may be invited to comment. Peers may comment through a sfiucture similar

to a writing conference and may give oral feedback written feedback, or a

3. Post-speaking: A Time for Reflection and Setting Goals

. Following speaking experiences, both formal and informal, it is

importani to have students reflect upon their performance. Their reflection,

whether it is oral or written, should include the teacher, who can help them set
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combination of the two. Conferences may be guided by specific questions

determined by the teacher or may take the form ofconversation between peers.al

4. Supporting and Managing the Speaking Process

Students' speakilg skills develop best in dynamic interactive leaming

environments, where enough time is provided for them to sharc and listen to I

variety of ideas. A safe, comfortable, and relaxed atmosphere is critical for the

development ofproductive talk in the classroom for all students and is particularly

important for those students who may oome from backgrounds that differ from the

classroom norm.

Classrooms should be places where students can ask and answer

meaningful questions and in which the teacher and students are co-leamers,

collaborating with one another to communicate ideas and information. Differcnt

group sizes (pairs, small groups, and large groups) provide opportunities for

students to practice the different thinking and oral skills unique to each

configuration.a2

G. Elliciency in Speaking

E{frcient communicstion is when the idea have to be shared or passed on

to others. Oral communication dsran,r a certain level of fluency in order to link

ideas together and to exchange opinions. This fluency becomes morc proficient

simply by practice. By using language for speaking one becomes morr proficient,

more accurate in putting ideas irrto logically sending sentences. A great help in

increasing this proficiency is leaming to be accurate in describing objects and

" lbid.
t? lbid.
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ideas. The clearer our ideas are expressed, the better the quality of the

communication will be. Clarity of description is best achieved by careful

observatibn or careful analysis of a situation or idea. These observations and

analyses must then be stated in the simplest manner possible in order to be

understood correctly. Complex sentences and complicated words may lead to

unnecessarily difticult communication. Since communication is necessary in order

to interesl or influence other people, its medium must be suited to the subject snd

its users.43

When you visit a foreign country where as you only know a few words of

the language, you will find that you have to reduce all ideas to very basic

essentials in order to give information or instructions to a foreign visitor or newly

arrived guest worker in your own country, you also have to reduce that

information or those instructions to a minimum for him or her to understand your

massage. In botlr situations you choose basic words to convey morc complex

ideas.{

_ ^ l'f. M. V8n Der Lasn-Day, Ivl. J. Klsver-Schurl. Communlcatton lor Englrpers, Jakaflai
PT. Roisda Jayaputra, 19t5, p. 19.

'5lbtd

So experience shows that efficiency in description can be best achieved by

making use ofcertain, basic words. When in a foreign oountry, you look up ideas

in a small phrase book.as
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H. Types of Speaking Classroc rn Performance

l. Imitative

A very limited portion cf classroom speaking time may legitimately be

spent generating "human tape recorder, speech, wherg for example, leamers

practice an intonation contour or try to pinpoint a certain vowet sound, but for

focusing on some particular ..iernent of language fiom.6

2, Intensrve

Intensive speaking goes ,)ne step beyond imitative to include any speaking

performance that is designed to practice some phonorogical or grammaticar aspect

of language. Intensive speaking can be self-initiated or it can even from part of

some pair work activity, where lear,:c's are ..going over, certain forms of

Ianguage.aT

3. Responsive

A good deal student speech in the classroom is responsive: short replies to

teacher or student-initiated questions or comments. These replies are usua y

suflicient and do not extend into dialogues (categories 4 and 5). Such speech can

be meaningful and authentic:

T : How are you today?

S : Pretty good, thanks, and you?

T : What is the main idea in this essay?

S : The United Nations should have more authority.

Sl : So, what did you write for question number one?

-^- i!, Douglas Brown, Terhing by prtrciples, New york: san Francisco st8te univcrsity,2000, p.271.

'1tbid,p.273.



30

52 : Well, I \Jvasn't sure, so I left it blank.at

4. Transactional(dialogue)

Transactional language, canied out for the purpose of conveying or

exchanging specific information, is an extended form of responsivc language.

Conversations, for example, may have more ofa negotiative n8turt to them thBn

does responsive speech.

T : What is the main idea in this essay?

S : The United Nations should have more authority.

T : More authority than what?

S : Than it does right now.

T : What do you mean?

S : Well, for example, the UN should have the power to force a country like

Iraq to desroy its nuclear weapons

T : You don't think the LIN has that power now?

S : Obviously not. Iraq is still manufacturing nuclear bombs.

Such conversations could readily be part ofgroup work activity as well.a,

5. Interpersonal(diatogue)

The other form of convemation mentioned in the previous chapter was

interpersonal dialogue, carrieC out more for the purpos€ of maintaining social

relationship than for the hansmission of facts and information. These

conversations are a little tncked for leamers because the can invorve some or all

of the following factors:

'8lbtd.
'otbid., p.274.
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a. A casual register

b: Colloquial language

c. Emotionally charged lang.rago

d. Slang

e. Ellipsis

f. Sarcasm

g. A cove('agenda'

For example:

Amy : Hi, Bob, how's it going?

Bob : Oh, so-so.

Amy : Not a great weekend, huh?

Bob : Well, far be it from me to criticiz€, but I'm pretty miffed about last

week.

Amy : What are you talking about?

Bob : I think you know perfectly well what I'm talking about.

Amy : Oh, that ... How come you get so bent out of shape over something like

that?

Bob : Well, whose fault was it, huh?

Amy : Oh, wow, this is great. Wonderful. Back to square one. For crying out

loud, Bob, I thought we,d settled this before. Well, what more can I say?

Leamers would need to leam how such features as the relationship between

interlocutors, casual style, and sarcasm are coded linguistically in this

conversation,so

5olbid.
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6. Extensive(monologue)

_ Finally, students at intermediate to advanced levels are called on to give

extended monologues in the form of oral reports, summaries, or perhaps short

speeches. Here the register is more formal and deliberative. These monologues

can be planned or impromptu.sr

I. Teeching Speaking

Leaming is more elfective if the leamers are actively involved in the

process. The degree of leaming activity depends, among other thing things, on the

type of material they are working on. The students' curiosity can be arorrsed by

texts or pictures containing discrepancies on mistakes, or by missing or muddled

information and this curiosity leads to tho high to find ou! to put tight, or to

complete.52

A considerable number of articles discuss specific methods by which

teachers might develop lots of examples for teaching students to communicate

more effectively. The majoriq depends upon the fact that in order to increasc

whst West terms IPTT (Individual Pupil Talking Time), the teacher must concem

with the development of shrdent-lo-student interaction.s3

This section specificalll intends to discuss classroom activities that aim at

encouraging communication (,r interaction between students. The activities

discussed here arejust ways ofgreeting students to talk to each other in pairs or in

tt lbid.

_ .. "1r991_nte Klipplc, Keep Talktrg (Communicative Fluercy Activities lor Language
Teachiry), 19 . p,5

-Endang FEuziysti, Ie @hlng Engllsh at o Forclgn Ldnguage, Surskans: Muhammcdiyah
University Press, 2002, p. 126.



gloups. They also aim to stimulate discussion and information-trading transaction.

Such activities may include role playing, games, problem-solving, songs, and

discussion.sa

I . Role playing

One of the methods suggested fcr developing speaking skill is role-

playing. That is creating a dramatic situation in a classroom, or in a part, simply

acting out dialogues, but also in part enabling objects and people in the room to

prepare for imaginative role playing (New-Mark 1966). Such a role-playing can

help teachers expand the classroom indefinitely and provide natural contexts for

the language being used.55

Meanwhile Barrows and Zorn elaborate a method of role-playing which

gives a way to involve the whole class, encourages the students to sepak up

without worrying about set pattems, gets them to use their imaginations, and

creates an amusing atmosphere that would make them forget that they are in the

classroom. This method also encourages the students to apply sponAneously the

grammar they have already leamed.56

The role-plays, which have been designed, can be presenrcd within a few

minutes and contain a minimum of advanccd vocabulary items. They are

minimally designed in order to allow the students to cr€ate their own characters

freely, rather than merely impersonating ones that have already been carefully

detailed.5T

5atbid., p. t27
tt lbid.
tGIbid.
t'lbid-,p.128
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2. Games

. Games is one of activities which can help to cr€8te dynamic, motivating

classes. The reason is that real leaming takes place when the students, in a relaxed

atmosphere, participete in activities that require them to use what they have been

drilled on. Games are not only suitable for children but also for adults. Since there

is always a child hidden in evcry one ofus. Bringing out this 'child' undoubtedly

facilitates the leaming of a fo'eign language. What follows are same examples of

games as presented by Silvers.sE

a. Circle chat

The students form two ooncentric circles, with the students in the inner

circle facing those in the outer oircle. Each srudent introduces himself to the

person directly in front of hrr,; then the teacher announces a topic that the

studeqts must discuss with their partners. After about two minutes, the teacher

gives a signal for the class to stop (because of the noise, a bell or whistle is

helpful), and the students in tle outer circle remain stationary, while those in the

inner circle move a few stepr; to the left to find new partners. The students

introduce themselves and the teacher pr€sents a new topic for discussion. Of

course, the topics should be prepared in advance according to the age and interests

of the students.se

'" tbid,p. t3o.t'lbid
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b. Games based on the combination of incongmous ideas

l; Sillyanswers

The students are told to take out a piece of paper and teq it in half. On one slip of

paper they write a questiqp, and on the other, the answer to their question. After

all the questions have been collected in one pile and the answers in another, the

teacher calls two students to the front of the class. One student selects and reads

an answer. As imagined, some of the combinations will be quite comical.fi

2. Crazy story

The teacher selects a well known children's story and copies it into a piece of

paper, leaving ample space between the sentences. The story is then cut into

strips, each containing a maximum of two sentences. The slips ofpaper are mixed

and disfributed to the students, who in turn read their s€ntences. Naturally, a

nonsensical but amusing story will result. Before conducting this activity, the

teachermight read the story to the class in its correct from. This would refresh the

memory of those who are familiar with the story, and would provide a contextual

orientation for those who are not.6l

3. Problem-solving

Materials which focus on problem solving offer further opportunities for

students to work in pairs or small groups, to share information and opinions on

topics, which are meaningful to them. The basic principle lying behind such

activities is that the teacher sets up a situation where there is "an informalion gap"

&tbid.,p. t}t
6tlbid.,p. 132
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White suggests that n'ore advance students be given problems which

require going out into the cor,rmunity or cn campus to interview people who can

supply concrete information ab.,rrrt the proLlem. Classroom activities include the

preparation of informal 'script' to be used as guides during the interviews. After

the students have completed their research, they present their findings to the class

by re-enacting the interview and then answering questions form the group in the

guise of persons whom the,y intcrviewed.6s

4. Discussion

Group discussion mry be composed ofthre€ to five students. Ifsuch group

work is us:d regularly and in,roduced with a careful explanation of its propose,

the class will soon acc€pt it as a natural activity. The main aim of group

discussion is to improve fluency, and gr,unmar is probably best allowed to

function as a naturally communicative context. Initially students can be given

tasks such as selecting the best two features of this uirivenity town/country?

Where in town would you recommend that a visitor go to eat cheaply/to eat best?

What is the best way to relax for a few hourVfor a week/for a month? After a

specified number of minutes the teacher can ask each group to report its choices.

If it is desirable, a period of class discussion may be allowed on the list to

produce, or one group may be called on to explain or defend its choice.fl

among the participants, and this gr.p has to be bridged either orally or in written

form.52

u'tbid.p.l33.
o'Ibtd
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5. Song

Using songs is EFL classroom, especially speaking one can be both

enjoyable and educational. Songs usually provides a peaceful and happy mood for

the listeners. From a pedegogical standpoin! songs can be incorporated into the

classroom for a variety of reasons. Songs can be used as materials for discussion,

i.e., paraphrasing. In addition Richards suggests that songs can be used as a useful

aid in the learning of vocabulary, pronunciation, structurcs, and sentence patterns.

Whereas Pomeroy suggests that songs can also be used to teach aspects of

culture, especially the culture of the Target Language speakers.65

Gasser and Waldman present some suggestions or guide lines for selecting

appropriate songs to teach, as the followings:

l. To ensure the pedagogical value ofthe song, the EFL teacher should be able to

use it to teach grsmmar, pronunciation, vocabulary, and culture.

2. The tune should be simple and easy to leam.

3. It helps ifthe lyrics are rcpresentative. If they are not, it helps ifthe song has a

chorus which is easy to learn. ln this way even the slowest students can master

at least part ofthe song relatively quickly.

4. The lyrics should be as representative as possible of standard spoken English.

5. It should be necessary to change the lyrics to make them more standard or to

enhance their pedagogical value.6

Since the extent to which we are succrssful may depend upon our abllity

to recognize that active prar:tice requires students to choose among lexical and

6ttbid.,p. t3s.
uutbid
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syntactic option as our primar/ classroom activities. Above all we have to leam to

kgep quiet and let our students do the talking. Our primary objective must be to

encourage active use ofthe forms we teach.67

Students are using-any and all the language at theil command to perform

some kinds of oral task. The important thing is that there should b€ I task to

complete and that the students should want to complete it.

There are three baric reasons why it is a good idea to give students

speaking tasks which provckc them to use all and any langusge 8t their

command.ut

l. Rehearsal: getting students to have a free discussion gives them a chanc€ to

rehearse having discussions outside the classroom. Having them take part in a

role-play at an airport check-in desk allows them to rehearse such a real-life

event in the safety of the classroom. this is not the same as practice in which

more detailed study tskes place; instead it is a way for students to get the feel

of what communicating in the foreign language really feels like.6e

2. Feedback: speaking tasks where students are trying to use all and any

language they know provides feedback for both teacher and students. Teachers

can see how well their class is doing and what language problems they are

having; students can see also see how easy they find a particular kind of

speaking and what they need to do to improve. Speaking activities can give

"'lbid,p. t36.UJJ;*I uu-"r, ao* o Terch Engllsh,EnSlsnd: Longman, 1998, p. 87.
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them enormous confidence and satisfaction and with sensitive teacher

- guidance can encourage them into further study.7o

3. Engagement: good speaking activities can and should be highly motivating. lf

all the students are participating fully. And if the teasher has set up the activity

properly and can then give sympathetic and useful feedback, they will ger

tremendous satisfaction from it. Many speaking tosks (role playing,

discussion, problem solving, etc) are intrinsically enjoyable in themselves.Tl

J. The Problems in Teachlng Speaking

Some difficulties in testing the speaking skills are:

l. Testing the ability to speak is a most important aspect of language testing.

However, at all studies beyond the elementary levels of mimicry and

repetition. It is an extremely different skill to test, as is far too complex a skill

to permit any reliable analysis to be made for the propose ofobjective testing.

It is possible for a person to produce practically all the correct sound, but, still

be unable to communicate his ideas appropriately and effectively, furthermore,

success in communication often depends as much on the listener as on the

speaker.T2

2. In many tests oforal production, it is neither possible nor desirable to separate

the speaking skills. Clearly, in normal speech situation the two skills are

independent. It is possible to hold by meaning full conversation without

'o tbid p. Bs.

'-t tbtd p, tE.
"J. B. Heaton, llriting Englbh ,anguage Te$t, Longman, 1974, p. 83.
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understanding what is heing said and without making oneself understood at

- the same time.73

3. The examiner of an oral production test is working under great pleasure, all

the time making subjecnve judgment as quickly as he can.7a

4. Yet another (thought nor insup€rable) diffrculty in oral testing is that of

administration. It is freque,rtly impossible to test largc numbers of students

beoause of the limited time involved.Ts

K. Speaking I

Syllabus of English study program of STAN Palangka Raya stated that

"this course is intended to make the students are able to use simple, daily English

conversation, such as answering simple question and giving naturat responses to

stimuli directed of them. It was also intended to improve the students

pronunciation of English".76

The materials which are taught in speaking I lectur€ is as a basic for the

students to continue to the speaking II, and speaking IIL The marcrials are also

consist of simple conversation in daily activities, such as:

l. Recognition and production of sound in words, phrases, sentences and

paragraphs.

2. Story+elling

3. Conversation, that covers:

a. gr€eting, inhoducing, and parting

"lbid.
'n!bid.
"lbld.,7tn'4, Sy aDi MKU dan MKK STATN palangl,a Rara, Unpubllshed STATN palangka
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b. asking and giving information

c. identiling and describing objects

d. diicussing likes and dislikesTT

L. Spelking tr

Syllabus of English study progrsm of STAN Palangka Raya stared rhat,

"this course is desigrred to enable the students to speak English at pre-intermediate

level covering more various topics ofdaily conversation correctly and fluently."

The materials which are taught in Speaking II locture is as a continuation

material of speaking I. The materials are also still consisted of simple

conversation in daily activities but in different topics in order to be able to speak

English correctly and fluently. Such us:

l. Talking about past events

2. Narrating past events

3. Nanating past experience

4. Describing scenes and past events

5. Reporting what other people said

6. Giving instruction

7. Talking about future arrangement

8. Describing feeling (likes and dislikes)

9. Talking about abilities

10. Talking about quantity

I l. Describing physical fearuresTs

" lbid.



I\[. Implementatlon of Larrguage Skills

In torms of practical ir lplementation, expansion of language skills means

that leaming and teaching do€s uot stop with part-task approach. This means that

learners need to be presented with task which are concerned with language skills

as real communication in real time, in the classroom-similang, the evaluation of

the course product or learners, actual aclri:vement means must be done via whole-

task utilization.Te

The speaking skill needs to be defined in terms of communicative use the

students will be able to make of it. Such use may be quite limited for beginners or

for people in courses for specialized purposes; or they may be very wide and

comprehensive in scope. An example of such a limited goal might be defined as

the leamers' ability to ask basic questions in an interview that might be

appropriate for working as a customs officer at an airport. If this is the specified

goal for the students, then the activities which they carry out during the course

should involve true interviewing in which they have a chance to ask real questions

for which they get real communication. Alternatively, if the scope of the speaking

skill is wide and comprehension, students should experience various situations in

which they actually express their own ideas and participate in true conversation

and discussion. The evaluation of such overall use of the speaking skill might be

canied o'ut via role playing or participation in group discussion.to

" Ibid

. 
?eFrida Dugi$ Elit Olshtaiq Cosr.re Destgn Dav.,loplng prcgram8 and Moterlals lot

Language Leamlng, Nev, York C$nbrldge Unlvcrsity prcss, p. lO0.
'olbid.,p.lol.
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N. Comparative Study

Asnawi Sujud states about comparative study:

Penelitian komparasi akan dapat menemukan persamaan-persomoan
dan perbedaan-perbedaan tentang benda-benda, tentang orang, lentang
prosedur lrerja, tentang ide-ide, bitik terhadap orang, kelompok,
terhadap suatu - ide atau sudtu prosedur kerja. Dapat juga
membandinglan lcesamaan pandangan dan perubahan-perubahan
pandangan orang, grup atau negara, terhadap kasus, terhadap orang,
peristiv)a atau lerhadap ide-ide."' (Comparative study will be able to find
out the similarities and differencities about nouns, people, work,
procedure, ideas, criticize the person, goup, to the an idea or a work
procedure. It also can be used to compare the similarities of opinion and
the changes of perscns' opinion, group or a country, to the case, to the
people, event or to the ideas).

If it is linked to tho Van Dalen statement about kinds of intenelationship

studies, so, comparative study can be included as a second study that is causal

comparative studies that lately called by Van Dalen it is constitr.tc of a

comparative study that waut to comprre two or three events by seeing the

causes.'2

Related statement to the comparative itudy, Sumadi Suryabrata states:

Tujuan penelitian l;uusal-komparatif adalah uruuk menyelidiki
kemungkirwn hubungan sebab akibat dengan cara: berdasar atas
pengamalan terhaalap akibat yang ada mencari kembali faktor yang
mungkin menjadi penyebab melalui data tertentu.Es (The purpose o1
causal-comparative res,:arch is to investigate the possibility of causal-
effect connection by wav of: base on observation to the effect looking for
again the factors that probably be a cause with certain data).

Furthermore, SumaCi Suryabrata explains " penelitian kausal-komparatif
bersifat ex-post facto, art D'a d.zta^dikumpulkan setelah semua kejadian yang
dipersoalkan berlangsung (e,rut)".dt (fhe characteristic of causal-comparativi

trsuharsimi Arikunto, Prosedur peDltlian Saatu pendctaron pmk il\ edisi yt, laksflta.:
Rineka Ciptq 2000, p. 267.

"lbtd.. o.268.
8lsumsdi 

Suryasubrst4 Merdolod Peraltttarl Jakarta: pT. Raja Grafindo perssda, 2004,
p. 84.

"'lbid., p.85.
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research is ex post facto, it means that the data collected after all ofevents that be
a problem is happened (past).

' 
Qausal-comparative have some special qualities such as:

l. Causal comparative method is good for any condition ifthe study method that

is experimental method carr be used:

a. If it is not always probably to choose, to control, and to manipulate the

factors that neoessary to investigate the causal-effect connection directly.

b. If the control in the laboratory for any purposes of rcsearch is practical,

over expensive or it is hesitant from ethics side.8r

2. Causal-comparative study is produced useful information about synptom of

the problem: what is be accordanced with whether, in what condition, in how

sequence and pattem and so on.

3. The improvements in technique. Statistic method and program with partial

control, Iately made the causal-comparative study more justi!.6

O, Concept and Messurement

According to the variable, there were two keywords that can be made in

concept and measurement, they are the competency of speaking faced by English

student who have different Senior High School's program and speaking practice

The keywords then were able to be divided into two parts that had each

indicators and intervals. They are as follows:

"t lbid.
86tbid.,p. 86.

score.
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The Competency of Speaking f,'aced by English who Have Different
Senior High School's Progrem

' - Questionnaire is one of technique collecting dats that used by the

writer in this research. The concept and measurement of the questionnaire is

scoring. The scoring olthe questionnaire can be looked at the table below.

Table 2.1 The Scoring of Questionnaire

Category

Iflhe sludents choose A

lfthe students c\oose B

Ifthe students choose C

Ifthe students choose D

2. Speaking Practice Score

The scoring of the inten,iew can range from an impression mark to a mark

anived at on the basis ofa fairl;z detailed marking scheme (showing accuracy cf

pronunciation, stress and intonation, gftlmmar, vocabulary, fluency and ease of

speech). The following ma.king scheme (using a six point scsle) is given as just

one example ofa number of such schemes in present day use.t7

To give the score of speaking practice, the writer will use the degree of

rating of ability to communicate o;zlly. The following table is showing the degree

of rating of ability to communicate orally.

Table 2.2 The Degrrc of Rstlng of Abllity to Communicete Orrlly

2
Excellent: on a par with an educated nalive speaker. Completely at cose in h
is use of sh on a,l discussed.

Scorqs

4

3

)

I

Abi to CJmmunlc.te Orr
I
6

87J.B. Heaton, Writing English LanguoSe fesr, Englsnd: Longrnan, 1974, p. 94.

Rrtine
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I 1

5 Very good: although he cannot be mistaken for a native speaker, he
expresses himself quite clcarly. He experiences little difliculty in
undentanding English, and there is no strain at all in communicating with
him.

4 Satisfactory verbal communicetion causing little difliculty for native
speakers. He makes a limited number of errors of grammar, lexis and
pronunciation but he is still at c&re in communicating on everyday subjects.
He may have to corr€ct himself and re-pattem his utteranc€ on occasions,
but thcre is littla ln him.

3 Although verbal communicstion is usually fairly satisfactory, the native
speaker may occasionally experience some difficulty in communication
with him. Repetition, r+phrasing and re-patterning is sometimes nccessary;
ordinary native sp€aklrs might find it dilficult to communicate.

2 Much difliculty experienced by native speakers unaccustomed to ',foreign',
English. His own understanding is severely limite4 but communication on
every day topics is possible. Large numbcr of errors of phonology,
grammar and lexi!

I fficulty in communication on any
and to make himself understood.lt

Extrcme di
adequately

subject. Failurc in undenrand

P. Frame ofThinking

Teaching leaming of speaking is very essential in language leaming

because speaking is the way to express ideas, argument, statement, questions and

feeling. In speaking lecture especially in speaking the leamers study about how to

speak English conectly and fluently at pre-intermediate level covering more

various topics of daily conversation.

Different Senior High School's program were influenced to the students'

competency in speaking. As we know that there are three pro$ams in Senior High

School such as Language Program, Social hogram and Science program and it

gave contribution to the students' fluency in speaking Engtish based on their

leaming English subject when they were still in Senior High School.

8'tbid., p.95.
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Meanwhile, the writer wants to know the students' comp€tency and

fluency in speaking ofthe second semester English students at .S771l{ of palangka

Raya academic year 2008/200tt after they study about speaking ll subject by

describing a schema of frame thiuking.

Scheme 2.1. Freme of Thinking ofthe Students Speaking Competency

Science Program Social Progmm Vocational Program

Students Students Students

Language Program

Students

Competency in Speaking

Fluency in Speaking

Speaking Skill
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CHAPTER III
RESEARCHMETHOD

A. Time and Place of Research

In this study, the writer decided to collect the data in two months and the

writer chouse English Department of.SIUlN Palangka Raya central Kalimantan as

the place of research.

B. Design, Subject and Object of Reseerth

l. Design of Research

In this research, the writer used a "comparative design" to find out and to

measure the fluency of speaking. It is a study which analyses two or more

variables to find the similarities and the differences. The writer finds of causal-

effect based on the relationship or causal comparative research. It is also called ex

post facto research,

Sugiyono states about ex post facto research:

Penelitian ex post frcto adalah suatu penelitian yang dilakukan untuk
meneliti Wristiwa yang telah tejadi dan kzmudian melihat kc belakang
untuk mengetahui fakor-faldor yang dapat menimbulksn kcjadian
tersebut.se (An ex post facto research is a research that doing to examine
carefully the phenomenon that was done and then flashback to know what
are the factors that can be appear ofthe phenomenon itself).

Related statement about ex post facto is stated by Kerlinger which is

quoted by Sukardi said: "Ex post facto r€search more formally as that in which the

independent: variables have already occurred and in which the writer start with

the observation ofa dependent variable".m

semdlrElln, Metodologi fun Teleni* Menytsun 7'esis, Bandung: Alfabeta, 2004, p.50.
*S\katdl Perpliian Kompelensi don Prahri*rrya Yogyakaflar Bumi Aksara,2003, p. 165-

48
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In the quantitative research, we can say that the method in applying this

approach is always following the groove of scientific think called logico

hipotetico-vesrifi cative,e 
I

In working out the study, the writer used a quantitative approach. Raharjo

states:

Landasan Jilosofis penelitian kuantitatif adalah positivisme yang
berpendapat bahwa realitas dapot dipisahkan dari subieknya. Oleh
ksrena itu, subjelcnya dapat diteliti atau dikcnai treatment (perlakuan) di
luar realitasnya ladi tekarumya terletak pada realitas ekstemal.e2 lTlte
philosophical foundation of quantitative study is positivism that states the
reality can be separated fiom its subject. Because ofthat, its subject can be
given a treatment outside its reality. So, it emphasizes on the extemal
reality).

The writer used a quantitative approach because the problem of study

might b€ answercd through a quantitative approach.

From the problems above (in chapter I) the writer wanted to know the

comparison of fluency of speaking between Senior High School in language and

non-language prognms graduated of the English students at S77X[ Palangka

Raya. A comparative researrh is a kind of rcsearch that was purposed to compare

the result of measurement and variable prepared or more in order to it could be

determined that there is a significant difference beh/veen variables or not.

2. Subject of Research

The writer took the English students who leaming speaking II subject of

S77Ii[ Palangka Raya as the subject or informant ofthe research.

''Mudlia Rahar;o, P" ,Bantar Pe@lition Bahos4 Malang: Cendikia Pramulya, 2002, p. 6l
o" tbid-, p. 47 .
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3. Object of Research

The writer took speaking II as the object of the research which has the

objectives to enable the students to speak at pre'intermediate level convering

various topics of daily conversation and fluently.

C. Population and Sample

l. Population

According to Arikunto, "population is the entire subject of research".e3

The population of this research was the students of English Departrnent in

semester one and they took the speaking subject.

The numbers of them were about 65 stud€nts. A table below is showed the

number of population ofthe researcher.

Trblc 3.1 Thc Populetior of StudcnB rt English Progrrm of S?71iV Prlengka Rrya
Acrdemic Yeor 2fi)M009 in Spoking Skill

Class
Gender

TotalMale Femrle

B
C

5

l0
4

2l
l8
7

26
28
ll

Total 65

Source of data: Documentation of students academic year 200812009 al STAIN
Palangka Raya

A table below is showed the number of sample ofthe research.

Toble 3.2 The Number of Sample of the Stud€nts at English Pmgnm ,t STAIN ol
Palangka Raya Academic Year 200E/2fi)9 based on Their
Program

Background ofthe
Study

Gender
TotslMale Female

Language program
Science program
Social program
Vocational program

3

6
8

2

t2
28
l9
6

Total l9 46 65

Source of data: Questionnair€

er SuhaNimi Arikunto, Prcsedw Perclitio4 Jakarta: Rineka Cipta, 1992, p. lo8

9
22
ll
4
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2. Sample

According to fuikunto, "sample is part of population that be taken as

research subject".ea To determine the number of sample the writer quoted from

Arikunto states if the numbers of snrdents are less than 50 students, so all of

students were as sample of study. It was said as population study.es

D. Technique of Collecting Date

The writer uses some techniques to collect the data needed in this research,

they are:

l. Observation

Observation is a technique in collecting data where the researcher does the

observation directly to the object of research to know nearly the activities done.e6

They are included:

a, Location

b. The Engtish students' problems in fluency of speaking.

2. Test

Test is an instrument in collecting data thal is a series of question or

treatment that applied to measure the skill of knowledge, intelligence, the ability

or talent that have by individual or group.e'

The test included:

a. Narrating past experienc€

b. Describing feeling (likes and dislikes)

oo lbid,p. lo9.
ot lbid,p. lt2.
ebR:idu'rrfi, Met& dan Te*tik Menyusun Tesis, Bandung: Alf&b€t& 2004, p. 104.

"'lbid", p- 105.
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c. Talking about abilities.

d. Talking about past events

e. Narrating past events

f. Describing science and past events

a. Instrument Vdidity

Based on Sugiyono, the result of study is called valid if there was a

similarities between the data that have collected by the testes and the true data that

happened on the object ofthe study.eE Sugiyono states:

Instrumen yang valid berarti alal ukur yang digunakan unuk
mendapatkan data (mengukur) itu valid. Valid berarti instrumen tersebut

dapat' digunakan untuk-mengukur apa yang hendak diukur".e' lValidity
instrument it means the instrument that used to get the data (measure) is

valid. Valid it means the instrument can be used to measure what are wo

want to measure).

Spolky stated that validity is the central problem in foreign language

testing. Validity is concemed with whether a test measur€s what it is intenddl to

measure. A test of speaking ability in a classroom setting is usually an

achievement test. An achievement test should have content and face validities.

Since content validity asks if the test content matches the content of the course of

study, what teachers can do is to match the course objectives and syllabus design

with the test items. '00 To find the validity of test, content validity and face

validity are used.

ersugiyono, srarirrit untuL Penelitian, Bandung: Alfabeta, 20U, p. 267 ,

'" lbid..
'@Kim, Hlun Sook, I/r Types of Spealing Assessmenl Tosks used by Korean Junior

Secondary School Englkh Teactvrs, hlu:llwww. Asian-efl-joumal.com/dec-03-gl-kr.php,
(Online on November 29t.,2009).
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I ) Content Validity

For the instrument in a test form, content validity can be used to check the

validity of instrument by comparing between content of instrument and material

of leaming that was leamed by the teacher to the students.lor

In this study, the writer made an instrument in a test form based on the

syllabus ofSpeaking II Subject that considered of narrating past event, describing

feelings (likes and dislikes) and talking about abilities, etc. The number of

instruments are distributed to the students.

Tabte 3.3 Content Specification of Speaking Test

Program Material Form

Language Program

Language Program

Talking about past events

Talking about abilities

I

I

Oral test

Oral test

Science Program

Science Program

Narrating past experience

Describing feeling

I

I

Oral test

Oral test

Social Program

Social Program

Talking about past events

Talking about quantity

I

I

oral test

Oral test

Vocational hogram

Vocational hogram

Narrating past events

Describing physical features

I

I

Oral test

Oral test

2) Face Validity

Another kind of validity is face validity. Richards et al state that this is a

subjective judgment on the degee to which a test appears to measure the

knowledge or abilities it claims to measure, based on the subjective judgnrent of

an observer. Hughes states that as the real implications oftests are often different

to those perceived by examines or administrative personnel, face validity is often

tot tbid., p.272.

Item
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disregarded in testing. However, face validity is very important in a classroom

speaking test, becaus€ the students are more motivated to speak ifa test has good

face validity. Davies as cited by Kim states that such a test is usually an

achievement test, and as such should have face validity as well as constnrct

val idity.'02

Based on Heato& a test is called has face validity is if the test items look

right to other testers, teachers, moderators, and testee.lo3

The face validity of the test items as follows.

a) Type of test is subjective test.

b) The kinds of the test items of speaking as nanating past event, describing

feelings (likes and dislikes) and talking about abilities, talking about past

events, narrating past events, and describing science and past events.

c) Language that used is English.

b. InstrumentReliability

Reliability is necessary characteristic ofany good test. For it to be valid at

all, a test must first be reliable as a measuring instrument.lH

To measurc the reliability tes! the formula of KR-21 is used.

( K \( M(K-M\\
r,1 = | 

- 

ll | - ------:------1" \.,( - l/\. KYt )

lo2Mark Brierley et al -, Assessing Speaking in o lJniversity Generul English Cowse, h04i/l
soar-ir.shinshu-u.acjp/dspace/bistear/l0O9l/3342lliHumanities-Social03-07.pdf, (Online on

November 29s, 2009).
ro3J.B. Heaton, hilirrg English Larguage Tes, England: Longman, 1974, p. 153'

'* Ibid, p.lss.

Where: 111 : Instrument reliabilitY

k : The number of items
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M : Mean

Vt : Total varianlo5

The criteria as follows:

r11 > t666 = reliable

11q < 1651" = not reliablel6

The measurment of instrument reliability of speaking test can be seen

below.

l) Language Program

K=2

,= r*
N

A)
= '' =3.5l2

Ix' (Ixr'
N

156-(4}'?
t2

t2

$6-t7&
t2

t2

156-147 9 - _-

t2 12

Then, it applied to the KR-21 formula:

N

Irr
( K \(, M\K-M)\- [/(-r.J['- K* )

to'suhar"imi Arikunto. Prosedrr Perelilian Suotu Per&kdan Pralrit Jakarta: Rineka

Cipt& 2006, p. t89.
toe?(idlw?nn, Metde dan Tetni* Merytsu Tesi$, Bandung: Al-Fabet4 2004, p.128.
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( 2 \(, 3.5(2-3.5))- lz-r.l['- 2r?5 ]

= (?)t, "#")
= o,(,-ifl)
: (2) (l - -3.s)

= (2) (4.s)

=9

Df=N-nr

= 12- 4-- 8

rtatrc = 0.707

Based on the measureinent of instsument rcliability above, it was

known that the coefficient of reliability is 9 and the value of 1666 is 0.707. it

meant the rouc*a of reliability was greater than 1656 (9 > 0.707). Because of

that the instrument was reliable and could be used.

2) Science Program

K=2

(Ixl'
N

N

354.06)'
28

=3.42
96

28
M= Ix

N

)x

28
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354_9216
28

28

1s4 -329.14
28

= 24'86 
= o.ss

28

Then, it applied to the KR-21 formula:

( x \( M(K-M\\r,, = | 

- 

ll I - -------:. I' \.,(-ll\ Kt/t )

_(2\(,3.42(2-3.42)\- [r-rJ['- Lots )

(z\(. 3.42 (-1.42))- [TJ['- r% J

,^, (, -4.8s64)_ \.t l'___ti; )

= (2\(t - -2.7s)

= (2) (3.75)

='1.5

Df:N-nr

=28 - 4 =24

r66;e = 0.404

Based on the measurernent of insfrument reliability above, it was

known that the coefficient of reliability is 7.5 and the value of 165r" is 0.4(X. it

meant the roto".,"a ofreliability was greater than rh6b (7.5 > 0.404). Because of

that, the instrument was reliable and could be used.
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3) Social hogram

K:2

,= I* = 9=3.15
N19

I x,_(Ix)'
N

N

202-(60)'
l9

l9

202_3600
l9

l9

_ 202 -189.47
t9

12.53
0.65

t9

Then, it applied to the KR-21 formula:

,,, =(-t-)(,-
\r(-lllt

= (J_\(,_
(2-ll\

= 
[?)(,-

M(K - M)
KYt

3. rs (2 - 3.15)

2.065

3.42 (-t.ts)
1.3

(2) l _ - 3.622s')

t.3 )

: (2) (t - -2.78)

= (2) (3.78)
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= 7.56

Df=N-nr

=19-4=15

166;" = 0.514

Based on the measurement of instsument rcliability abovq it was

known that the coeffrcient of reliability is 7.56 and the value of 166" is 0.514.

it meant the rou*,,"a of reliability was greater than 1666 (7.56 > 0.5 l4). Because

ofthat the instrument was r€liable and could be used.

4) Vocational Program

K=2

Ix
N

N

= 9=3.16
6

(l e)'
65

6

65
361

6
6

65 - 60.16

6

: 4'84 
= o.go

6
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Then, it applied to the KR-21 formula:

,,, =[ * )[,-M(K-M)\" \r-tl\ KVt )

( 2 \(. 3.r6(2-3.16))- [2-rJ['- 2rso ]
_ (2\(. 3.16(-r.t6)''l- [].J['- ri .l

_ (2) fr _ -3.66s6')
"\ 1.6 )

= (2) (t - -2.2et)

= (2)(3.2et)

= 6-582

Df=N-nr

=6-4=2

rt tr" = 0.997

Based on the measurement of insfument reliability above, it was

known that the coefficient of reliability is 6.582 and the value of 1666 is 0.997.

it meant the rotu",,"a of reliability was grcater than rgib1" (6.582 > 0.997).

Because of that, the instmment was reliable and could be used.

3. Questionnaire

Questionnaire is a list of questions that will be give to someone who is

ready to give the rcspond appropriately to the researcher ask.ro7 They are

included:

to1 Riduwan, Meto& fun Tekaik p.99.



6l

a. Background of the English students at STAN Palangka Raya academic year

2008/2009.

b. Students activeness in English activities.

c. Students practice ofEnglish.

d. Students ability in using English.

e. Vocabularybuilding.

4. Interview

Interview is a way to collecting data used to get the information directly

from the source.rot They are included:

a. The students' activities in speaking subject.

b. The students' problems in fluency of speaking.

c. The students' support to the English.

5. Documentation

Documentation is referred to get the data directly form the place of

research, enveloped of rclevant books, rules, report ofthe activity, photos, film of

documenter and research data relevant.loe They are included:

a. The attendance list of students in speaking performance.

b. The result of students in speaking performance in academic year 20082009.

c. The syllabus of speaking II subject.

E. Technique of processing llata

To process the data, the writer used as stated by Marzuki in Metodologi

Rrse, as follows:

tootbid., p. loz.
'*tbid, p. tos.
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l. Editing

The writer checked the students' name and probability error in fulfill the

list ofquestions based on the working sheet.

2. Coding

The writer collected the data and give codes to name of students. Their

names replaced by the codes Al, A2, A3, and so on in order to be easy to process

the data.

3. Tabulating

The writer arranged the students' score in the table.

4. Analyzing

The writer analyze the data as a basic to make a conclusion.llo After the

writer done the fourth techniques of processing data above, the writer then

compare the result ofthe students' test between students who have different senior

high school's program in their competency ofspea.king.

Related to the comparative study, Asnawi Sujud starcs:

Penelitian komparasi akan dapat menemukan Wrsamuu-Wrsamarm
dan perbedaan-perbedoon tentang benda-benda, lentang ordng, tentang
prosedur kerja, tentang ide-ifu, kritik terlutdap orang, kelompoh
terhadap suatu ide atou suatu prosedw kerja. Dapat juga
membandingkan kesamaan dan perubahan-perubahan

orang, grup atau rcgara, terhadap kasus, terhodap orang
Wristiwa atau terhadap ide-ide.tt I (Comparative study will be able to find
out the similarities and differencities about nouns, people, work
procedur€, ideas, critize to the persorl Soup, to the an idea or a work
procedure. It also can be used to comparc the similarities of opinion and
the changes of person's opinion, group or a country, to the case, to the
people, event or to the ideas).

t.t.0Marztki. Metodologi Rr''er, yo$iakana: BFFE UI. 1995, p. 13.IllAnas Sudijono, PerEant@ &qristi* Pendidikaa Jaksrta: pT. Raja Gralindo persada
2OO8,p.274.
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To analyze the data, the writer done some procedures. They are:

l. The writer collected the obtained score.

2. The writer arranged the obtained scor€ into a table.

3. The writer calculated the nominator degree of freedom (Vl) and the

denominator degrce of freedom (V2) with the formula:

vl:k-l

V2 =n-k
lt2

4. The writer calculated the some of total square (JKT) with the formula:

t T2JKT:, x 2

n=l
Itl

5. The writer calculated the some of total Coolum (JKK) with the formula:

I r,'
T2

JKK ,=|

,?, N
lt4

6. The writer calculated the some of total error (JKE) with the formula:

JKE =JKT. JKK
ll5

7. The writer made a summary's table of the data calculating of one way anova

in different total of samples.

rt2lqbal Hasan,lnaririr Daa Perclitlon &ngan Srarirrii Jakarla: Bumi Aksara,2009, p.

"'lbid, p.62.
t"lbid.

"'lbid.

162.
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8 . The writer compared the val ue of F",r;,i1 with Fs6e61;1 or level of significance at

5%o level.lfthe rcsult ofone way anova in different total of samples is higher

than 1666 it means, Ha is accepted, but if the r€sult oi one way anova in

dilferent total of sample is smaller than t666, it means Ho is accepted.

The writer used one way anova to answer the problem esp€cially one way

anova in different of samples.

One way anova merupakan pengujian hipotesis komparatf utttuk dota

intemal atau rasio dori k sanpel (ebih dari dua sanpel) yang berkarelasi dengan

satu fahor yang berpengaruh.t to 
lone way anova is a comparative hypothesis test

for intemal or ratio data from k sample (more than two samples) that cornelate

with one factor influential).

Related statement to the one way anovq lqbal Hasan states one way anova

dengan sampel yang tidak sarna banyolorya adalah setiap kelornpobryo nemiliki

jumlah atau ukuran sampel yang tidak samo banyakrya atau jumlahrya.tlT lAne

way anova in different total of sample is in each group has different total or size

of samples).

a. If the F".pur, is equal or higher than F1"o,i6p, so t}re null hypothesis stating that

there is no mean difference fiom the both samples is rejected. It means the

difference is signifi cant.

b. If the F",p1.i1 is lower than F16661111 , so the null hypothesis stating that there is

no mean dilference from the both samples is accepte{. It means the difference

is not significant.

tt6lbid, p. ls9
t" lbid, p. t6l.
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The explanation of statement above rtlated to the study means:

a. If the F",np1;1 is equal or higher than the value of F6o;6s , it meant there is

significant differcnce in the speaking competency obtained by students with

differ€nt senior high school's program of STAIN Palangka Raya academic

year2008/2009.

b. If the F".6,i1 is lower than the value of Fr.;tL , it meant there is no significant

difference in the speaking competency obtained by students with different

senior high school's prognm of S771N Palangka Raya academic year

2008n009.

The writer also used SPSS l7 to analyze the data in this study.

9. The writer interpreted the analysis result.

10. The writer gave conclusion.
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CHAPTER IV

RESEARCH FINDINGS

A. Speaking Competency Obtained by Students with Different Senior lligh
School's Background

This study is made based on the problem that is there any sigrificant

difference in the competency of speaking obtained by students who have different

Senior High School's program at English program of STAN Palangka Raya

academic year 2008/2009. this study has the objective that to find is there any

significant difference in the competency of speaking obtained by students who

have different Senior High School's program at English program of STAIN

Palangka Raya academic yeat 2008120O9. To answer the problem above, the

writer used comparative design of the research in quantitative approach' The

writer done some techniques to collect the data such as observatiorL questionnair€,

test, interview and documentation. The students' speaking competency can be

known by giving a speaking test. The explanation of the students' speaking

competency are described by the following topics.

B. General Description of Speaking L€ctures

Speaking is one of four skills in English. According to Oxford Advanced

Leamers Dictionary, speak is defined as to sry words; to talk or say something

about something; to say or state something; to know and be able to use a

Ianguage. Speaking is an essential tool for communicating because by speaking

someone will be able to express their idea. In other hand, speaking was an

acronym ofa word. The acronym of speaking as follows.

66
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S : Setting (inoluded time, placq physic condition in act of speech)

P : Participants (included speaker, writer, listener or reader)

E : Ends (purpose/ result which are hoped)

A : Act sequence (form and content ofmessage)

K : Key (way in speaking, i.e. serious, roughs, etc by speaker)

I : Instrumentalities (channels are used like written or oral form of speech

(dialect and accent)

N : Norms (the norms are used in interaction like intemtption and

interpellation that must be understood by speaker)

G : Genres (special register is used in speech act, for examples entertainment,

and speech)

Besides as one of four skills in English and as an essential tool for

communicating speaking is also a subject which is taught in English Deparunent

at STAN Palangka Raya. Speaking is a subject which is taught in sequenc€. It

start from speaking I then continue to speaking II and speaking III and the last is

speaking IV. This subject is taught from semester one and ifthe students are failed

to pass speaking I subject they coutd not continue to the speaking II and so forth'

1. Speaking I

Objectives:

The course is intended to make students able to use simple, daily English

conversatiorl such as answering simple questions and giving natural rcsponses to

stimuli directed to them. It is also intcnded to improve students' pronunciation of

English.
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Materials:

Recognizing and production of sounds in words, phrases, sentences and

paragraphs; story-telling: conversation that covers gre€ting, introducing and

parting asking and giving information, identifuing and describing object

discussing likes and dislikes.

2, Speaking II

Objectlves:

The course is designed to enable the students to speak at pre-intermediate

level covering various topics ofdaily conversation confidently and fluently.

Materials:

Talking about past events; narrating past events; narrating past

experiences; describing scenes and past events; r€porting what other people said;

giving instructions; tBlking about future arrangement; describing feeling (likes and

dislikes); talking about abilities; talking about quantity Bnd describing physical

featur€s.

3. Speaklng III

Obiectives:

This course is desigrred to enable the students !o get active, responsive

and resourceful participants ofvarious roles in a debate of pre-arranged topics to

express their ideas spontaneously in group activities.

Meterials:

Presenting arguments and opinions; interrupting; asking for clarification

and clarifuing; questioning and persuading.
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4. Speeking IV

Objectlves:

This course is designed to develop the students' speaking skill at

advanoed level of competence and by the end of this course the students are

expected to be fluent and confident in conveying ideas in English at any academic

atmosphere.

Materials:

Describing personality; comparing and contrasting; discussing advantages

and disadvantages; stating consequences, prediction and speculation; persuasion;

expressing opinion and argument; interruption; complaining; and advice and

suggestions.

C. Anatysis of Yariables

l. The Students' English Activities when they were in Senior High School

tn this research, the writer found four programs that have been passed by

the English students at 5?711/ of Palangka Raya academic year 20082009 when

they were in senior high school. The data have been gotten by using observation,

questionnaire, test, interview and documentation. The writer would like to analyze

the data bas€d on the fourth programs ieelf and deviated into four Parts such as

language program, science progmm, social progmm and vocational progam.

a. Language Program

l) Background of the English studenh at STAIN of Palangka Raya
acodemic year 20082m!,

The background of the English students at '9Tilff of Palangka Raya rcademic

year 2008/2009 was an important thing to show their program when they
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were in senior high school and because this research is conducted to know their

speaking competency based on their program when they were in senior high

school.

Below is a table that showed how many English students at STAIN of

Palangka Raya academic year 2008/2009 from language progmm.

Teble 4.1 The Students' Program in Senior High School

No Category Percent

I Language Program l2 18.5 %

2 Science Program 28 43.1 o

3 Social Program l9 29.2 o/o

4 Vocational Program 6 9.2 o/o

Total 65 t00 %

Data source: Questionnaire

o
Co,oo
l!
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18.5 €.1 8.2 9.2
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Figurt 4.1 The Students' Progrem in Senior High School

Based on the data at the table and the figure above, it can be seen that there

were 12 students or 18.5 % ofthe students who came from language program and

there were 28 students or 43.1 7o ofthe students who came ftom science program.

Furthermore, ther€ were 19 sfudents or 29.2 o/o of the students who came liom

social program and there were 6 students ot 9,2 yo of the students who came from

vocational program. It showed that to study about English deeply and to master

-

Frequency
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about English the students must not come from language progmrm, but students

who came from science program, social program and vocational program also

have a chance to study about English.

2) English Practice

English is also one of the subjects that leam by the students in language

program and to progress the English ability, English practice is needed by the

students. English teacher is a person who was possible to invite the students to

practice their English ability because the students were not directly active without

the teacher's direction.

To know the students' English practice, we can look at the table below.

Table 4.2 Thc Studcnts' Spcrklng Pnrctice

No Crtegory Frequency Percent

I

2

3

4

3

8

I

0

25o/o

66.7o/o

8.3 o/o

0 o/o

Total t2 100 o/o

Source of data: Questionnaire
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Figurr 4.2 The Students' Sp€rking Prrctice
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Based on the data at the table and the figure above, there were 3 students

or 25Yo of the students who invited to speak English by their English teacher and

there were 8 students or 66.7%;o of the students who invited to speak English by

their English teacher in sometimes frequency. Furthermore, there was only one

student or 8.3%o of the students who invited to speak English by their English

teacher in seldom frequency and there was not student who never invite to speak

English by their English teacher. It showed that the students in language program

had hieh enough chance and times to practice their speaking skill although most

of them were invited to speak English by their English teacher in sometimes

frequency.

3) The Students' English Actlvity

English activity is an important thing to progress the English ability

because by doing the English activity, the students will be able to speak English

like presentation, speech and story telling. It also be a treatrnent to make the

students speak English in fi'ont ofaudience braveness.

The students' English activity can be seen at a table below.

Table 4.3 The Students' English Activity

C!tegory Frequency Perce1lt

I Presentation I 8.3Yo

2 Specch I 8.3o/o

Story-telling 2 16.7%

4 Text book 8 66.7o/o

Total t2 t00 %

Source of data: Questionnaire

No
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8.3 16.7 66.7

Percenhgo

Figure 43 The Students' English Activity

Based on the data at the table and the figure above, the category of text

book was the highest frequency. There were 8 students ot 66.7yo of the students

who chose t€xt book as their English activity and there were 2 students or 16.7%o

of the students who chose story-telling as their English activity. Furthermor€,

there was only one student or E.37o of the students who chose speech as their

English activity and there was only one student or 8.370 ofthe students who chose

presentation as their English activity. It showed that the students in language

program less English practice because most of them applied text book as their

English activity.

4) The Frequency of the Students' English Activity in a Month

Frequency of the English activity in a month was an important thing to

show as much as often the English activity done by the students in a month. The

English activity gave contributions positively in developing and improving their

English.

The frequency of the students' English activity in a month can be se€n at

the table below.

c a

2

0
8.3

I
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Table 4.4 The Fr€quency of the Students' English Activity in r Month

No Crtegory Frequency P€rcent

I 4 to 5 minutes 5 4t.7%

2 2 to 3 times 7 58.3%

3 Once 0 0o/o

4 Never 0 0%

Total t2 '100 o/o

Source of data: Questionnaire

11.7 58.3 0 0

Porcentage

Figur€ 4.4 The Frequency of the Students' English Activity in r Month

Based on the data at the table and the figure above, there were 5 students

or 41.7Vo ofthe students who had 4 to 5 times fr,equency ofthe students' English

activity in a month and therc werc 7 students or 58.3o/o of the students who had 2

to 3 times frequency of the students' English activity in a month. Furthermorg

there was not student who had once fuquency of the students' English activity in

a month and there was not student that choose never of the students' English

activity in a month. It showed that although the students' English activity was text

boolq but the English activity had high enough frequency in applying the activity.
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5) The Frequency ofthe Students' Attendance to the English Activity in s
Month

The frequency of the students' attendance to the English activity in a

month was an important thing to show their seriousness in studying English.

For the data of the frequency of the students' attendance to the English

activity in a month can be looked at the table below.

Table 4.5 The Frequency of the Students' Attendrnce to the English Activity in a

Month
No Category Frequency Percent

I 4 to 5 minutes 6 s0%

2 2 to 3 times 6 50%

J 0o/o

4 Never 0 0o/o

Total l2 100 %

Source of data: Questionnaire

50 0 0

tforcanl!g€

Figurc 4.5 The Frequency of the Studen6' Attendrnce to the English Activity in r
Month

Based on the data at the table and the figure above, all of the students in

language prognm were active in attending to the English activity. There were 6

students or 50% of the students who attEnded to the English activity for 4 to 5

times and there were6 students or 50% ofthe students who attended to the English

activity for 2 to 3 times. Furthermore, there was not student who attended to the

English activity for once and ther€ was not student who never attend to the

English activity.

4
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0
50
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Once 0
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6) The Students' Chance to be e Presenter

To be a presenter was one of the ways to improve tlre speaking skill' By

being a presenter, the students leam how to pronounce English words well. So, to

be a presenter is needed by the students to build their braveness in speaking skill

in front ofthe audience.

For the data ofthe students' chance to be a pres€nter can be looked at the

table below.

Table 4.6 The Studcnts' Chonce to be r Prcaeoter

Crtegory Fr€quency Percent

I Ever 7 58.3o/o

2 Almost 0 0o/o

Never 5 4l .7o/o

4 Refuse 0 0o/o

Total t2 100 o/o

Source of data: Questionnaire

58.3 0 11.7 0

Percor ago

Figurr 4.6 The Students' Chrnce to be a Prrsenter

Based on the data at the table and the figure above, the category of ever

was the highest frequency. There were 7 students or 5E.3o/o of the students who

ever be a presenter and there were 5 students or 41,7o/o of the students who never

be a presenter. Furthermore, there was not student who almost be a pres€nter and
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there was not student who refused the chance to be a presenter. It showed that the

students in language program werc ever be a prcsenter to progrcss their speaking

skill although some of them wene never be a presenter, but at list no one of them

refused the chance to be a presenter.

7) The Students' Frcquency to be r Prcaenter

The students' frequency to b€ a prcsenter was an important aspect to show

as much as often the students practice their speaking skill. It also showed their

interest in sh.rdying English.

A table below is showed the students' frequency to be a presenter.

Trble 4.7 The Studeots' Frequency to be r Prtsenter

No Category Frequency Percent

I 3 to 4 minutes 2 16.7o/o

2 Twice

3 Once 2 16.7o/o

4 Never 4l .60

Total t2 100%

Source of data: Questionnaire
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Figurc 4.7 The Stud€nts' Firquency to be r Prcsetrter

Based on the data at the table and the figure above, the category ofnever

was the highest frequency. There were 5 students or 41.60/o of the students who

25%

5
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never be a pres€nter and there werc 2 students of 16.70/o ofthe students who ever

be a presenter for once. Furthermore, there were 3 students or 257o of the studens

who ever be a pr€senter for twice and therc wer€ 2 students or 16.7% of the

students who ever be a presenter for 3 to 4 times. It was caus€d by the students in

language program had high enough motivation to progress their speaking skill by

being a presenter.

8) The Reeson why the StudeEts be e Pr€setrtcr

The reason why the students be a prcsenter showed how far their interest

to practice their English skills. The students' reason indicated their braveness in

practicing their speaking.

A table below is showed the rcason why the students be a presenter.

Toble 4.8 The Rc.sotr why thc Studon8 bc r Prcscntcr

Source of data: Questionnaire
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33.3

Category Frequency

I Because oftheir desire I 8.3%o

2 Because of leacher's assignment I 8.3o/o

3 Because of score 6 50%

4 Never 4 33.3Vo

Total t2 100%

aIII
-

Flgurt 4.E Thc Reason why the Studc[ts be r Pr€s€nter
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Based on the data at the table and the figure above, the category of because

of score was the highest frequency. There were 4 students of 33.3% of the

students who never be a presenter and there were 6 students or 50% of the

students who had the reason because of score when they were being a presenter.

Furthermore, there was only one student or 8.3o/o of the students who chose

because ofteacher's assignment as their rcason why the student be a presenter and

there was only one student or 8.3% of the students who chose because of their

desire as the reason why the student be a presenter. It showed that the students in

language program were trying to speak English as a presenter although some of

them chose because of score as their reason.

9) The Students' Frequency in Responding Questions

Respond some questions was one of the ways ofthe students try to speak

in giving fcedback to the questionnaire (s). In this time the students had enough

time and many opportunities to give respond and to cxplore their ability in

speaking. By giving respond, thc students will active in leaming English activity.

So that, they can speak in front ofaudiences. To know the students' frequencf in

responding qucstions, it can be lookcd at the table below.

Table 4.9 Thc Studcnts' Frequency ln Responding Questic::c

No Category Frequency Perc€nt

I 3 to 4 minutes 4 33.3o/o

2 Twice ., 25o/o

3 Once 4 33.30/.

4 Never I 8.3%

Total t2 l0O Vo

Source of data: Questionnaire
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33.3 25 33.3 8.3

Psrcentag€

Figurr d.9 The Studcnts' Frequency in Reponding Questions

Based on the data at the table and the figur€ above, there were 4 students

or 33.3Vo ofthe students who had 3 to 4 times in responding questions and there

were 3 students or 25% of the students who had twice fitquency in responding

questions. Furthermorc, there were 4 students or 33.3o/o of the students who had

once frequency in responding questions and there was only one student who never

give respond to the questions. It showed that the students in language prognm

were active in giving respond to the questions, It can be seen from the data at the

table above that there was only one student who never give respond to the

questions.

10) The Students' Frequency in Asking Questions to the Preenter

The students' frequency in asking questions to the presentff showed their

ability in practicing their speaking skill. Furthermore, the students' frequency in

asking questions to the presenter show as much as often they practice their

speaking skill by asking questions to the presenter.

A table below is showed the students' frequency in asking questions to the

presenter.
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Table 4.10 Th€ StudenE' Frequcncry in Asking Questions to the Pres€ntcr

Source of data: Questionnaire

16.7 41.6 16.7

Parcantloe

Figure 4.10 The Students' Frrquency ln Asking Questions to the Presenter

Based on the data at the table and the figur€ above, the category of 3 to 4

times in asking questions were only 3 students or 25 o/o of the students and the

category of once was the highest, they were 5 students or 41.60/o ofthe students.

Furthermore, there were 2 students or l6.7Yo of the students who had twice

frequency in asking questions to the presenter and ther€ were only 2 students or

16.70/o of the students who never ask questions to the presenter. It showed that the

students in language progftrm wer€ actived in following the activity although

some ofthem were asked questions to th€ presenter for once, but there were only

2 students or 16.7% ofthe students who never ask questions to presenter.

11) The Students' Intensity in Using English

The students' intensity in using English showed as much as often they

their speaking skill. It also showed their English vocabularies acquisition.
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I 3 to 4 minutes 25o/o

2 Twice ) l6.l%o
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4 Never 2 16.7%
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A table below is showed the students' intensity in using English.

Table 4.11 Th€ Students' lntensity in Using English

Source of data: Questionnaire

050300

Paicerltrgo

Figur€ 4.1I The Studetrb' lncDsity h Using English

Based on the data at the table and the figure above, we can s€e that the

students in language program had high enough intensity in using English. lt can

be seen from their intensity in using English at the table above that there wer€ 6

students or 50% ofthe students who had 5V/o intensitation in using English and

therc were 6 students or 50% ofthe students who had 25o/o intensitation in using

English. Furthermore, there was not student who had 75% intensitation in using

English and there was not student who never use English. It was caused by the

students in language program sware that practice English is needed by them

because of that they had high enough intensity in using English. It about 25 % to

50%.
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75 o/o 0 \Yo

2 50% 6 5OVo

3 25 Yo 6 50v.
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Total t2 100 o/o
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12) The Studen$' Intensity in Using Indonesian Language

The students' intensity in using Indonesian language showed the students'

presentation and vocabularies that they had. If the students' had enough

vocabularies, they will speak English although they did not have enough

preparation.

For the data ofthe students' intensity in using Indonesian language can be

looked at the table below.

Table 4.12 The Students' Intensity in Using Indoresian Lenguage

No Category Frequency

I 0% 0 0v,

2 25 o/o 3 2s%o

3 50 o/o 7

4 75 o/o 2

Total t2 100 o/o

Source of data: Questionnaire

0 25 58.3 16.7

P6rcentage

Figure 4.12 The Stud€nts' lntemity in Using Indonesian Lrnguege

Based on the data at the table and the figure above, the category of 50%

was the highest frequency. There were 7 students or 58.3o/o or the students who

used Indonesian language for 50o/o and there were 3 students or 25o/o of the

students who used Indonesian language for 25Yo. Furthermorc, there were only 2
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students or 16.70/o of the students who used Indonesian language for 75Vo and

there was not student who never use Indonesian language. It showed that although

the students in language program used Indonesian language but there were only 2

students or 16.7% ofthe students who used Indonesian language for 75%.

13) The Students' Remon in Using English

The students' reason in using English showed their effort to progress their

speaking skill. By knowing the reason why the students use English, it was

possible to know their cause why they speak English especially in English class.

For the data ofthe students' reason in using English, it can be looked at the table

below.

Table 4.13 The Students' Reason in Usin E ish

Source of data: Questionnaire
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Figurt 4.13 The Studcnts' Re.son iD Ushg English

Based on the data at the table and the figure above, the category ofbecause

of their desire was the highest frequency. There were 5 students or 41.7o/o of tlrc

FrequencyNo Cetegory

5I Because oftheir desire
'16.1o/o22 Because ofscore

33.30/o43 Because of teacher's assignment

I 8.3o/o4 Never

100%t2Total

{
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Percent

41.7%
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students who us€d English because of their desire and there were 2 students or

16.70/o of the students who used English because of score. Furthermore, there wert

4 students or 33.3o/o of the students who used English because of teacher's

assignment and there was only one student who chose never. It showed that the

students in language program always try to speak English although some of them

speak English because ofscore and because ofteacher's assignment.

14) The Students' Reason in Using Indonesian Language

The reason why the students us€d Indonesian language indicate their

mastery in using English and how many English vocabularies they have. It also

showed their inter€st to speak English. Below is a table that showed the students'

reason in using Indonesian language.

Trble 4.14 The Students' Rcason in Using Indonesian Lrnguege

Source of data: Questionnaire
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Figure 4.14 The Studcnr' Reeson in Using lndonesien Lenguage

No Crtegory Frcquency Percent

I Because ofthe teacher itself use lndonesian language 5 41.7o/o

2 Because ofthe teacher did not ask the students to
speak English

5 41 .7o/o

3 Because ofshy and unselfconfidence I 8.3%

4 Because ofconfuse and cannot speak English I 8.3o/o

Total t? 100 Yo

l IIIII aaI
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Based on the data at the table and the figure above, we can see that there

were 5 students or 41.7%o of the students who used Indonesian language because

of the teacher itself us€ lndonesian language and there were 5 students ot 41.7o/o

ofthe students who used Indonesian language because of the teacher did not ask

the students to speak English. Furthermore, there was only one student or 8.3% of

the students who used Indonesian language because of shy and unself confidence

and there was one student or 8.3% ofthe students who used Indonesian language

because of confuse and cannot speak English. lt showed that the students in

language program had high enough motivation to speak English.

15) Giving English Vocebula rics

Giving English vocabularies from the English teacher is needed by the

students because English teacher is a person who have to motivate and support the

students to progress their English ability especially in speaking skill because

English vocabularies is an essential part in speaking skill. By giving thc English

vocabularies, both the teachcr and students can improvc their vocab and their

English skill.

A table below is showed the giving English vocabularies.

Table 4.15 Giving English Vocabularies

No Cstegory Frequency Percent

I Yes 8

2 Sometimes 25%

J Seldom I 8.3%

4 Never 0

Total t2

Source of data: Questionnaire

66.7o/o

0%

100 %
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Figure 4.15 Giving English Vocrbularies

Based on the data at the table and the figure above, we can see that all of

the students in language progmm were getting English vocabularies. There were 8

students or 66.7%o of the students who always got the English vocabularies and

there werc 3 students or 25 o/o of the students who had sometimes frequency in

giving English vocabularies. Furthermore, there was only one student or 8.37o of

the students who had seldom frequency in giving English and therc was not

student who never get English vocabularies. It was caused by the students in

language program aware to add their English vocabularies.

16) The Students' Intensity in Rccording the English Vocabulerics

The students' intensity in recording the English vocabularies showed their

seriousness in progressing the English skill. By recording the English

vocabularies, the students will be able to memorize the vocabularies and apply it

in speaking. To know the students' intensity in recording the English

vocabularies, it can be looked at the table below.

7
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Teble 4.t6 The Students' lntensity in R€cording the English Vocobularies

Source of data: Questionnaire

25 66.7 E.3 0

Porcont!go

Figurr 4.15 The Students' Intensity in Recording the Englbh Vocrbuhrics

Based on the data at the table and the figure above, we can see that all of

the students in language program recorded the English vocabularies. There were 3

students or 25% ofthe students who always recorded the English vocabularies and

there were 8 students or 66.7/o of the students who had sometimes frequency in

the students' intensity in recording the English vocabularies. Furthermore, there

was only one student who had seldom frequency in the students' intensity in

recording the English vocabularies, and there was not student who never record

the English vocabularies. It showed that the studens in language program aware

to add their English vocabularies by recording the vocabularies although

sometimes was the highest frequency in the students' intensity in recording the

English vocabularies.

E
a

I
7
6
5

3
2
1

No Crtegory Frequency Percent

I Always record 25o/o

2 Sometimes to record 8 66.7%

3 Seldom to record I 8.3o/o

4 Never record 0 0o/o

Total '12 100%

Hl
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17) The Students English Vocebuleries Acquisition

Vocabulary was an essential part in leaming English because without

vocabulary, it was impossible to speak English. The students' English vocabulary

acquisition showed how many English vocabularies that have been gotten by the

students.

To know the students' English vocabulary acquisition, it ca be looked at

the table below.

Table 4.17 The Students' English vocrbul.rics Acquisition

Source of data: Questionnaire

0 al.6 ,[t.6 16.7

Paacaota0c

Figurt 4.17 Th€ Students' English Vocabutaries Acquisition

Based on the data at the table and the figure above, we can see that there

were only 2 students or l6.7yo of lhe $udents who had 6- 10 English vocabularies

in the students' English vocabularies and there were 5 students or 41.6% of the

students who had 10-15 English vocabularies in the students' English

vocabularies acquisition. Furthermore, thero were 5 students or 41.6% of the

5

1

2

1

No Cltegory Frequency Percent

I 20 - 30 vocabularies 0

2 l5 - 20 vocabularies 41.6%

l0 - l5 vocabularies 5 41.60

4 6 l0 vocabularies 2 16.7%

Total 100 %

IIIr J

0o/o

5

t2
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students who had 15-20 English vocabularies in the students' English

vocabularies acquisition and there was not student who had 20-30 vocabularies in

the students' English vocabularies acquisition. It showed that the students in

language program interested to study English and to add their English

vocabularies by recording the vocabularies in order to progress their English

ability especially speaking skill.

l8) The Intensity of the Studenb' Activencss in English Activity

The intensity ofthe students' activeness in English activity show how far

their seriousness and activeness in studying English because their activeness and

seriousness influence to the English ability.

A table below is showed the intensity of the students' activeness in

English activity.

T.ble 4.18 The Intensity ofStudents' Activen€s in English Activity

No Crtegory Frequency Perc€nt

I 25o/o

2 50 yo 4l .7o/o

25 o/o 4 33.3%

4 0 o/o 0 0o/o

Total 12 100%

Source of data: Questionnaire

25 11-7 33.3 0

P!rcontaga

Figure 4.lE The Intensity ofStudents' Activencss in English Activity
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Based on the data at the table and the figure above, there were 3 students

or 25 Yo of the students who had 75Yo fiequency in the intensity of the students'

activeness in English activity and there were 5 students or 41.7o/o ofthe students

who actived for 50% to the English activity. Furthermore, there were 4 students or

33.3% of the students who had 25o/o frequency in the intensity of the students'

activeness in English activity. It was caused by the students in language program

aware that by activeness to the English activity helped them to understand the

material and to practice their speaking skill in order to progress their English

ability.

Based on all ofthe data at the table above, then they will be arranged in

the table of variable score in a series about the English activity in their Senior

High School especially in language progmm. They can be looked at the table

below.

Table 4.19 The Scores of Students' Activities in Senior School

Based on the data above, it could be found the average of students from

language program in the competency of speaking was I .8.

F

3 4 3 3 2 554 4 4 3 1 4 2 1 1 2 2 2 2 4 2.75

3 3 2 1 1 2 2 2 1 2 4 4 3 1 3 50 2.54 4 4 1 3

2 3 3 4 4 4 4 3 4 72 3.64 4 4 4 4 3 4 4 3 4 3

4 J 4 3 1 4 4 2 1 1 1 1 2 1 3 3 1 3 47 2.35

2 2 2 3 3 2 2 4 4 2 59 2.954 4 4 3 1 3 3

2 1 I 2 3 614 4 4 1 4 4 4 3 2 4 4 3 2

4 1 4 4 1 3 3 4 3 2 4 4 3 2 1 4 3 1 4 60 3

2 1 1 2 2 2 1 3 3 2 3 1 2 17 2.354 4 4 2 2 3 3

3 4 4 3 3 2 4 63 3.154 4 4 I 2 4 2 1 2 3 3 3

1 4 4 3 2 4 4 I 2 4 1 2 3 3 3 I 3 3 3 64

4 4 4 3 1 3 2 3 3 2 2 3 3 2 59 2.S53

4 2 3 4 3 2 3 59 2.95A12 4 1 3 1 3 3 4 I 2 3 2

35.85

Tolal Average 1.8

E
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No f'requency Percent

I Language Program 18.5 o/o

2 Science Program 28 43.1 o/o

Social Program l9 29.2 o/o

4 Vocational Program 6

Total 65 100 o/o

Data source: Questionnaire
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Figurt 4.19 The Students' Progrem in Senior High School

Based on the data at the table and the figure above, it can be s€en that

science program was the highest frequency, it was 28 students or 43.1 % of the

students. Furthermore, there were 12 students or 18.5% of the students who were

fiom language program, there were 19 students or 29.2 yo of the students who

-

b. Science Program

l) Background of tbe English students at Sfrlv of Palsngkr Rrya rcademic
yesr 2008/2009

Background of the English students at ,SIAIly' of Palangka Raya academic

yeat 2008/2009 showed how many students fiom scienc€ program who entered to

English departnrent at .SZI7{ Palangka Raya.

To know how many English students in English department at STAIN of

Palangka Raya, we can look at the table below.

Table 4.20 The Students' Pmgram in Senior lligh Schoo!

Category

t2

9.2 o/o
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were from social program and there wer€ only 6 students or 9.2 oZ ofthe students

who were from vocational program. It showed that the students who were from

science program had high enough interest to study English although they were

from science program English is still have connection with science because in

science there were some technical terms that use English.

2) English Practice

English practice is needed by the students to progrcss their speaking skill

because by practicing the students try to speak English and &e students in science

program can explore their English vocabularies in order to be able to speak

English directly although they were from science program. In this case, teacher

was a person who had contribution in English practice. Teacher was also a person

who give motivation to the students to ty their speaking in English. ln leaming

English, it was possible to the teacher to invite the students to speak English.

The students' spcaking practice can be looked at the table below.

Table 4.21 The Students' Spcaking Practice

No Cstegory Frequency Percent

I Yes t2 42.9%
I Sometimes l0 35.7o/o

3 Seldom 5 17 .8 o/o

4 Never I 3.6 Vo

Total t2 100 0/o

Source of data: Questionnaire
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a2.9 35.7 17 .8 3.6
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Figurc 4.20 The Students' Spoeking Prectice

Based on the data at the table and the figure above, we can see that most of

the students were invited to sp€ak English by their teacher. There were 12

students or 42.9yo of the students who invited to speak English by their teacher

and there wer€ 10 students or 35.7% of the students who invited to speak English

by their teacher in sometimes frequency. Furthermore, there were 5 students or

17.8% ofthe students who were seldom invited !o speak English by their teacher

and there was only one student or 3.670 who never invited to speak English by

their teacher. It showed that most of the students in science program invited to

speak English by their teacher. Although they were in science program, but they

had enough times to practice their English especially in speaking skill.

3) The Students' English Activity

English activity is made the students active in leaming English. It is

important to what their English ability in order to make the students speak English

habitually. It also showed what wer€ the English students in science program had

many English activities in their learning English.
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A table below is showed the students' English activity in their leaming

English.

Table 4.22 The Studetrts' English Activity

No Cetegory Frequency Percenl

I Presentation 6 2t.4%

2 Speech 10.'t%

3 Story-telling 5 17.90/o

4 Text book t4 50.00/o

Total 28 too v"

Source of data: Questionnaire
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Figurt 4.21 The Studenb' English Activaty

Based on the data at the table and the figure above, the highest frequency

of the students' English activity was the category of t€xt book. There were 14

students or 50.0% of the students who chos€ text book as their English activity

and there were 6 students or 21.4olo of the students who chose presentation as their

English activity. Furthermore, there were 5 students of l7.g/o of the students who

chose story-telling as their English activity and there were only 3 students or

10.7% of the students who chose speech as their English activity. It was caused by

the text book was an easy activity to do. In applying text book, it did not need

a IIIIrIE
--

II

3
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much enerry and instrurnent ofthe study. It also caused by the students in science

program had more theory and practice about science such as physics, chemistry

and biologa than English.

4) The Frequency of the Students' English Activity in a Month

The frequency ofthe English activity in a month supported to the students'

English skill because if they had high frequency in their English activity in a

month, it meant they had many practice of English.

The table below is showed the frequency of the English activity in a

month.

Table 4.23 The Frequency ofthe Students' Englisb Activity in . Montb

No Category Frequency Perc€nt

I 4 to 5 minutes 17 60.7o/o

2 2 to 3 times 9 32.1%

3 Once 2 7 .l%o

4 Never 0 0%

Total 28 100 Yo

Source of data: Questionnaire
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Figure 4.22 The Frequency of the Students' English Activity in r Month
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Based on the data at the table and the figure above, the category of4 until

5 times was the highest frequency. Therc were 17 students or 60.7% of &e

students who had the frequency of the English activity 4 to 4 times in a month.

Furthermore, there were 9 students or 32,1o/o of the students who has the

frequency of the English activity 2 to 3 times a month and there were only 2

students or 7.lo/o of the students who had the frequency of the English activity

once a month. In this case, there was not student who never do the English

activity a month. It showed that the students in science program had high enough

frequency in their English activity although the English activity was about text

book.

5) The Frequency of the Studen$' Attendance to the English Activity in e
Month

The frequency of the students' attendance to the English activity in a

month was an important aspect to show their interest in studying English although

they were in science program.

For the data of the frequency of the students' attendance to the English

activity, we can look at the table below.

Table 4.24 The Frequency of the Students' Attendance to thc English Activity ir a
Month

Cstegory Frequency Percent

I 4 to 5 minutes 17 60.7%

2 2 to 3 times 9 32.1o/o

3 Once 7 .lo/o

4 Never 0 0%

Total 28 100 %

Source of data: Questionnaire

No

2
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Figurt 4,23 The Fr€qu€ncy of the Students' Atte[drnce to the English Activity in r
Month

Based on the data at the table and the figure above, it can b€ known that

most of the students in science program wer€ intorestd to study about English.

There were 17 students or 60.7% ofthe students who attended the English activity

for 4 to 5 times a month, there were 9 students or 32.1o/o of the students who

attended the English activity for 2 to 3 times a month and there were only 2

students or 1.lYo of the students who attended the English activity for once.

Furthermore, there was not student who never follow the English activity. It

showed that the students in science program were active in following the English

class although the English activity was about text book. It was caused by the

students' obligation in joining the activity and students' needs in progressing their

English abilities, especially in speaking skill.

6) The Studenb' Chance to be a Presenter

To be a presenter is needed by the students to practice their speaking skill

because by being a presenter, the students should be speak English and they will

progress their new vocabularies and speaking skill. For the data of the students'

chance to be a presenter, it can be seen at the table below.
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Teble 4.25 The Students'Chlnce to be r Presenter

No Catego ry Percent

I Ever l3 46.4%

2 Almost 0 0./"

J Never 46.4vr

4 Refuse 2 7.1%

Total 28 100%

Source of data: Questionnaire
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Figure 4.24 The Students' Ch.nce to be r Pr€senaer

Based on the data at the table and the figure above, we can s€e that a half

of the students ever be a presenter and a half of the other students never b€ a

presenter. There were 13 students or 46.4yo of the students who ever be a

presenter and there were 13 students or 46,4yo of the students who never be a

presenter. Furthermore, lhere werc only 2 students or 7.17o of the students who

rejected the chance to be a presenter and there was not student who almost be a

presenter. It was caused by the students in science program study English by using

text book and they were focus on science than English.

7) The Students' Frequency to be a Presenter

The students' fiequency to be a presenter showed how many times the

students in science program ever be a pres€nter because it also showed as much

as often they practice their English ability especially in speaking skill.

Frequency

l3
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A table below is showed the students' liequency to be a presenter.

Table 4.26 Th€ Stud€nts' ue to be I Presenter

Source of data: Questionnaire
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Figure 4.25 The Students' Frequency to be a Presenter

Based on the data at the table and the figure abov€, the category of never

was the highest frequency. There were 15 students ot 53.60/o of the students who

never be a presenter. Furthermore, there were 6 students of 21.4o/n ofthe students

who ever be a presenter for once, there were 5 students or 17 .9Yo of the students

who ever be a presenter for twice and there were 2 students or 7.1% of the

students who ever be a presenter for 3 to 4 times. It was caused by the students in

science program had a little chanc€ to practic€ their English. They were focus on

science than English because they were in science prograrn. In science program

the students had high fiequency in studying about physicq chemistry, biology'

mathematics and also to practice about it.

PercelrtFrequencyNo Category
7 .lo/o2I 3 to 4 times

t7 .9%52 Twice

2t .4yo63 Once

53.60/ol54 Never

100%28Total

IIIII rI
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E) The Reason why the Students be a Presenter

The reason why the students be a presenter was an important aspect to

show their braveness in practicing their English ability especially in speaking

skill.

A table below is showed the reason why the students be a presenter'

Tsble 4.27 The Rerson why the Students be r Prcsenter

Source of data: Questionnaire
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Figurt 4.26 The Resson why the Studeots bc s Prtsenter

Based on the data at the table and the figure above, the category of never

was the highest frequency. There were 15 students of 53 '6%o of the students who

had not the reason why the students be a presenter because they were not be a

presenter. Furthermore, there was only one student who had the reason to be a

presenter because of score, and there were 7 students ot 25'0Yo of the students

who be a presenter because ofteacher's assignment and also there were 5 students

No Category Frequency Percent

I Because oftheir desire 2 17.8%

2 Because of teacher's assi gnmenl 7 25.0o/o

Because of score I 3.60/o

4 Never t5 53.60/o

Total 28 r00 %
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or l7 .8yo of the students who be a presenter because of their desire. It was caused

by the students in science pmgram have more time to practice science than

English because they were in science progmm. [t also was caused by the students'

English activity that used text book as their English activity.

9) The Students' Frequency in Responding Questions

The students' liequency in responding questions showed their braveness in

progressing their speaking skill and the applying oftheir English vocabularies' It

also showed the competency of speaking each the students in science program'

The students' frequency in responding questions can be looked at the table below'

Table 4.28 The Students' Frcquency in Responding Questions

No Category Frequency P€rcent

I 3 to 4 minules 7 25.0o/o

2 Twice 4 t4.3%

3 Once 4 14.3o/o

4 Never 46.4o/o

Total 28 100 o/o

Source of data: Questionnaire
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Figurc 4,27 The Students' Frequency in Responding Questions

Based on the data at the table and the figure above, we can see llrat the

category o never was the highest frequency. Thert were 13 students ot 46'40/o of

-/---'a
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the students who never give respond for the questions and there werc 4 students or

14.3% ofthe students who gave respond for the questions for once. Furthermore,

there wer€ 4 students or 14.3%o of the students who gave respond for the

questions for twice and there were 7 students ot 25,0Yo ofthe students who gave

respond for the questions for 3 to 4 times. It showed that the students in science

program seldom to give responded for the questions. It was caused by the English

activity in English subject was text book. It influenced to the students' ability in

English skill, but a half of them werc ever gave respond for the questions' It

showed that they active in giving respond for the questions'

l0) The Students' Frequency in Asking Questions to the Presenter

Asking questions is one of the ways to make the students try to speak

English in the class. Students in science program had a chance to explore their

speaking skill and asking questions in one ofthe way to prove it.

The students' frequency in asking questions to t}re presenter can be looked

at the table below.

Trble 4.29 The Students' Frcquency in Asking Questions to the Prcsentcr

No Crtegory Frequency Percent

I 3 to 4 minutes 4 | 4.3o/o

Twice 6 2l .4o/o

Once 4 l4.3Yo

4 Never t4 50.0Yo

Total 28 100%

Source of data: Questionnaire

2
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Flgure 4.28 The Studenb' Frcquency ln Asking Qu6tions to tbe Pr8enter

Based on the data at the table and the figure above, a halfofthe students in

science program werc never ask questions to the presenter and other a halfofthe

studene in science program were ever asked questions to the presenter in various

frequency. It can be seen from the data at the table above that there were 14

students or 50.0% of the students who never ask questions to pres€nt€r, and there

werc 4 students or 14.3o/o of the shrdents who ever asked questions to the

prcsentff for once. Furthermore, there wer€ 6 students or 21.4o/o of the students

who ever asked questions to the F€s€nter for twice and there were 4 students or

14.3% ofthe students who ever asked questions to the pres€nter for 3 to 4 times. It

showed that the students in science progmm were passive in the class. They came

to the class and tisten to the teacher, especially in asking questions to the

presenter. Actually in asking the questions, it was depended on the student itself.

In this case, asking questions would help the proccss of dialogue in real condition.

11) The Studenh' Iotensity in Using English

The students' intensity in using English showcd their ability in using

English. How far their interest about English and their ability in using English can

-
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be seen from their intensity in using English. It also showed their competency in

speaking skill and their English vocabularies'

To know the students' intensity in using English, we can look at the table

below.

Teble 430 The Students' ItrteNity in Using English

Source of data: Questionnaire
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Figure 4.29 The Students' Intensity in Using English

Based on the data at the table and the figure above' we can see that most of

the students in science program had high enough intensity in using English' There

were only 3 students or 10.7o/o of the students who had the intensity about 75% in

using English and there were I I students or l9'3o/o of the students who had the

intensity about 507o in using English' Furthermore' therc were 12 students or

42.9%o of the students who had the intensity about 25o/o in using English and there

were only 2 students or 7.lyo of the students who never use English in English

Perc€ntFrequencyCrtegory
10.7%-)I 75 o/o

39.3o/o50 0/o

42.9o/ot2J 25 o/o

7 .lo/o20 o/o4
100 %28Total

No

2



106

subject. It was caused by the students in science program aware that they had a

chance to progress their English ability although they were in science progam.

12) The Students' Intensity in Using Indonesien Lenguage

The intensity in using Indonesian language showed the students' English

vocabularies. The students in science prognm will be able to speak English when

they had enough English vocabularies although they werc not had preparation

before and although they were in science program.

To know the students' intensity in using lndonesian language, we can look

at the table below.

Table 431 The Students' lntensity in Using Indonesian Lengu.Se

Cetegory Frequency Percent

I 0% oyo

2 25 o/o 6 21.4%

J l3 46.4yo

4 75 Yo q 32.t%

Total 28 100%

Source of data: Questionnaire

0 21 .4 46.a 32.1
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Figure 430 The Students' lntensity itr Using lndon€sien Languege

Based on the data at the table and the figure above, the category of 50%

was the highest frequency. There were 9 students or 32.lVo of the students who
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had 75Yo intensity in using Indonesian language and there were 13 students or

46.40/o of the students who had 50% intensity in using Indonesian language.

Furthermore, there were 6 students or 21.4Yo of the students who had 25%

intensity in using Indonesian language and there was not student who never use

Indonesian language in English class.

13) The Students' Reamn in Using English

The reason why the students use English show their effort to progress their

speaking skill. By knowing the rtason why the students use English, it is possible

to know their factor and cause why they speak English especially in English class.

The students' reason in using English can be known at the table below.

Tsble 4.32 The Students' Reason in Usin E ish

Source of data: Questionnaire
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Figun 431 The Students' Rerson in Using English
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Based on the data at the table and the figure above, the category ofbecaus€

of their desire was the highest frequency. There were 15 students or 53.6% ofthe

students who spoke English becsuse of their desire and there were 4 students or

14.3o/o of lhe students who spoke English because of score. Furthermorc, there

were l9 students or 32.1% of the students who spoke English because ofteacher's

assignment and there was not student who chose never in the reason in using

English. It showed that the students in science progmm had strong desire to be

able to speak English.

14) The Students' Reason in Using Indonesien Languege

The reason why the students used Indonesian language indicated their

mastcry in using English and how many English vocabularies they have. It also

shows their interest to speak English.

Thc students' reason in using Indoncsian language can be known at the

table below.

Table 4.33 The Students' Rerson in Using lndonesian Lrngurge

Source of data: Questionnaire

No Crtegory Frequency Percent

I Because ofthe teacher itselfuse lndonesian language 9 32.1o/o

2 Because ofthe teacher did not ask the students to
speak English

t4 50.0%

3 Because ofshy and unself confidence 0 0o/o

4 Because of confuse and cannot speak Engl ish 5 't7.9%

Total 28 100 %
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Figurr 4.32 Th€ Students' Reason in Using Indonesian Lengurge

Based on the data at the tabte and the figure above, there were 9 students

or 32.1%o of the students who used Indonesian language because of the teacher

itself use Indonesian language and there were I4 students or 50.0% ofthe students

who used Indonesian language because of the teacher did not ask the students to

speak English. Furthermore, there were 5 students or 17.9o/o of the students who

used Indonesian language because of confuse and cannot speak English, and there

was not student who used Indonesian language because of shy and unself

confidence. It shows that the students in science progEm most of them use

Indonesian language because of their teacher. lt indicates that the students

interested to speak English. It can be known fiom the students who had not the

reason in using Indonesian language because ofshy and unselfconfidence.

15) Giving English Vocabuhries

Giving English vocabularies from the English teacher is needed by the

students because English teacher was a person who had to motivate and support

the students to progress their English ability especially in speaking skill because

English vooabularies was an essential part in speaking skill. By giving the English
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vocabularies, both the teacher and students can improve their vocab and their

English skill.

For the data of giving English vocabularies, can be known at the table

below.

Teble 434 Givins English VocrbuLries

No Crtegory Frequency Percent

I Yes t8 64.30/o

Sometimes 7 25.0o/o

3 Seldom

4 Never 0 00k

Total 28 100 o/o

Source of data: Questionnaire
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Figurc 4.33 Giving English Vocebularies

Based on the data at the table and the figure above, most of the students in

science program get English vocabularies from their teacher. There were 18

students or 64.3yo of lhe students who got English vocabularies and ther€ were 7

students or 25.0 % of the students who sometimes got the English vocabularies.

Furthermore, there wer€ only 3 students or l0.7yo ofthe students who seldom got

English vocabularies and there was not student who never get the English

vocabularies. It showed that although they were in science program, but they also

_-

I a .-,

10.7o/o
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want to master English. They aware that giving English vocabularies from the

English teacher is needed by the students in this case, giving English vocabularies

from the English teacher would help the students to progress their English skill

especially in speaking.

16) The Students' IntensiQr in Recording the English Vocabulariec

The students' intensity in recording the English vocabularies showed their

seriousness in progressing the English skill. By recording the English

vocabularies, the students will be able to memorize the vocabularies and apply it

in speaking skill.

For the data of the students' intensity in recording the English

vocabularies, can be known at the table below.

Teble 435 The Students' Itrtensity in Rccordlng the English Vocebularies

Source of data: Questionnaire
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No Category Frequency Percent

I Alwavs record 2 7 .lo/o

2 Sometimes to record 22 78.60/o

Seldom to record 4 14.3o/o

4 Never record 0o/o

Total 28 loo o/"
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Figur€ 4.34 The Students' Intensity in R€cording the English Vocabularies
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Based on the data at the table and the figure above, all of the students in

science progmm record the English vocabularies. There were 2 students or 7.17o

of the students who always recorded the English vocabularies and therc were 22

students or 78.60/o of the students who sometimes recorded the English

vocabularies. Furthermore, therc were 4 students or l4.3Yo who seldom record the

English vocabularies and there was not student who never recorded the English

vocabularies. It was caused by the students who had intercst to get new English

vocabularies to progress their speaking skill although most of them record the

English vocabularies in the category of sometimes.

17) The Students English Yocebuleries Acquisition

The numbers ofvocab that the students had influence their English ability.

The more their vocabulary, the good speaker they become.

A table below is showed the students' English vocabularies acquisition.

Table 4.36 The Students' En lish Vocabularies uisition

Source of data: Questionnaire

c

E

12

l0
8
6
1
2
0

77.9 7.1 26 m

Forccntlgo

Figurr 435 The Studcnts' English Vocrbularics Acquisition

No Category Frequency Percent

20 - 30 vocabularies 5 17 .9o/o

2 l5 - 20 vocabularies 2 7 .10/o

3 l0 l5 vocabularies 7 25.0o/o

4 6 - l0 vocabularies l4 50.lYo

Total 28 I OO o/"
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Based on the data at the table and the figure above, all of the students in

science program get the English vocabularies. Therc were 5 students or 17.9o/o of

the students who got 20-30 English vocabularies and there were 2 students or

7.1% who got l5-20 vocabularies. Furthermore, there were 7 students or 25.0% of

the students who got 10-15 vocabularies and ther€ werc 14 students or 50.0% of

the students who got 6-10 vocabularies. It showed that the students in science

progftlm got English vocabularies from their English teacher, but most of the

students r€rord the vocabularies in the category of sometimes and it was be a

cause of tho number of thc students in science program got 6-10 vocabularies in

the students' English vocabularies acquisition.

l8) The Intensity of the Students' Activeness in English Activity

The intcnsity of students' activeness in English activity show their

seriousness in following the activity. The students should bc active in following

the English activity in order to progress their English abiliq,.

A table below is showed the intensity of studcnts' activeness in English

activity.

Table 4,37 The Intensity ofStudents' Activeness in English Activity

No Category Frequency Percent

I 75o/o t0.1vo

50% l8 64.3o/o

zs% 7 25.0%

4 0 o/o 0 0%

Total 28 t00%
Source of data: Questionnaire

2
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Figure 4.36 The lntensity of Students' Activeness in English Activity

Based on the data at the table and the figure above, all of the students in

science program were active in following the English activity. There were 3

students or 10.7 yo of the students who actived in following the English activity

for 75%o and there were l8 students or 64.3%o of the students who actived in

following the English activity for 50%. Furthermore, there were 7 students or

25.0% of the students who active in following the English activity for 25o/o and

there was not student who not active in following the English activity. It was

caused by the students in science program had more activity in science than

English. The science subject had more frequency than English. It made the

students less ofthe frequency in English subject.

Based on all of the data at the table above, then they will be arranged in

the table of variable scor€ in a series about the English activity in their senior high

school especially in science program. They can be looked at the table below.

Table 4.38 The Scores of Students' Activities in Senior lligh School

-a--'-ztr I



I l5

d

F

a1 3 4 3 3 1 3 4 2 1 I 1 1 2 4 1 3 2 2 3 46

92 3 1 3 4 4 4 4 2 3 1 1 3 2 1 1 4 3 1 3 56 28

B3 3 3 4 4 4 4 4 3 3 4 4 3 4 4 3 3 2 4 71 3.55

u 3 4 3 4 4 4 4 4 3 3 I 4 3 2 4 4 4 3 2 3 69

a5 3 1 3 2 1 4 4 2 1 1 1 1 1 1 3 4 2 3 I 3 42 2.1

86 3 3 3 1 4 4 2 1 1 1 1 3 2 3 3 3 2 1 3 48 2.1

B7 3 4 3 4 3 4 4 2 1 1 1 3 2 2 2 3 3 3 2 21 27

aa 3 3 4 4 2 3 4 2 4 3 2 1 3 1 4 3 1 58 2.9

a9 3 1 3 3 1 I 4 1 1 1 3 1 2 3 3 3 3 3 2 2 47

s10 3 4 3 3 1 3 3 4 3 4 3 3 2 1 1 4 4 3 1 3 58

811 3 4 3 4 2 4 2 2 1 1 1 1 3 2 4 3 I 3 1 2 51

412 3 1 3 4 1 3 3 4 3 1 1 3 2 4 3 1 3 1 2 51 2.55

813 3 4 3 4 2 3 3 4 2 3 4 3 2 4 4 4 3 4 3 66 3.3

B14 3 1 3 3 3 4 3 3 3 3 4 3 2 3 4 3 I 3 63

815 3 1 3 2 1 3 3 2 1 1 1 1 2 ,| 4 I 4 2 2 45 2.25

Bi6 3 I 3 2 1 4 4 2 ,|
1 1 2 2

,l 2 3 3 3 1 3 46

817 3 3 3 1 1 4 2 1 1 2 2 2 3 2 3 3 2 2 51 2.55

818 3 3 3 2 4 4 2 1 1 2 2 3 3 1 4 3 3 3 4 58

819 3 1 3 4 1 4 4 2 1 1 1 1 3 3 2 1 1 3 I 3 49 2.45

820 3 4 3 4 1 I 4 4 I 4 4 4 3 2 3 4 4 4 3 70 3.5

821 3 4 3 1 1 3 3 4 4 4 4 3 3 4 4 I 2 1 3 62 3.1

3 3 I 3 4 3 3 3 4 3 3 2 4 3 3 3 1 3 63 3 15

823 3 t 3 2 1 4 2 1 1 1 1 2 1 4 4 3 1 2 48 2.4

424 3 4 3 4 3 3 3 4 2 3 2 2 2 2 2 3 3 3 1 3 55 2.75

825 3 4 3 2 1 4 4 2 1
,|

1 1 1 4 1 2 3 2 2 14 2.2

826 3 1 3 2 1 I 2 1 1 1 1 3 2 I 3 2 2 1 4 45 2.25

827 3 4 3 3 4 2 2 1 1 1 1 1 1 1 2 3 1 3 1 3 44

826 3 4 3 3 2 3 3 4 2 2 2 2 2 1 2 2 2 1 3 50 2.5

Total Average 75.55

3.8

Based on the data at the table abovg it could be found the average of the

students llom science program in the competency of speaking was 3.8.
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c. Sociel Progrem

1) Background of the English students at S?X/N ofPalangka Raya academic
year 2008/2009

Background of the English students at ,STA llg of Palangka Raya academic

year 200812009 showed how many students from social progmm who entered in

English department at S771N Palangka Raya.

For the data of background of the English at STAIN of Palangka Raya

academic year 2008/2009 can be looked at the table below.

Table 439 Background of the Englbh Students rt STAIN oI Prlangke Reya
Acsdemic Yerr 200E/200)

No C!t€gory Frequency P€rcent

I Language Program t2 18.5 Yo

2 Science Program 28 43 .1 Vo

Social Program t9 29.2 o/o

4 Vocational Program 6 9.2%

Total 65 100 vo

Data source: Questionnaire
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Figure 4.37 Beckground of the English Studetrb ,t STAIN of Pelangke Rrya
Academic Yeer 2fi)MfiX)

Based on the data at the table and the figure above, it can be seen that there

were 12 students or 18.5% of the students who were from language program and
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there werc 28 students or 43.lVo of the sttrdents who were from science program.

Furthermore, there were 19 students or 29.2 %o of the students who were from

social program and there were only 6 students ot 9.2 %o of the students who were

from vocational program. It showed that the students from social program have

more @uency than the students from language program. It is indicated that the

students in social program had high enough interest to study about English deeply.

2) English Practice

In social program, it also found an English subject, and to progrcss the

English ability, English practice is needed by the students. Students werc not

directly active without the teacher's managemcnt. Teacher of English subject is a

person who was possibte to invite the students to practice their English ability

especially speaking skill.

To know the students' English practice, wc can look at the table below.

Table 4.40 The Students' Speaklng Practice

No Category Frequency Percent

I 8 42.lyo

2 Sometimes 8 42.1o/o

Seldom I 5.3 o/o

4 Never 2 10.5 %

Total l9 100 yo

Source of data: Questionnaire

Yes
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42.1 12.1 5.3 10.5

Percentage

Figurr 4.38 The Students' Speaking Prrctice

Based on the data at the table and the figure above, the students in social

pro$am had high enough frequency in inviting to speak English by their teacher'

There were 8 students or 42.1o/o of the students who invited to speak English by

their teacher and ther€ werc 8 snrdents or 42.l7Yo of the students who invited to

speak English by their teacher in sometimes frequency. Furthermore, there was

only one student or 5.37o ofthe students who seldom invited to speak English by

their teacher and there were only 2 students or 10.57o of the students who never

invited to speak English by their teacher. It showed that although they were in

social program, but they were invited to speak English by their teacher.

3) The Students' English ActivitY

English activity made the students whet their English skills. It is also

supported the students to try to speak English habitually. The students' English

activity showed what are the students' activity in English class' English activity

was an important aspect in leaming English because without English activity, it

was impossible for the students to practice their English skills.
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A table below is showed the students' English activity in their learning

English.

Trble 4.41 The Students' English Activity

No Cstegory Frequency Perc€nt

I Presentati on 2 10.5%

2 Speech 2 10.5o/o

3 story-telling 4 2l .l%o

4 Text book ll 57.9%

Total l9 100 o/o

Source of data: Questionnaire

r0.5 r 0.5 21.1 57.9

Percentage

Figure 439 The Students' English Activity

Based on the data at the table and the figure above, the category of text

book was the highest Iiequency. There were 1l students or 57.*/o of the students

who chose text book as their English activity and there were 4 students or Zl.lYo

of the students who chose story-telling as their English activity. Furthermor€,

there were 2 students of I0.5% ofthe students who chose speech as their English

activity and there were 2 students or 10.5% ofthe students who chos€ pres€ntation

as their English activity. It was caused by the students in social program had more

time to study about social science than English because the students who studied
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in social program automatically they mor€ study about social science. It was

influenced to the students' English activity. The students less of time to study

English and practice their English. So, most of their English activity was text

book.

4) The Frequency of the Students' English Activity in a Month

The frequency of the students' English activity in a month showed how

many times the activity done by the students in a month. The English activity

make the students try to speak English and progress their English ability' The

English activity gave contributions positively in developing and improving their

English skill.

A table below is showed the frequency of the students' English activity in

a month.

Table 4.42 The F of the Students' E Acti in a Month

Source of data: Questionnaire
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Figurr 4.40 The Frequency ofthe Students' English Activity in a Month
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Based on the data at the table and the figure above, there were 6 students

or 31.6%io of the students who had 4 to 5 times frequency in the studens' English

activity in a month and there were l0 students or 52.6010 ofthe students who had 2

to 3 times frequency in the students' English activity in a month. Furthermore,

there were only 3 students or 15.8% ofthe students who had once frequency in the

students' English activity and there was not student who never do the English

activity in a month. lt was caused by the students and the teacher aware that

English was important because of that they had high enough ftequency in the

students' English activity in a month. The students in social program had the

students' English activity about 2 to 3 times and 4 to 5 times a month.

5) The Frequency of the Students' Attendence to the English Activity in a
Month

The frequency of the students' attendance to the English activity in a

month is an important thing to show their seriousness in studying English'

The frequency of the students' attendance to the English activity in a

month can be looked at the table below.

Table 4.43 The Fr€quency of the Studetrts' Attendsnce to th€ English Activity in a
Month

No Category Frequency Percent

! 4 to 5 minutes 6 31.6%

2 to 3 times l3 68.4%

0 00/o

4 Never 0 0'/.

Total t9 100 v.

Source of data: Questionnaire

2

Once
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Figure 4.41 The Frequency ofthe StudeDts' Attendarce to the English Activity in e
Month

Based on the data at the table and the figure above, we can see that there

were 6 students or 3 1.6% ofthe students who attended the English activity for 4 to

5 times a month and there werc l3 students or 68.4%o ofthe students who attended

the English activity for 2 to 3 times a month' Furthermore, there was not student

who attended the English activity for onc€ or never attended the English activity'

It showed that the students in social progam had high enough interest and

motivation to study English. They were seriously in following the English class. It

can be seen from their attendance to the English activity. They were active in

following the English activity in a month.

6) The Students' Chance to be a Prcsenter

To be a presenter is needed by the students because by being a presenter,

the students should be spook English and it is made the students will be able to

progress their English ability especially in speaking skill.

The students' chance to be a presentor can be looked at the table below.

HItltld

Percentago
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Table 4.44 The Students' Chrnce to be r Presenter

Source of data: Questionnaire
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Figurc 4.42 The Students' Chrnce to bc r Prcscnter

Based on the data at the table and the figure abovg we can see that there

were only 5 students ot 26.3yo of the students who ever be a presenter and there

was only one student or 5.3%o of the students who almost be a presenter.

Furthermore, ther€ wer€ 13 students or 68.40/o of the students who never be a

presenter and there was not student who rejected to be a presenter. It was caused

by the students in social program had more time to study about social science such

as economics, ac.countancy, banking, geography, and so on than English. It was

possible for the students in social program because they were in social program so

that they more focus on social science. Although they were in social program and

they mor€ focus on social science, but some of them were ever be a prcsenter. It

showed that they still had high enough interest to study English.

No Frequency Percent
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7) The Studenb' Frequency to b€ s Presenter

Be a presenter was one of the ways to improve the English ability

especially in speaking skill. If the student had high frequency to be a pr€senter,

she or he will be able to ptogress their speaking skill. The students' frequency to

be a pr€senter showed how many times the students in social program ever be a

presenter because it also showed as much as often they practice their English

ability especially in speaking skill. A table below is showed the students'

fiequency to be a presenter.

Table 4.45 The Students' F uen to be r Presenter

No Category Freq uency Percent

I 3 to 4 times I

2 2 to 3 times 0 0%

3 Once 5 26.3%

4 Never l3 64.8%

Total l9 100%

Source of data: Questionnaire
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Figure 4.43 The Studetrts' Frequency to b€ r Prtsenter

Based on the data at the table and the figurc above, the category of never

was the highest frequency in the students' frequency to be a presenter. There wene

13 students or 64.80/o of the students who never be a presenter and there were 5

students of26.3% ofthe students who ever be a plesenter for once. Furthermore,

5.30/o

/
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there was not student who ever be a pres€nter for 2 to 3 times and there was only

I student or 5.3% ofthe students who ever be a pr€senter for 4 to 5 times. It was

caused by the students in social program had a little chance to be a pr€senter.

They were focus on social science. Because of that they of less times to practice

their English.

8) The Reason why the Students be a Presenter

The rcason why the students be a presenter showed how far their intercst

to practice their English skill. The students' reason indicate their braveness in

practicing their speaking.

A table below is showed the reason why the students be a pres€nter.

Table 4.46 The Reason wh the Students b€ a Prcs€nter

Source of data: Queslionnaire
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Figurc 4.44 The Rerson wby the Studerts be r Presenter

No Cstegory Frequency Percent

I Because oftheir desire I 5.3o/o

2 Because of teacher's assignment 5 26.3%

3 Because of score 0 0./.

4 Never r3 68.4o/o

Total t9 100 %
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Based on the data at the table and the figure above, the category of never

was the highest frequency. There were 13 students ot 68.40/o of the students who

had not reason why they be a presenter because they never be a presenter and

there was not student who choose because of score to b e their reason why they be

a presenter. Furthermore, there were 5 students or 26.3% ofthe students who ever

be a presenter because of their teacher's assignment and therc was only one

student or 5.3olo ofthe students who ever be a presenter because of their desire. It

showed that although they more focus on the social science, but they were

practicing their speaking.

9) The Students' Frequency in Responding Questions

The students' frcquency in responding questions showed their ability

speaking and their English vocabularies. By rcsponding questions, the students

will be able to practice and progress thcir English ability especially in speaking

skill.

For the data of the students' frequcncy in rcsponding questions can be

looked at the table below.

Table 4.47 Th€ Students' Frequency in Responding Questions

No Category Frequency Percent

I 3 to 4 minutes 2 10.5%

2 Twice 4 2l .lo/o

3 Once 4 2l .lo/o

4 Never 9 47 .3o/o

Total l9 100%

Source of data: Questionnaire
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Figure 4.45 The Studenb' Frequency in Responding Qucstions

Based on the data at the table and the figure above, we can see that there

were only 2 students or 10.5% of the students who gave respond for the questions

for 3 to 4 times and there were 4 students ot 2l.l%o of the students who gave

respond for the questions for twice. Furthermore, there were 4 students or 21.1%i

of the students who gave respond for once and there werc 9 students or 47.3o/o of

the students who never gave respond for the questions. It showed that although

they were in social program, but most of them were active in responding

questions.

10) The Studenh' Frequency in Asking Questions to the Presenter

The students in social program had a same chance like other programs in

asking questions. Asking questions to the presenter is one ofthe ways to improve

the students' English skill. By asking questions to the presentel the students try to

speak English and it will be able to progress their speaking skill.

For the data ofthe students' frequency in asking questions to the presenter

can be looked at the table below.
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Source of data: Questionnaire
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Figurr 4.46 The Students' Frrcquency in Askirg Qutstions to the Pr€scnter

Based on the data at the table and the figure above, most of the students in

social program were actived in asking questions to the pr€senter. There were 3

students or 15.8% of the students who asked queslions to the pr€s€nter for 3 to 4

times and there were 6 students or !1.60/o of the students who ever asked

questions to the pres€nter for twice. Furthermore, there were 5 students or 26.30/o

ofthe students who ever asked questions to the presenter for once and there were

5 students or 26.30/o of the students who never ask questions to presenter. It was

caused by the students in social program had high enough motivation to progress

their speaking skill.
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No Crtegory Percent

I 3 to 4 minutes 15.8%

2 Twice 6 3t .6vo

3 Once 5 26.30/.

4 Never 5 26.30/.

Total 'too o/.

JIIII
IIIIII

Tible 4.48 The Students' Frequency in Asking Questions to the Prsenter

Frequency

l9
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ll) The Students' Intensity in Using English

The students' intensity in using English showed their practicing in

speaking English. It was indicate as much as often they have. To know the

students' intensity in using English, we can look at the table below'

Table 4.49 The Students' lnte in Usi En h

Source of data: Questionnaire

t0

8

6

4

2

0

1

a,

q

IL

52.6 15.8

Percentage

Figurt 4.47 The Students' Intensity ln Using English

Based on the data at the table and the figurc above, there were only 2

students or 10.5% of the students who used Engtish for 75o/o and there were 4

students or 2l.lYo of the students who used English for 50%' Furthermore, the

category of 25Yo in the students' int€nsity in using English was the highest

frequency. There were l0 students or 52.6% ofthe students who used for 25olo and

there wer€ only 3 students or 15.8olo of the students who never use English. It

showed that although they were in social program, but they had high enough

frequency in practicing their speaking skill by using English.

PercentFrequencyCrtegoryNo

10.5%21 75 v,
2t.t%450 o/o2

52.60/ol0) 25%
15.8%J0%4

l9Total

10.5 21.1

t00%



12) The Students' Intensity in Using Indonesian Lenguage

The students' intensity in using Indonesian language show their ability in

speaking English. The students in social program had a chanoe to progress their

speaking skill. Their intensity in using Indonesian language show how much their

intensity in using Indonesian language.

To know the students' intensity in using Indonesian language can be

looked at the table below.

Teble 4.50 The Studenb' Intensity in Uslng Indonesiln Lrnguege

No Category Percent

I 0 o/o l 5.30/o

2 25% 5 263%

3
't

4 6 3l .60/o

Total l9 100 o/o

Source of data: Questionnaire

5.3 26.3 36.8 3t.6

Percentage

Figurr 4.48 Thc Students' Intenslty in Using Indonesion Lrngu.Ee

Based on the data at the table and the figure above, there was only one

student or 5.3% of the students who used Indonesian language for 0olo or never

used Indonesian language and there were 5 students or 26.3% of the students who

to:E
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used Indonesian language for 25Vo. For the category of 50% was the highest

fiequency in the students' intensity in using Indonesian language and there were 7

students or 36.80/o of the students who used Indonesian language for 50olo.

Furthermore, there were 6 students or 31.6010 ofthe students who used Indonesian

language for 75o/o.lt showed that the students in social program had high enough

motivation to progress their speaking skill. It can be known from the data at the

table above that most of the students used Indonesian language in the frequency

about 5ff/o lo 25%o in English class.

13) The Students' Reason in Using Engllsh

The students' reason in using Engtish showed their factor and also their

cause why the students use English. It also showed how far their interes to speak

English. The students'reason in using English can be looked at the table below.

Table 4.51 The Students' Reason in U E

Source of data: Questionnaire

31.6 31.6 26.3 10.5

Percentage

Figurt 4.49 The Students' Resson in Using English

5

5
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1

0

PercentFreq lIencyCstegory
3l .60/o6I Because oftheir desire

3t.6%62 Because of score

26.3%5Because of teacher's assignment3

10.5o/o24 Never

1O0 o/ol9Total

1

No
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Source of data: Questionnaire

No Cstegorf, Frequency Percent

I Because ofthe teacher itselfuse Indonesian language 8 42.t%

Because ofthe teacher did not ask the students to
speak English

5 263%

3 Because of shy and unselfconfidence I 5.3%

4 Because ofconfuse and cannot speak English 26.3o/o

Total l9

Based on the data at the table and the figur€ above, the category of because

of their desire and b€cause of score werc the highest frequency. There were 6

students or 31.6% of the students who used English because of their desire and

also ther€ were 6 students or 31,60/o of the students who used English beoause of

score. For the category of b€taus€ of teacher's assignment, there werc 5 students

or 26.30/o of the students who choose it and there were only 2 students or 10.5%

who had not reason in using English. It was caused by the students had high

enough interest in practicing their speaking. The students in social program aware

that although they were in social program but English was important.

14) The Students' Reason in Using Indonesian Langulg3

The reason why the students use Indonesian languagc indicate their ability

in English. It also showed their English vocabularies. The stuCcnts' rcg:cn in

using Indonesian language showed the factor and thc cause why the students use

Indonesian language.

The students' reason in using Indonesian language can be looked at the

table below.

Table 4.52 The Students' Reason in Using Indon€sian Languege

2

5

r00 %
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12.1 26.3 5.3 26.3

Pelcontage

Figurt 4.50 The Studenb' Rermn in Using lDdon$irn lrtrgurge

Based on the data at the table and the figure above, we cam see that there

were 8 students or 42.1o/o of the students who used Indonesian language because

of the teacher itself use Indonesian language and there were 5 students or 26.30/o

of the students who used Indonesian language because of the teacher did not ask

the students to speak English. Furthermor€, there was only one student or 5.37o

who used Indonesian language because of shy and uns€lf confidence and there

were 5 students or 26.3Vo who used Indonesian language because of confuse and

cannot speak English. It showed that the factor why the students in social program

use Indonesian language come from both the teacher and the students itself. The

teacher was not active to invite the students to try to speak English and the

students were not had high enough braveness to practice their speaking ski[.

15) Giving English Vocabularies

An English teacher was a person who gave contribution positively to the

students' speaking skill and to progress the speaking skill, the students need to

improve their English vocabularies. The students can not active directly in
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leaming English and in getting the English vocabularies. So, giving English

vocabularies from English teacher is needed by the students.

For the data of giving English vocabularies, it can be looked at the table

below.

Table 4.53 Giving English Vocabularies

No Crtegory Frequency Percent

I Yes 52.6%

2 Sometimes 8 42.1%

3 Seldom I 5.3o/o

Never 0 0,/.

Total l9 100 %

Sourre of data: Questionnaire
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Figure 4.51 Giving English Vocrbul.rie

Based on the data at the table and the figur€ above, all of the students in

social program were giving English vocabularies by their English teacher. There

were l0 students or 52.6Yo of the students who always got English vocabularies

from their English teacher and there were 8 students or 42.10lo of the students who

got English vocabularies from their English teacher in sometimes category.

Furthermore, there was only one student or 5.3% ofthe students who got English
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vocabularies in seldom category, and there was not student who never get the

English vocabularies from their English leacher. It was caused by the teacher who

awared that to progress the students' speaking skill, it is needed to give the

students English vocabularies.

16) The Students' Intensity in Recording the English Vocabularies

The students' intensity in recording the English vocabularies show their

seriousness in gefting new English vocabularies in order to progress their

speaking skill. For the data of the students' intensity in recording the English

vocabularies, it can be looked at the table below.

Table 4.54 The Students' InteNity in Recording the Englbh Vocrbuhrics

Source of data: Questionnaire

c(,
ET

l!
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8

6

1

2

0
21 63.2 15.8

Percentage

Figurr 4.52 The Students' lntensity in Recording the English Vocrbularies

0

No Category Freq uency Percent

I Alwavs record 4 21.0o/o

2 Sometimes to record t2 63.2%

Seldom to record 3 15.8%

Never record 0 0%

Total l9 t00%

1

afljlII II

4
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Based on the data at the table and the figure above, all of the students in

social progmm were recording the English vocabularies in different category.

There were 4 students or 21.0o/o of the students who always recorded the English

vocabularies and there wer€ 12 students or 63.2 o/o ofthe students who rccorded

the English vocabularies in sometimes cat€gory. Furthermore, there were 3

students or 15.8% of the students who recorrded the English activity in seldom

category, and there was not student who never get the English vocabularies. lt

showed that the students in social program were seriousness in progessing their

new English vocabularies in order to progrcss their speaking skill.

l7) The Students English Vocabularies Acquisition

Vocabulary is an important thing in English because without vocabulary, it

is impossiblc to speak English. In the students [nglish vocabularies acquisiticn

show how many English vocabularies that have been gottcn by the students..

A table below is showed the students' English vocab:l*ic: asqui:iticn.

Tablc 4.55 The Students' Engllsh Vocabularies Acquisition

Source of data: Questionnaire

No Cet€gory Frequency Perc€nt

I 20 - 30 vocabularies 2 10.5o/o

2 l5 - 20 vocabularies 3't.6%

I0 - l5 vocabularies 5 26.3o/o

4 6 - l0 vocabularies 6 31 .60/o

Total t9 100%

6
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r0.5 31.6 26.3 31.6

Porcontage

Figurt 4.53 The Studcnts' English Vocebuhries Acquisition

Based on the data at the table and the figure above, there were only 2

students or 10.5% of the students who got 20-30 vocabularies and there were 6

students or 31.6% ofthe students who got 15-20 vocabularies. For the category of

10-15 vocabularies, ther€ were 5 students ot 26,30/o of the students who chose it

and there were 76 students or 3 I .60/0 of the students who got 6- 10 vocabularies. It

showed that the students in social program were getting English vocabularies, but

most of the students recorded the English vocabularies in the category of

sometimes because of that the students' English vocabularies acquisition were

about 6-10 vocabularies to 15-20 vocabularies and there were only 2 students or

10.5% who got 20-30 vocabularies.

18) The Intensity ofthe Students' Activene$ in English Activity

The intensity of students' activeness in English activity show their

seriousness in following the class. In this case the students should be active in

order to progress their speaking skill.

A lable below is showcd the intensity of students' activcness in English

activity.
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Tablc 4.56 The Intensity of Stud€nts' ActivcnBs in English Activity

No Frequency Percent

I 75 o/o I

2 50% l0 52.60/o

25% 8 42.1o/o

4 0% 0%

Total l9 100 %

Source of data: Questionnaire
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0
5.3 52.8 12.1 0
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Figur€ 4.54 The Intensity ofStudents' Activeness ir English Activity

Based on the data at the table and the figure abve, there was only one

student or 5.3 % of the students who hd 75o/o in the intensity of the students'

activeness in English activity and there were l0 students ot 52.60/o ofthe students

who active in the English activity for 50%. Furthermore, there werc 8 students or

42.1 .lyo of the students who active in the English activity for 25o/o and ther€ was

not student who never active in the English activity. It showed that the students in

social program were active in the English activity.

Based on all of the data at the table above, then they will be arranged in

the table ofvariable score in a series about the English activity in their senior high

school especially in social program. They can be looked at the table below.

Category

5.3o/o

0

F'
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Based on the data at the table above, it could be found the average if the

students from social program in the competency of speaking was 2.4.

d. Vocational Program

l) Background of the English students at STAIN of Palangka Raya
Academic Year 2008/2009

Background of the English students at 5771 of Palangka Raya academic

year 200812009 showed how many students from vocational program who entered

to English department at S771N of Palangka Raya.

To know how many students from vocational language at English

Department of 57711{ of Palangka Raya, we can look at the table below.

E

F

c1 2 4 2 3 2 3 3 2 1 1 1 3 3 3 3 3 4 3 3 4 53 2.65

c2 2 4 2 3 1 2 3 2 1 1 1 I 2 2 2 1 3 3 1 2 39 1.S5

c3 2 1 2 3 4 4 4 4 2 3 2 3 2 2 4 4 3 3 1 2 55 2.7 5

2 4 2 4 1 3 3 2 1 1 2 2 3 2 3 1 3 3 3 49 2.45

c5 2 4 2 3 1 3 3 4 2 4 4 1 1 2 4 3 3 1 3 54 2.7

c6 2 1 2 3 3 4 2 3 1 4 4 4 4 4 4 3 M
c1 2 4 2 1 4 2 1 1 1 2 2 3 2 3 I 3 3 2 50

ca 2 4 4 2 3 3 3 2 1 1 1 3 3 2 3 2 3 2 2 3 49 2.45

c9 2 2 4 1 3 3 1 2 2 3 3 2 2 4 1 4 3 3 59 2.95

c10 2 4 2 3 1 3 3 3 1 1 1 2 2 1 1 1 4 3 1 2 41 205
c,r 2 4 2 1 3 3 2 2 2 3 3 1 2 2 1 3 2 I 2 45

c12 2 4 2 3 1 4 2 1 1 1 1 2 1 4 1 2 3 2 2 43 2.15

c13 2 4 2 1 1 3 3 2 1 1 2 2 2 1 2 4 4 4 3 3 47 2.35

c11 2 4 2 3 2 2 3 2 1 1 1 1 2 1 3 3 3 3 1 3 13 215
c15 2 4 2 1 1 3 3 2 1 1 1 1 1 1 3 3 4 3 4 3 44

c16 2 4 2 4 4 2 4 2 4 4 4 4 3 4 3 3 2 2 3 64

Q17 2 4 2 2 3 3 2 1 1 2 1 2 3 3 4 3 3 2 2 49 2.45

c16 2 4 2 4 2 4 4 2 1 1 3 3 3 3 1 4 4 4 3 3 57 2.95

c19 2 4 2 3 1 4 2 I 1 3 2 2 2 4 3 2 2 52 2.6
4Total Averaoe

1

17.85

2.4

Teble 4.57 The Scores of Students' Activities in Senior High School

_t",.1"



No Category Frequency Percent

I Language Program t2 18.5 o/o

.,
Science Program 28 43.1 %

3 Social hogram l9 29.2 0/.

4 Vocational Program 6 9.2 o/o

Total 65

Data source: Questionnaire
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Figurr 4.55 Brckground of the English StudeDts ,t STAIN of Pelengka Rrya
Acrdemic Yeer 2(X)8ll(X)9

Based on the data at the table and the figure above, there were only 6

students or 9.2 o/o of lhe students that came fiom vocational progam and there

were 19 students or 29.2 % of the students that came from social program'

Furthermore, there were 28 students or 43.lyo of the students that came from

science program and there were 12 students or 18,5% of the students that came

from language program. It showed that the students from vocational program is

also possible to continue drcir study in an lslamic college.

2) English Practice

English practice is very essential part in leaming English. By practicing

the English, the students will more active to express their ide4 argument

-
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Toblc 4.58 Background of the EBglish Students tt STAIN of Prlrngkfl Rrya
Academic Yesr 20082009

'100 o/o
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statement and respond. It also give supported for them to whet their

pronunciation. In this case, English teacher I person who has contribution in

English practice and give motivation to the students to try to speak English. So, it

was possible to the teacher to invite the students to speak English.

For the data of English practice, we can look at the table below.

Table 4.59 The Students' Spcrking Prictice

No Category Frequency Percent

I

2

J

4

Yes

Sometimes

Seldom

Never

2

I

2

I

33.3o/o

16.7o/o

33.3 o/o

16.7 o/o

'l'otal 6 100 o/o

Source of data: Questionnaire
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Figure 4.56 The Students' Sperking Prrctic:e

Based on the data at the table and the figure above, there were 2 students

or 33.3o/o of the students who invited to speak English by their teacher and therc

was only one student ot l6.7yo of the students who invited to speak English by

their teacher in sometimes @uency. Furthermore, there were 2 students or

33.3% of the students who invited to speak English by their teacher in seldom

frequency and there was only one student or 16.70/o of the students who never

l a
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invited to speak English by their teacher. It was caused the students in vocational

program have more time and more practice to study about vocational knowledge

such as how make a dress, how make a cake and so on' Because ofthat most of

the students seldom to invite to speak English by their English teacher'

3) The Students' English ActivitY

English activity made the students active in leaming English skills. It was

important to whet their English ability in order to make the students speak English

habitually. It also showed what are the English students in vocational program had

many English activities in their learning English.

A table bolow is showed the students' English activity.

Table 4.60 The Students' Englfuh Activity

No Category Frequency Percent

Presentation 0 0o/o

2 Speech 0 0%

Story-telling 2 33.3%

4 4 66.7%

Total 100 %

Source of data: Questionnaire
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Figurc 4.57 The Students' English Activity
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Based on the data at the table and the figure above, the highest ftequency

ofthe students' English activity was text book. There were 4 students or 66.770 of

the students who chose text book as their English activity and there were 2

students or 33.3% ofthe students who chose story-telling as their English activity'

Furthermore, there wer€ not students who chose speech and pr€s€ntation as their

English activity. It was caused by the students in vocational program have more

time to study and practice sbout vocational knowledge. It influenced the students'

English activity. Because of that text book was their English activity in leaming

English.

4) The Frequency of the Students' English Activity in a Month

The frequcncy ofthe shrdents' English activity in a month is an important

thing to show as much as often the English activity done by the students in a

month because the English activity give contributions positively in progressing

thc studcnts' speaking skill. A table below is showed the frequency of the

students' English activity in a month.

Trbte 4.61 The Frequency of the Students' English Actlvlty ln a Manth

No Frequency

I 4 to 5 minutes 4 66.7o/o

2 2 to 3 times 2 33j%

3 Once 0 0%

4 Never 0 ovo

Total 6 100 %

Source of data: Questionnaire

Crtegory Percent
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Figure 4.58 The Frequency of the Students' English Actlvity in e Month

Based on the data at the table and the figure above, there wer€ 4 students

or 66.70/o of the students who had 4 to 5 times of the frequency of the students'

English activity in a month and there were 2 students or 33.3Yo of the students

who had 2 to 3 times ofthe frequency ofthe students' English activity in a month.

Furthermore, there was not student who attended the English activity for once and

there was not student who never attend the English activity. It showed that

although the students' English activity was text book and story telling, but it had

high enough frequency in applying the activity. It was caused by the students and

the teacher were awarc that English activity is needed to progress the students'

ability in English skill.

5) The Frequency of the Studcnts' Attendence to the English Activity in a
Month

The frequency of the students' attendance to the English activity in a

month was an important aspect to show their awareness in studying English

although they were in vocational program.

I
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The frequency of the students' attendance to the English activity in a

month can be looked at the table below.

Table 4.62 Th€ Froquency of the Students' Attendrnce to the English Activity in I
Month

No Category Frcquency Percent

I 4 to 5 minutes 50.0%

2 3 50.0o/o

Once 0

4 Never 0 0o/o

6 r00 %

Source of data: Questionnaire
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Figurc 4.59 The Frequency of the Students' Attendrnc€ to the English Activity in a
Month

Based on the data at the table and the figw€ above' halfofthe students in

vocational program attended to the English activity for 4 to 5 times in a month. It

about 3 students ot 50 yo of the students and half of the students in vocational

program attended to the English activity for 2 to 3 times in a month. It was about

3 students or 50% of the students. Furthermorg there was not student who

attended to the English activity for onco and there was not student who never

50 0 0
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Total
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attend to the English activity. It showed that although they were in vocational

program and their English activity, but they were actived in following the activity.

6) The Students' Chlrce to be r Presenter

To be a presenter is needed by the students because to be a ptesenter was a

way for the students to practice their speaking skill. By being a presenter, the

students will be able to express their idea, explore their new English vocabularies

and whet their pronunciation.

The students' chance to be a presenter can be looked at the table below.

Toble 4.63 The Students' Chrnce to be a Presenter

Source of data: Questionnaire
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Figur€ 4.60 The Students'Chance to be r Prtsenter

0

No Category Frequency Percent

I Ever 2 33.3%

2 Almost 0 0%

Never 4 66.7%

4 Rei'use 0 0o/o

Total 6 100 o/o

I
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I t'l

-
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-
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No Category Frequ€ncy Percent

I :l ro 4 times 0 0o/o

1 2 to 3 times I 16.7o/o

3 Once 2 33.3o/o

4 Never 3 s0.0%

Total 100 o/o

Source of data: Questionnaire

147

Based on the data at the tsble and the figure above, we can see that most of

the students in vocational program never be a presenter. There were 4 students or

66,7%o of the students who never be a presonter and there were only 2 students or

33.3% ofthe sludents who ever be a presenter. Furthermore, there was not student

who almost be a pr€senter and there was not student who r€jected the chance to b€

a presenter. It was caused by the students in social program often used text book

as their English activity. It made the students in vocational Fogram less of

English practice.

7) The Students' Frequency to be a Presenter

The students' fiequency to be a presenter show as much as often the

students practice their speaking skill in English because be a prcsenter is one of

the ways to progrcss the students' English ability especially in speaking skill.

A table b€low is showed the students' Iiequency to be a pr€senter.

Tgble 4.64 The Studetrb' Frequency to bc e Prcscnter

6
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Tsble 4.65 The Reason w the Students be a Presenter
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PercentNo Crtegory Frequency

I Because oftheir desire 0 0o/o

2 33.3o/oBecause of teacher's assignment

0 16.7 3i1.3 50

Porcontage

Figurr rl.6l The Students' Frcqucncy to be. Pr6onter

Based on the data at the table and the figure above, there were 3 students

or 5070 of the students who never be a pr€senter and there were 2 students of

33.3% of the students who ever be a presenter for once. Furthermore, there was

only one student or 16.70/o of the student who ever be a pr€senter for twice and

there was not student who ever be a prcsenter for 3 to 4 times. It showed that half

of the students never be a prcsenter. It was caused by the students in vocational

program had more time to study and to practice about vocational knowledge than

English. It influenced the students' ability in English skill. The students' less of

time to study and practic€ in English.

8) The Reason why the Students be a Prescnter

The reason why the students be a presenter is an important thing to show

their braveness in practicing their English ability especially in speaking skill.

A table below is showed the reason why the students be a presenter.

I
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3 Because ofscore I 16.7o/o

4 Never 3 50.00/o

Total 6 100 Yo

Source of data: Questionnaire
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Figure 4.62 The Reason why the Studenb bc r Prcsenter

Based on the data at the table and the figure above, the category of never

was the highest frequency. There were 3 students or 50% of the students. There

was one student or 16.70/o of tho students who had the reason to be a presenter

because of their scor€ and therc werc 2 students or 33.3% of the students who had

the reason to b€ a presenter because of their teacher assignment. Furthermore,

there was not student who has the reason to be a presenter because oftheir desir€.

It showed that the students in vocational program less of English practice. lt was

possible because they were in vocational program and they study about vocational

knowledge.

9) The Students' Frequency in Responding Questions

Respond some questions in one of the ways of the students try to speak

English in giving respond or feedback to the questionnaire (s). In this time, the

students had enough time and many opportunities to give respond and to explore

their ability in speaking.

IIIIII
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To know the students' frequency in responding questions, we can look at

the table below.

Tsble 4.66 The Students' uen tn ndi uestions

3

2.5

2

1.5

1

0.5

0

r

16.7 0 33.3 50

Perrentage

Figurt 4.63 The Students' Frtquency in Responding Questions

Based on the data at the table and the figure above, we can s€e that tho

category of never was the highest frequency. There were 3 students or 50.0% of

the students who never give respond for the questions and there were 2 students or

33.3% of the students who gave respond for the questions for once frequency.

Furthermore, there was not student who gave respond for the questions in twice

frequency and there was only one student or 16.70/o of the students who gave

respond for the questions in 3 to 4 times fitquency. It showed that the students in

vocational program less of English practice. It was caused by the students'

English activity was text book that often use in leaming English and also because

ofthey were more focus to study and practice about vocational knowledge.

Frequency PercentNo Cstegory

0

2

3

I

2

4

3 to 4 minutes

Twice

Once

Never

100%6Total

Source of data: Questionnaire

coa
CTo
lt

16.70/o

0o/o

33.30/o

50.00/o
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10) The Students' Frequency in Asking Questions to the Prescnter

Asking questions to the presenter is one ofthe ways to make the students

try to speak English. The students in vocational program had a same chance like

other pncgrams in asking questions. By asking questions to the presentor, the

students will be able to whet their spea.king skill.

To know the students' frequency in asking questions to the presenter, we

can look at the table below.

Table 4.67 The Students' Frequency in Asking Questions to the Prcsenter

No Category Frequency Percent

I 3 to 4 minutes 2 33.3Yo

) Twice I 16.7o/o

3 Once 16.7%

4 NeYer 2 33.3o/o

Total 6 t00%
Source of data: Questionnaire

1.5

33.3 16.7 16.7 33.3

Percentage

Figurr 4.64 The Students' Frequency in Asking Questiors to the Prtsenter

Based on the data at the table and the figure above, most of the students in

vocational program ever asked questions to the presenter. There were 2 students

or 33.3% ofthe students who ever asked questions to the presenter for 3 to 4 times

2

co!
afo
l!

0.5

0

I I
TIaatIIIJ

I
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and there was only one student or l6.7vo of the students who ever asked questions

to the presenter for twice, Furthermore, there was one student or 16.77o of the

students who ever asked questions to the presenter for once and there were only 2

students or 33.3yo ofthe students who never ask questions to prcs€nter. It showed

that the students in vocational progmm had high enough motivation to progxess

their speaking skill by asking questions to the presenter.

l1) The Students' Intensity in Using English

The students' intensity in using English showed the students' intensity in

using English and how many English vocabularies they had.

For the data of the studens' intensity in using English, can be looked at

the table below.

Table 4.68 The Students' Intens in Usin E ish

Source of data: Questionnaire

ocof
C'

E

3.5
3

2.5
2

1.5
1

0.5
0

0

Porcentage

Figure 4.65 The Students' lntensity in Using English

0

PercentCategory FrequencyNo

0%075 o/o

22 50%
66.7o/o4., 25%

04 0%
100 %Total

IIII
33.3 66.7

I

33.3"/o

0%

6
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Based on the data at the table and the figure above, all of the students in

vocational progfttm ever used English in their leaming English. There were 2

students or 33.3% of the students who used English in 507o frequency and there

were 4 students or 66.7Yo of the students who used English in 25% frequency.

Furthermore, there was not student who used English in 75% frequency and there

was not student who never use English. It showed that although tlrey were in

vocational program and they less of English practice, but they had high enough

motivation to be able to speak English. It can be seen from their intensity in using

English. The students' intensity in using English was about 25o/o to 50o/o. lt also

shows that their interest in practicing English.

12)The Students' Intemity in Using Indonesian Language

The students' intensity in using Indonesian language show their ability in

using English. When the students had high ftequency in using Indonesian

language, means that the students less ofEnglish practicing and when the students

had high fiequency in using English, it meant that the students had high

motivation to master English .

For the data of the students' intensity in Using Indonesian language, can

be looked at the table below.

Teble 4.69 The Students' InteNity in UsinS lndonesirn LrDgurge

No Category Frequency Percent

I 0 o/o 0 OYo

2 25% 2 33.3v.

50 vo 2 33.3./.

4 75 vo 33.3o/o

ToIal 6 100 o/o

Source of data: Questionnaire

2
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a

1.5

1co5
C'o
l!

0.5

0 0 33.3 33.3 33.3

Percentago

Figurt 4.66 The Students' Intensity in Using lndonesien Language

Based on the data at the table and the figure above, we can see that the

students in vocational used Indonesia language in various frequency. There were 2

students or 33.3o/o of the students who used Indonesian language in 75o/o

frequency and there were 2 students or 33,3o/o of the students who used

Indonesian language in 50% frequency. Furthermore, there were 2 students or

33.3% ofthe students who used Indonesian language in 25% frequency and there

was not student who never use Indonesian language. lt showed that all of the

students in vocational progmm interest to study English because ofthat there were

only 2 students or 33.3%o of the students who used Indonesian language in 75o/o

frequency.

13) The Students' Reason in Using English

The reason why the students use English show their effort to progress their

speaking skill. By knowing the reason why the students use English, it is possible

to know their factor and cause why they speak English especially in English class.

The students' reason in using English can be known at the table below.

III
III

/
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Table 4.70 Thc Students'Reason in Using Englhh

Total

Source of data: questionniire
100 %

Eo5q
a,
IL

2.5

2

1.5
,|

0.5

0
50 ,t6.7 33.3 0

Percentage

Figure 4.77 The Students' Reason in Using English

Based on the data at the table and the figure above, the category of because

of their desire was the highest frequency. There were 3 students or 50.0/o of the

students who spoke English because of their desire and there was one student or

l6.7yo of the students who spoke English because of score. Furthermor€, there

wer€ 2 students or 33.3o/o of the students who spoke English because of their

teacher's assignment and there was not student who never use English. It showed

that the students in vocational program had high enough desire to practice their

speaking skill although some of their reason are because of their teacher's

assignment and because of score.

P€rccntFrequ€ncyNo Category

50.0%l Because of their desire

I 16.7o/oBecause ofscore)
33j%?3 Because of teacher's assignment

00./o04 Never

IarII

6

J
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14) The StudetrB' Resson in Using Indoncsian Language

The reason why the students use Indonesian language indicated their

mastery in using English. It also showed their effort to be able to speak English

fluently.

The students' reason in using Indonesian language can be known at the

table below.

Table 4.71 The Studcnts' Reason in Using Indonesian LrngusSe

Source of data: Questionnaire

q
o
f
ET

l!

2

1.5

1

0.5

0
3i1.3 33.3 0 3i1.3

Parc€ntage

Figurr 4.68 The Students' Rerson in Using Indonesirn L3ngurSe

Based on the data at the table and the figure above, it can be known that

there were 2 students or 33.3%o of the students who used Indonesian language

because of the teacher itself use Indonesian language and t}ere were 2 students or

33.3o/o of the students who used Indonesian language because of the teacher did

No Cstegory Frequ€ncy Percent

I Because ofthe teacher itselfuse lndonesian language 2 33.3%

2 Because ofthe teacher did not ask the students to
speak English

2 33.3%

3 Because ofshy and unselfconfidence 0 0%

4 Because of confuse and cannot speak English 2 33.3o/o

Total 6 t00%

{

T

I
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not ask the students to speak English. Furthermore, there was not who used

lndonesian language because of confuse cannot speak English. It showed that the

students in vocational actually had high enough braveness to practice their

speaking skill.

15) Giving English Vocabuleries

An English teacher is a person who gave confibution positively to the

students' spea.king skill because the students cannot active directly in leaming

Engtish and in getting English vocabularies without direction from the English

teacher. Because of tha! giving English vocabularies from the English teacher is

needed by the students. For the data of giving English vocabularieq it can be

looked at the table below.

Ttble 4.72 Giving English Vocabularics

No Category Frequency Percent

I Yes 100%

2 Sometimes 0 0%

3 Seldom 0 0o/o

4 Never 0 0o/o

Total 6 100 o/o

Source of data: Questionnaire

Eof
EI
IL

6

5

4

3

2

1

0
100 0 0 0

Percentage

T
T

Figurc 4.69 Giving English Vocrbulerie

6
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Based on the data at the table and the figure above, it can be seen that all

of the students in vocational prognm wer€ giving English vocabularies by their

English teacher. tt showed that the students in vocational program can use their

English vocabularies in speaking skill.

16) The Students' Intensity in Recording thc English Vocabularies

The students' intensity in recording the English vocabularies showed their

seriousness in progressing the English ability especially in speaking skill. By

recording the English vocabularies, the students will be able to memorize the

vocabularies and apply it in speaking skill.

For the data of the students' intensity in recording the English

vocabularies, it can be looked at the table below.

Table 4.73 The Students' Intemity in Recoding the English Votrbuleries

Source of data: Questionnaire

co
q
e
E

2

1.5

1

0.5

0
33.3

Percentage

33.3 33.3 0

No Crtegory Frequency P€rcent

I Always record 2

? Sometimes to record 2 )t.)-/o

3 Seldom to record 2 33.3%

4 Never record 0 OYo

Total 6 1000/0

l III
III

Figurr 4.70 The Students' Intensity in Recording the Englkh Voclbuhries
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Based on the data at the table and the figure above, we can see that there

were 2 students or 33.3%o of the students who always recorded the English

vocabularies and there were 2 students or 33.3o/o oftho students who recorded the

English vocabularies in sometimes fre4uency. Furthermore, therc were 2 students

or 33.3o/o of the students who seldom to recorded the English vocabularies and

there was not student who never record the English vocabularies. It showed that

alt of the students in vocational program had high enough motivation to progress

their speaking skill by recording the English vocabularies.

17) The Students English Vocebularies Acquisition

Vocabulary is an important thing in English because without vocabulary, it

was impossible to speak English. In the students' English vocabularies acquisition

showed how many English vocabularies that have been gotten by the students.

A table below is showed the students' English vocabularies acquisition.

Table 4.74 The Students' En lish Vocabulsries uisition

Source of data: Questionnaire

I
E

,l

1C.7 0 16,7 G6.6

P.rc.ntago

Figure 4.71 The Students' English Vocrbulrries Acquisition

PercentFrequencyNo Cotegory

16.7%II

0%2 l5 20 vocabularies

l6.1YoIl0 l5 vocabularies

66.6%4 6 - l0 vocabularies

6Total

I IIIII

20 30 vocabularies

0

4

100 o/o
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Based on the data at the table and the figure above, the category of 6'20

English vocabularies was the highest frequency. There were 4 students ot 66.60/o

ofthe students who got 6-10 English vocabularies and there was one student or

16.7% of the students who got l5-20 vocabularies, and there was only one student

who got 20-30 English vocabularies. It showed that all of the students in

vocational program wero getting English vocabularies. It was caused by the

students aware that English vocabularies in important to progress their speaking

skill.

18) The Intensity ofthe Students' Activeness in English Activity

The intensity of students' activeness in English activity showed their

seriousness in following the activity. The students should be active in following

the activity in order to progress and to master the English ability.

A table below is showed the intensity of the students' activeness in

English activity.

Table 4.75 The lntensity of Students' ActiyeDess itr Englfuh Activity

No Crtego ry Frequency P€rcent

I 75% 0 ovo

2 s0% 4 66.1Yo

25% 2 33.3%

4 0% 0 0o/o

Total 6 100 o/"

Source of data: Questionnairr

3
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3.5
3

2.5
2

1.5
1

0.5
0 0 68.7 3i1.3 0

ParcentagB

Figurr 4.72 The Intensity ofStudents' Activen€ss in Englbh Activity

Based on the data at the table and the figure above, we can s€e that the

category of 50olo was the highest frequency that is about 4 students ot 66.70/o of

the students were active for 507o fiequency of the intensity of the students'

activeness in English activity and there were only 2 students or 33.3% of the

students who active for 25Vo fiequency ofthe intensity ofthe students' activeness

in English activity. Furthermore, there was not student never active in English

activity or active for 7lYoin the English activity. tt was caused by the students in

vocational prograrn were more focus in vocational knowledge and they more had

time to practice their vocational knowledge than English because ofthey were in

vocational prognrm. But, in other side, the students were active in English activity

although in the frequency alnut 25o/o to 50o/o.

Based on all of the data at the table above, then they will be arranged in

the table of variable score in a series about the English activity in their senior high

school especially in vocational program. They can be looked at the table below.

=t

co
=I

l!
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Teble 4.76 The Scores of Students' ActMties in Senior High School

Based on the data at the table above, it could be found the average ofthe

students from vocational program in the competency of speaking was 0.8.

2. Competency of Speaking Obtained by Students who Have Different
Senior High Schools Progrem at STAIN of Palangka Raya Acedemic
Year2998DM9

To anallze the comparative between four variables of the students

speaking score, one way anova in differcnt total of samples is used.

Table 4.77 The Students' Score of Sperking Test

Speaking Score

I 4 5 6 7 8

Code xl Code x2 Code x3 Code x4
4 a1 J c1 3 o1 4

92 3 c2 3 02 3

4 B3 4 c3 D3 4

4 84 4 4 D' 2

B5 3 c5 J D5 2

J 86 5 c6 3 D6 4

2 BT J Q7 2

4 BA 3 c8 4

4 89 c9 3

4 810 4 c10 3

2 811 2 cll 3

3 812 5 cl2 2

813 3 c13 2

s14 4 C1:l 5

815 2 c15 5

816 c16

G,

x F

ot 1 2 1 2 1 4 4 4 2 2 2 2 2 1 3 3 4 2 1 3 46

o2 1 4 1 1 1 3 3 2 1 1 1 1 2 1 4 3 2 1 2 39 1.95

m 1 4 1 4 2 3 3 4 3 2 2 4 3 2 2 1 4 3 1 3 2.6

DI 1 2 1 3 ,| 4 2 1 1 1 1 2 2 2 4 4 3 2 3 60 3

o5 1 4 4 2 2 3 2 2 1 1 3 2 3 4 1 4 1 2 50

1 4 1 4 1 4 4 2 1 1 4 4 3 3 4 4 4 4 3 60 3

Total Average 15.35

0.8

2

5

2
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817 c17 3

s16 4 c1a 3

8r9 3 c19 3

5

421 5

422 5

a23 3

421 3

825

826 3

827 2

828 4

12 28 96 t9 60 6 t9

Based on the data at the table abovg it can be known that the highest score

of students' speaking scor€ was 5. By knowing the students' speaking score, the

next step is calculated the nominator degree of freedom (Vl) and the denominator

degree offreedom (V2).

Vr = k-l
:4-l

Yz = n-k

:65-4

=61

Based on the data above, it is known that.

Coolum (C)

nl

n2

n3

n4

N

Tr

=12
=28
:29
:6
=65
:42

r--r-- --l
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Tz

T:

Tr

T

=96
:60
=19
= 2t7

By knowing the data above, it is needed to calculate the some of total

square (JKT), some oftotal Coolum (JKK) and some of total erfor (JKE)

JKT: >]
.=l

jx
j=l

+32

+32

+42

+52
,^2.FJ

+22

+42

,T,
2

2

2

2

4

)
7

3

3

3

3

16 +9
4 +9

4 +16

9 +25

9 +9
9 +4

9 +16

+22

+32

+22
,^2fJ

+22

+32

ur
65

+4 +16
+ 9 +25

+4 +9
+9 +9
+ 4 + 16

+9 +9
47089

+42 +
+32 +

+42 +
+42 +
+32 +

+42 +

+16 +

+9 +

+16 +

+16 +

+g +

+16 +

4n
+4
,^2-t' J

+22

+52

+32

+22

+22

+42

+32

+52

+52

+42

+52

+22

+52

+42

+32

+32
.^2

-1- J

+52

+42

+32

+42

+42

+32

+32

+32

+9
+ 16

+ 16

+9
+9
+9

+42

+52

+32

+32

+42
,qZ_l- J

+42
, .2+J
+32

+22
.^z-rJ

+32

+ 16

+9
+4
+25
+9
+4
+4

+ 16

+9
+25

+25
+ 16

+25

+4

+25

+16
+9
+9
+9
+25

+16

+16
+9

+9
+4
+g
+g

65

= 777 - 724.446

= 52.554

It can be known that the value of some oftotal square was 52.554.

The next step is calculated the some of total Colum.
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I r,'
T,

JKK r=l

nt N

42' 96' 60' lg' 217'

t228 19665

t764 9216 3600 361 47089= 
-+ -+- 

+-+-1228 19665

= 147 + 329.142E + I 89.4736 + 60.16u - 724.446

= 725.783 -724.t'r'.6

= l-337

It could be known that the value of some of total Coolum was 1.337. Then

the writer calculated the some oftotal error.

JKE=JKT-JKK

: 52.554 - 1.337

= 51.217

It can be known that the value of some oftotal error is 52.327

After the writer calculated the JKR JKK and JKE, the writer made a

summary's table of one way anova in differcnt total of samples. The summary of

calculation of the data can be seen at the summary's table below.

Teble 4.7E A Summery's Teble of Deta Celculating of One Way Atrovr in
Different Total of Sam

Fo

Degre€ of
Freedom

Melns of
Total Squarc

Sum ofVerians Sum of Square

0.5310.446Means ofCoolum 1 .337

6l 0.8042.217

64Total 52.554

Error



After the writer calculated JK& JKK JKE and also made a summary's

table of data calculating it can be known that the value of JKR was 52,554. The

value of JKK was 1.337, the value of JKE was 5l .217 and the value of Fg.pl;1 was

0.531. Then, the writer compared the value of F.,r;;1 with the F1*;.1111 at 57o level.

The value of Ft ;tL at 57o level was 2.76.

Since the calculated the value of F".r1,i1 that is 0.531 was smaller than the

Ft"s;riti1 Bt 5% level that was 2.76 and it was smaller than the Frcatic at I o/o level

that is 4.13. lt can be interpreted that altemative h)'pothesis stating that there is a

significant difference in the competency of speaking obtained by students with

different Senior High School's program at STAN of Palangka Raya academic

year 200812OO9 was rejected and null hypothesis stating that there was not a

significant difference in the competency of speaking obtained by students with

different Senior High School's program at STAIN of Palangka Raya academic

year 200812009 was accepted.

It meant that the students at English Department academic year 20082009

from language progam, science program, social program and vocational program

had not a significant different in their competency of speaking. Meanwhile, the

writer also applied SPSS l7 progmm to calculate the One Way Anova.

Teble 4.79 The Calculation of the Resnlt One Way Anova Using SPSS 17

Sum of
Squares

df Mean Square F sig.

Between Groups
Within Groups
Total

1.337
st.2l7
52.554

3

6l
61

.446

.840
.531 .663

166



The result of the one way Anova using SPSS 17 also supported the

interpretation above that was found the Fempiric : 0.531. lt was lower than the

fteoritic in the 5o/o level = 2.76 and the value of Fempiric = 0.531 was lower than

lo/o : 4.13 level of significance. It could be interpreted that altemative hypothesis

stating that there is a significant difference in the competency of speaking

obtained by students with different Senior High School's progam at English

program of S?AIN Palangka Raya academic yeat 2008/20O9 was rejected and null

hypothesis stating that there was not a significant difference in the competency of

speaking obtained by students with different Senior High School's program at

English program of STAIN Palangka Raya academic year 20082009 was

accepted.

D. Data Presentation

Interview is one of the technique collecting data that used by the writer to

get the data in order to support the data about the competency of speaking

obtained by students with different Senior High School's program academic

year2008/2009. The following explanation below is described the students'

problem in leaming speaking, the students' English activity when they were in

Senior High School, the students' supporting English activity, the differentiates

between teaching speaking in Senior High School and teaching speaking the

college level, the reason why the student chose to the state Islamic college of

Palangka Raya, the students' explanation about the advantages if someone can

speak English well and the students' wish for the future.

t67



r68

1. Lenguege Program

a. Code: NA

N,{ is one of the English student at English department of STAIN

Palangka Raya who told that because Nl was from Islamic boarding school' the

teacher used English to explain something. In other ways, English and Arabic

language were two languages that used in daily life conversation. It was supported

to improve her speaking skill. Bug although N,{ was fiom Islamic Boarding

School in language program, l{l has a problem in following the speaking class.

Her problem was about vocabulary. To improve the speaking skill especially

speaking II subject, y'y'1 told that the lecturer told first about what are the task that

will be discussed in the next meeting. Nl also told the differentiates between

teaching English in Senior High School and in the college level. Nl told that

because coming from Islamic Boarding School, they were given vocabulary by

their senior and directly practic€ it in daily lifo conversation' but in teaching

English, the teacher seldom to give vocabulary. Now, at S77lN of Palangka Ray4

the lecturer not only explained the material but also give the vocabulary. And

then, she chose to the English Department of SIA l Palangka Raya because Nl

likes English. Nl also explained that if someone can speak English well she or he

will be more self confident. Nl has a wish when Nl has passed the speaking II

subject. lr',{ want to be able to speak English fluently.

b. Code: AS

,{S told that translating text from English to lndonesian language was helped

her to get the vocabulary. Rebound and nervous were her problems in following
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the speaking class. lS also told that seriousness, conversation, and often listen to

the English music were aspects in supporting speaking skill. When ,{S was in

senior high school, the English activity was passive because of that it was not

focus and then there arc many subjects except English, but now the speaking

activity is more active..4,Stold it as the differentiates between teaching English in

senior high school and in the English Department at STAN of Palangka Raya

because it was suit able with her program when she was in senior high school, lS

told that if someone can speak English well, she or he will be able to

communicate with foreigner as like guide and easy to get ajob. lS wishes that lS

wan to share the knowledge she has during the study at ,S77.aN of Palangka Raya

to each other.

c. Code : R

According to R, presentatiorL lead of English text and speech are the

English activities when R was in senior high school to support the speaking Il

subject. R has not problem in following the speaking II subject because the

lecturer is very kind and give mo listen to the English music and practice English

are the aspects to support the speaking II subject in order to get a good scorc. R

told that between teaching English in senior high school' it was not to attempt on

the speaking but now, R get more know ledge about English and will be able to

speak English. R chose English Departrnent at ,S77Il{ of Palangka Raya because R

want to be able to communicate with foreigrrer and easy to get a job. R also told

that if someone can speak English well, she or he will be able to get a fiiend of
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foreigrrer. Being an English teacher and sharc her knowledge about English is her

wish for the future.

2. Science Progrem

a. Code : RAG

According to RlG, improving grammar is an English activity when RIG was

in Senior High School that support him in speaking II subject. Still according to

RlG, vocabulary, the using of appropriate word and structurc were the problems

in following the speaking II subject. But, to cover it, improving vocabulary,

understanding structure, listen to the native speaker and practice English were the

ways. RAG told that when RIG was in senior high school, RIG was not though

the speaking skill especially by his teacher, but now, the lecturers teach in special

subject such as speaking, writing, listening and reading. Then, RrlG entered to the

English Departm ent at STAIN of Palangka Raya because R like English and R

want to improve about English. According to RIG'S explanation about the

advantages if someone can speak English wel[, he or she will be proud because he

or she can communicate with foreigner and will be able to teach English. Be a

better in improving the English is his wish for the future.

b. Code : H

Il is one of the English student of English program of S771N Palangka Raya

from science progfirm. According to Id from translating the English text I/

collected the vocabulary. Meanwhile, for speaking was rcally never. Because of

that FI get the problems in following the speaking II subject such as unself

confidant, nervous and forget what are the vocabulary. But to cover it, 11 always

practiced English with her friend and use the vocabulary in dally life conversation'
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Iltold that when IIwas in senior high school, never to practic€ speaking and there

are many general subjects, but now, it was more focus and it was teaching in

special skill such as reading, writing, listening and speaking then, she entered to

the English Deparunent at.SIAINof Palangka Raya because Il like English and H

was supported by her parents. According to the lfs explanation, if someone can

speak English well, she or he will be easy to get ajob by being an English teacher.

Ilwish to be able to communicate with foreigner and ll has self confident to have

a performance in front ofthe class.

c. Code : I\tH

NIl told that the speaking activity was less when Nlf was in Senior High

School and only infoduce our self or read a text. Because of that, NI1 get the

problems in following the speaking tl subject such as unselfconfident and less of

vocab. Memorize the vocabulary and speaking practice arc the ways !o solve rrr'/f s

problems. According to NIfs explanation, when NIl was in Senior High School,

the subject was taught generally, but now, the subject is taught specially. Theq

NIl continued her study to the English Department of STAIN of Palangka Raya

because l[Il likes English. NII told about the advantages if someone can sp€ak

English well, she or he will be able to communicate with foreigner. Be a better

than before in speaking and more selfconfident are her wish for the future.

3. Social Progrem

a. Code: S

S is one of the English student at English program of STAIN of Palangka

raya who was from Islamic boarding school in social progam. 'S told that because

,S was from Islamic boarding school, there was an activity as like giving English
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and Arabic language vocabularies. Beside that, English and Arabic language were

two languages that used in daily life conversation' Because of thaq it was

supported her in following the speaking II subject. But, although S was from

lslamic boarding school, S still has a problem in following speaking ll subject.

The problem was about if the speaking class tell about a topic in different way of

daily life, and to solve the problem, ,S done an activity that is watching English

movies. S told that when ,S was in senior high school there are more theories

although there was spea.king activity. The speaking was without tensos and

grammar. Meanwhile, now the material is more specific. Then, S continued her

study to the English Deparhn ent of STAIN of Palangka Raya because S has a

basic in English and S has ability about English when S was in Islamic Boarding

School. According to $ if someone can speak English will, she or he will be able

to communicate with foreigner . her wish for the future arc be a better than before

in speaking with appropriate tenses and grammar, improving vocabulary and good

in pronunciation.

b. Code: H

According to I/, there was not speaking activity or speaking practice when

she was in senior high school and only read a text and studied about tenses.

Because of that, vocabulary and structure become her problem in following the

speaking II subject. To solve her problem, memorize and improve the vocabulary

were the ways. Then, she told that between teaching English in senior high school

and in the college level wcre very diffcrent. When I/ was in Scnior High School,

the activity werc only rcad a text and study about structure, but now there was
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speaking. To continue her study, I{ chouse English Department at .S7}iIN of

Palangka Raya because it was a r€quest fum her brother. According to ill' if

someone can speak English well, she or he will be able to communicate with

foreigner. Her wish for the future is be a better than before.

c. Code: ES

According to ES, ther€ was not English activity except answered the

assignments when ES was in senior high school, but ES has not problem in

following the speaking ii subject because ES done some activities like study hard

and practice. ES told that there was a differentiates betrneen teaching English in

senior high school and in the college level. When ES was in senior high school,

both the teacher and the students used Indonesian language, but now always use

English. Then, f,.S entered to the English Departrnent of S77l{ of Palangka Raya

bccausc ES \ ant to prove to his friend that ES can and will be able to study

English. According to his explanation about the advantages if someone can speak

English well, she or he will be able to communicate with foreigner' Be an English

teacher is his wish for the future.

4. Vocational program

a. Code: SNY

S.AII told that when she was in Senior High School there was not the

English activities that support to the speaking skill because the teacher who

thought the English subject was not from English education progfim graduated

because of that she faced some problems in following the speaking II subject such

as nervous and forget what were the vocabulary. To solve the problems, SNY told
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that the lecturer told first about the task. So, the students had preparation before.

About the differentiates between teaching English in senior high school and in the

college level, she told that it was very different. If in Senior High School it was

passive, just done the task and sometimes the teacher attended the class and

sometimes the teacher absent from the class. Beside that, the material was about

tenses like present tense and past tense. Meanwhile, in the college level, between

material and practice arc balance. Because of that SiYI continued her study at

English Deparunent of .lZ.l of Palangka Raya because SMI likes English. And

according to ,Sy'VI, if someone can speak English well, she or he will be able to

communicate with foreigner because English is an intemational language. SIr'I

has some wishes if she can pass the speaking Il subject and the wish for the future.

Her wish are be a better than before in speaking and will be able to speak English

in front of audience.

b. Code: MZA

According lo M7L!, when he was in senior high school, there was an

English activity namely "tatap muka ketemu bahasa Inggris" that support him in

following the speaking II subject. But IvZ/l still has a problan in following the

speaking subject that was vocabulary, but to solve it, MZ/l followed some

English activities such as leaming centre and story{elling' MZll told that the

differentiates between teaching English in Senior High School and in the college

level that if in senior high school, the English was passive, but now the English

was more active. Then, MZI continued his study to the English Departrnent of

S77lN of Palangka Raya because his hobby that is listening music and support
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from his fiend and also because he like English. According to lvlZA, if someone

can speak English well, she or he will be easy to understand the English text or

the English conversation and because English is an international language, it will

be easy to adaptation. His wish when he passed the speaking lI subject and for the

future is not hesitant again.

c. Code: RK

According to RK listening is an English activity that supported her speaking

lI subject when she was in senior high school because from listening activity, she got

the vocabulary, but about speaking was never. Because of that RK faced some

problems in following the speaking II subject such as difficult to arrange fre words in

speaking English and forget what fte vocabulary and presentation is the way to solve

it. Talking about ttre differ€ntiates between teaching English in senior high school and

in the college level, the English is active. RrK continued her study to the English

Departnent at STAN Palangka Raya because she like English and English

depaftnent was an appropriate program with her program when she was in Senior

High School that was tourism. According to Rr( if someone can speak English well,

she or he will be able to communicate with the foreigner. Be an English teacher was

her wish for the future.

From the interview above, it can be concluded that the students from

different senior high school program were less of English activities especially

speaking when they were in senior high school because of that they fac.ed some

problems in following the spea.king II subject. In other ways, they done some

activitics to solve the problems such as memorize the English vocabularies, study

hard and practice thcir spcaking.
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CHAPTERV

CLOSING

After getting the result ofthe analysis of data, it was the tum for the writer

to make a conclusion and state the suggestion ofthe research.

A. Conclusion

The research is done based on the problem that is there any significant

difference in the competency of speaking obtained by students who have different

senior high school's program at English program of STAIN Palangka Raya

academic year 2008/2009.

Based on the result of data analyzing from the students' gained score of

speaking test were not sigrrificantly different (F"6p6i = 0.531 < 2.76) and SPSS l7

= (F"mpi,it = 0.531 < Fr"oi;r1 =2.76). This indicated that the alternative hypothesis

(Ha) stating that ther€ is a significant difference in the competency of speaking

obtained by students who have different senior high school's program at English

program of STAIN Palangka Raya academic year 2OO812009 was rejected.

Meanwhile, the null hypothesis (Ho) stating that there is not a significant

difference in the competency of speaking obtained by students who have differrnt

senior high school's program at English program at,S771N Palangka Raya

academic year 2008/2009 was accepted.

The implication of the result was that the students who have different

senior high school's program such as language progfim, science program, social

program and vocational program were not sigrrificantly different in the

176
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speaking competency. lt could be seen from the result of data analyzing. It meant

that the students llom language program were not sigrificantly different with the

students fi'om science program, social program, and vocational program in the

speaking competency. Likewise, the students from science program were not

significantly different with the students from language program, social program

and vocational program in the competency of speaking. Then, the students from

social program were not significantly different with the students from social

program wer€ not significantly differ€nt with the students from language program,

science program and vocational progmm in the competency of speaking. The last

the students fiom vocational program wene not significantly differcnt with the

students from language program, science program and social program in the

competency of speaking.

In this case, the students from different senior high school's program were

not significantly different in the competency of speaking because the students had

already stayed in Islamic boarding school of Ulin Nuha of SlAltf Palangka Raya.

The Islamic boarding school of Ulin Nuha of S77I1{ Palangka Raya give positive

contribution to the students' speaking skill because of that they were not

significantly different in the competency of speaking.

B. Suggestions

In line with the conclusion, the writer would like to propose the following

suggestions that hopefully would be great to use for the second semester of the

English students at STAIN of Palangka Raya academic year 2008/2009, the

lecturers and the researchers.
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l. For the students

For the students, by living at lslamic boarding school of Ulin Nuha of

S771N Palangka Ray4 it will be helped the students to progress their English

ability especially speaking skill because there are many English activity that gave

positive contribution to the students. On the other hand, the students should be

active in following the class and understanding the material. Moreover, the

students might also more practice to speak English ifthey wanted to progress their

speaking skill.

2. For the Lccturers

The lecturers should give variance strategies for the students in teaching

speaking. It is useful for the students. So, they would not be bored. Moreover, the

Iecturers might give motivation for the students in order the students triggered to

speak English. By giving motivation for the students, it be stimulate for the

students to try to speak English.

3. For the Rescarchers

For the other researchers who would like to conduct the study related to

the speaking in comparative design, they can modifr the skill to be studied such

as reading, writing, listening and grammar.

This study was focused on the second semester of English program at

STAIN of Palangka Raya academic year 200812009. It was possible for other

researchers to conduct the same study as writer conduct with the different

semester or skill. The result ofsuch study hopefully could verifu the present study

and could find the newest finding of speaking teaching method.
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Appendix

Questioner

Petunjuk Pengisian
A. Jawabtah pertanyaan-pertanyaan berikut ini sesuai dengan apa yang dialami

(kenyataan) dengan memberi tanda sitang (X) pada salah satu altematif jawaban

yang anda pilih!
B. Isilah angket ini dengan sejujumya, sebab seluruh jawaban anda merupakan

kontribusi yang penting dan dapat digunakan untuk pengembangan pendidikan!

l. Apa program yang anda pilih pada saat anda duduk dibangku SMU / MA / SMK
dan sederajat?
a. IImu Bahasa
b. Ilmu Pengetahuan Alam (IPA)
c. Ilmu Pengetahuan Alam (IPA)
d. Jurusan lain (Pariwisata, Tata Boga, tata Busanaa . .. . . .. .. )

2. Apakah anda diajari atau diajak untuk berbicara dalam bahasa lnggris /
menggunakan bahasa Inggris pada mata pelajaran bahasa Inggris?

a. Ya
b. Kadang-kadang
c. Jarang
d. Tidak pernah

3. Apa saja tugas berbahasa Inggris yang sering diberikan dalam pembelajaran mata

pelajaran bahasa Inggris?
a. Presentation
b. Speech
c. Story -Telling
d. Text Book

4. Berapa kati kegiatan tersebut diadakan dalam sebulan pada mata pelajaran bahasa

Inggris?
a. 4 sampai 5 kali
b. 2 sampai3 kali
c. I kali
d. Tidak pernah

5. Berapa kali anda mengikuti kegiatan tersebut?

a. 4 sampai 5 kali
b. 2 sampai 3 kali
c. I kali
d. Tidak pernah

Nama Lengkap :

NIM :

Semester :

Alamat :

Hari/Tanggal :



6. Apakah anda pemah menjadi pemateri (presenter) dalam sebuah kegiatan diskusi

bahasa lnggris di kelas anda?

a. Pemah
b. Hampir
c. Tidak pemah
d. Menolak

7. Berapa kali anda menjadi pemateri (presenter) dalam diskusi tersebut?

a. 3 sampai 4kali
b. 2 kali
c. I kali
d. Tidak pemah

8. Mengapa anda menjadi pemateri (presenter) dalam diskusi tersebut?

a. Karena keinginan saya sendiri
b. Karena disuruh guru
c. Karena tugas
d. Karena nilai

9. Berapa kali anda memberikan tanggapan (responding) terhadap setiap pertanyaan

dari rekan anda dalam kegiatan diskusi atau presentation?

a. 3 sampai4 kali
b. 2 kali
c. I kali
d. Tidak pernah

10. Berapa kali anda memberikan pertanyaan kepada rekan anda pada saat dia

menjadi presenter dalam kegiatan diskusi atau presentation?

a. 3 sampai4 kali
b. 2 kali
c. I kali
d. Tidak pemah

I l. Berapa intensitas atau frekuensi bahasa Inggris yang anda gunakan dalam setiap

kegiatan pembelaj aran bahasa Inggris?
a. 75 Yo

b. 50%
c. 25 o/o

d. 0 o/o

12. Berapa intensitas atau frekuensi bahasa Indonesia yang anda gunakan dalam

setiap kegiatan pembelajaran bahasa Inggris?
a. lYo
b. 25%
c. 50Yo
d. 75 o/o

13. Mengapa anda menggunakan bahasa Inggris dalam kegiatan pembelajaran bahasa

Inggris?
a. Karena keinginan saya sendiri
b. Karena disuruh gunt
c. Karcna tugas
d. Karena nilai



14. Mengapa anda menggunakan bahasa lndonesia dalam kegiatan pembelajaran

bahasa Inggris?
a. Karena gurunya menggunakan bahasa Indonesia
b. Karena guru tidak meminta saya untuk berbicara bahasa Inggris
c. Karena mau dan tidak percaya diri
d. Karena bingung dan tidak bisa

15. Apakah andajuga memperoleh kosakata bahasa Inggris (English Vocabulary)
a. Ya
b. Kadang
c, Jarang
d. Tidak pemah ada

16. Berapa intensitas atau fiekuensi pencatatan kosakata bahasa Inggris yang anda

lakukan?
a. Selalu mencatat
b. Kadang-kadangmencatat
c. Jarang mancatat
d. Tidak pemah mancatat

17. Berapa kosakata yang anda peroleh setiap minggu dari kegiatan pembelajaran

bahasa Inggris?
a. 20 -30 kosakata
b. 15 -20 kosakata
c. l0 - 15 kosakata
d. 6- l0 kosakata

18. Berapa intensias atau fiekuensi keaktifan anda dalam setiap kegiatan
pembelajaran bahasa Inggris?
a. 75 o/o

b. 50 o/o

c. 25 o/o

d.0%



Appendix

Instrument of Test for English Studeots of Language Program

l. Please tell about your scary experience !

2. Please tell about your about your abilities. What are abilities do you have ?



Appendir

Instrument ofTest for English Student of Schnce Program

l. Please tell about your unforgettable experience !

2. Pleasc describe your feeling during you study at STAIN of Palangka Raya !
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Instrumetrt of Test for English Student of Sociel Progrem

l. Please tell about your funny experience !

2. Please describe about English I What English is ?
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Instrument of Test for English Studeat of Vocational Program

2. Please tell about your sad experience !

2. Please describe about computer ! What are its advantages and disadvantages ?
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Name List ofStudents from Language Progrem

Name List ofStudetrts from Science Program

No Name

I Anissaturroisah

2 Dewi Afifah

J J. Anhar Rabi H.

4 Noor Anita Wulandari

5 Nor Atiah

6 Phitriani

7 Ramadhaniah

8 Rasyid Ridha

9

l0 Selviana

ll Sri Winarti Ayu Wandira

t2 Yusli

No Name

I Dewi Puji Utami

2 Eka Sri Rahmadaniar

3 Fahrudin

4 Hasan Maulana

5

6 Hervina

7 lka

8 Indah Maryani

Rusda

Herlina



9 Irna Lasmi

l0 Khatrullah

ll Mahdalena

t2 Marisa Ulfah

I3 Miftahul Hasanah

l4 M. Rezeki

l5 Mukaddimah

16 Nor Halisah

l7 Novia Lestari

l8 Nurjanah

l9 Nurjennah

20 Rabiatul Adawiyah

2t Randi Azwar G

22 Rofi'ah

23 Saidi Rahman

24 Siti Nur Anafiah

25 Siti Nur Hidayati

26 Siti Halimah

27 Siti Rahmah

28 Wiwi Indah Sari

Nare List of Students from Socll Program

No Namc

I Ahmad Rajib

2 Amimrdin A.

3 Aris Fatih A Fauzan

4 Baiq Novalb Prihatin



5 Dewi Ratna Sartika

6 Edi Saputra

7 Hamdanah

8 Haris Fadilah

9 Mariatul Azizah

l0 Meny Lestari

ll Nor Hayati

t2 Ratnita Dewi

t3 Rika Rukmana Nugraha

t4 Razak Al-Mindra

l5 Suwarsih

l6 Teguh Prayitno

t7 Widya Auliana

l8 w. Amri Kumiawan

l9 Yeni Rahasari

Neme List of Students from Vocetional Program

No Name

I Ani Fathrida

2 lka Tri Mustika S.

3 M. Zainul Arifin

4 Rahmad Nurseto

5 Reny Karmila

6 Siti Numia Yunita
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Description of Speaking Test Score Obteired by Students
from Luguage Program

Description of Speaking Tcst Score Obtaitred by Students
from Science Program

No Code of Students Score

I BI J

2 B2 3

3 B3 4

4 B4 4

5 3

6 B6 5

7 B7 3

No Code of Students Score

I AI 4

2 A2 3

3 A3 4

4 A4 4

5 A5 5

6 A6 ,

7 A7 2

8 A8 4

9 A9 4

l0 Al0 4

ll Ail 2

12 At2 3

42

B5



8 B8

9 B9 2

l0 Bl0 4

il B ll 2

tz B12 5

l3 B13 3

l4 B14 4

I5 B15 2

l6 B16 3

t7 Bt7 3

l8 Bl8 4

l9 Bl9 3

20 820 5

2t B2l 5

22 822 5

23 823 3

24 B?4 3

25 B25 3

26 826 J

27 827 2

28 828 4

96

Description of Speeking Test Score Obtained by Studetrts
from Sociel Program

No Code of Students Score

I CI

2 C2

3

3

3



J C3 J

4 c4 4

5 C5 J

6 C6 J

7 c7 2

8 C8

9 J

l0 cl0 3

ll C II 3

t2 2

l3 c13 2

t4 c14 5

l5 c15 5

l6 c16 3

t7 c17 3

l8 cl8 3

l9 c19 3

60

Description of Speaking Test Score Obteined by Stndents
from Vocetional Prognm

No Score

I DI 4

2 D2 3

3 D3 4

4 D4 2

5 D5 2

6 D6 4

l9

4

c9

ct2

Code of Studeuts



Appendix

Tnnscript of Speakitrg Test Obtlincd by Students
from Lauguage Program

l Name : NA
SRN :0E0 lr2 0395

l. Ok sister, I would Iike to tell you about my scary experience. This is my

experience when I was in the first semester. This is e... about my... my

friend. I mean my roommate. Yesterday in the first semester e.. she was

posseside and then we..we.. were afraid. An of us. And the e ... she was

posse side and always shout, shout, scream and then it e...it e... make it

made us afraid with her and then mmm ... in e... the first e... when she was

posseside in my room e... my friend and I in ... in my room get out of ...of

the room and we didn't want to ... to look her because we were ... we were

afraid sister and then after ... after she ... after she was and the she was

"sadar", yes, was normal, we didn't want to be near with her and then we .,.

I don't know sister. We...we didn't like with her because e... because

she. ,.she was at the first time and then after that e.. . she was posseside again

for next ... for next... for next time and nex time and then we didn't like her

so much because she ... she to ... we what e...yes e.,. we avoid I ... avoid

her and then e...e... I ever look, look her cried because... because we...we

avoid her. 8.,. when the first semester when e ... during the first semester

(avoid her). Not, maybe a half a half in the first semester. E... I feel afi'aid

too sister. E...and then because e...I never I never look people posseside

before and then that is the first time I look people posseside sister. Very-very



2

scary, very-very afraid. And thcn after that I feel what ... I have ... I have

pity on her sister. I have pity on her because e...she is e... what... what a

pity. What a pity like that but my friend... my friend e...ask me to avoid her

and then I ... I join ... I join my friend sister to avoid her. I don't know

too... Ya Allah... but now e... I not ... I'm not roommate again with her and

then I feel just usually with her and then maybe e. .. I usually speak with her,

talk...talk with her and then e... now in the second semester she ... she is

never posseside again.

E... I ... I don't know sister, but e... may be I like to read poetry sister, but I

can't make it. Jusl rcad sister. E... not (follow the competition), but

e...e...actual...e...usually e... in my school last time e... maybe the teacher

e...the teacher what order us to. ..to what to... to improve our poetry and and

read poety in front of the class and then I ... I read the poetry and then

my...my teacher appreciate. Just read that the e ..' poetry and then because I

... I'm from boarding school of course Insya Allah I can speak Arabic

langrrage. Ok ... I'll ry sister. E... Na'am toyyib. Uridu an'arfa binafsi, ismi

Nor Atiah. E... bal e... tastati in antuna dini atiah. E... ana fi tobaqo asaniah

summa wulitu fi Banjarrnasin fi tarifil awal min ukhtubar sanata alfin wa tis'i

mi'atin tis'u tis'u wa samanina miladiyah.

2. Name
SRN

: SWAW
:080 lfi) 0407

E... my experience when I'm enter this program. E... the first we stay in

boal... boatdin my boalding English language. So, the first e." if we stay



oyer therc we must can by Engtrsh language. E... but e... justsu I'm e... in

this the first semester I can't ... I rcally can't by English. So, e. . . I'm very . . .

I feel e... very horrified. 8... because e.,.e...after, the first semester e... e...

we can by English language. So, e... give us leaming centre every night. E...

I think from over there e... I can by e... vocab little by little. At that time e' ' '

I feeljust enjoy because e... we are e...every morning, the sister always give

us vocab. So, from the vocab, I can e... use English little by little. 8... from I

study e... English from the our sister give vocab, give leaming, I think e ...

now I feel e... English is c.... English is make my my life .... happy. Of

course because e...that is make me afraid. The first I'm enter English

program is my ... choose of course I must carL I must try e... the important

ofcourse we ...no, the first of course we can't, but, e... we must try and try.

From the our try that we can and can. E. .. I think thafs all.

2. E ...I think my ability e...confident e.. .going front of e... like public speech.

8... so, I think singing to. I think ever (follow the competition), but only in

my class. I think e... public speech. I ... I think this world much people

bccause e... I'm shy. E... I think now I still study. I think thafs all.



Appendix

Tr.nscript ofspeaking Test Obtained by Students
from Science Program

l. Name : RAG
SRN : 080 ll2 0392

l. I would like to tell about my unforgettable experience. In this experience is

happening when I was in senior high school or Islamic high school' In

Islamic high school I got assignment from my teacher about He...he

give us some assignment this is about e... how to describe Egypt.'.. Erypt

and instruction and unfortunately all of our class all of our students in my

class there is nc body who do the assignment because e...maybe... e...the

teacher is seldom attend our class, but the material is very much. So, we can

understand it e... well. Of curse he is very angry to us. Because this

assignment no body done it. Yes, e...no ... no'.. I do some of assignmeng

butjust... just I'm who do the assignment. Because the teacher punish all of

the students (the reason why it is become an unforgettable experience). Yes,

I don't know why the teacher punish all ofthe students. He give some punish

like stand in the front ofour class from e... seven o'clock until e... break.

Yes, so long time. Yes, and just use one foot. Yeq just use one foot. Yes, but

we have to leave one ofour foot and it is under the sunshine. It is so hot I

think. Of course, all of the students in my clasg girls and boys. So, I think

it's very hard. So, I'm promise myself, I ... I don't want to e... under down

to if we have some assignment from our teacher because yah..- the teacher

will give some punishment maybe.



2 Olq I'm going to answer this questioq but before I would like to say thank

you very much for the question because it is e " 'great question' According to

me, study in STAN Palangka Raya is very-very lucky if we became e"'

human being. Why I say that, e... because, in STAN we have' we get

e...science. I mind general science. We get e"'special science through this

university. It is very much, for example, e"'Qur'anic science' e"' hadits

science. It is a simple e...example. Why because we can know much about

our religion especially Islam because we can leam it in qur'anic science and

hadits science. That's special balance. So' I think someone who join or

e...come in Palangka Raya... in join in STAIN Palangka Raya' she or he

become lucky man. And speciat for English program, yesterday when I share

with my friend in Banjarmasiq she is a girl and join in English progmm too

and I ask to her, what about your program in your uniwrsity and she told me

what her program in her university. And I think e"' this is very different' Of

course, we...we have special...we get special e"'ability here because we

have to e... studying in dormitory and we can practic€ Engtish all day' So'

our speaking can be improve. We can practice it everyday' Yes' STAIN

Palangka Raya became e...a man who have good attitude" ' have more

oonduct. That's all.

:IL
: ll80 112 070

2. Name
SRN

l. Ok I want to tell you about my experience' I b€for€ that I want to say thanks

for missis Nanik who has given me time and opportunity so I can deliver my



exp€rienc€ in front of. Olq I have a experience when I became a new students

here... I don't have e... a close friend. I just done in the noise without a

friend. I .., I shy with the other because,..because just alone. Because I know

I ... Ijust ... I ... I new in ... in the school. But ... but I don't e ... don't want

give up for e... for looking for e...a friend because I think so pity without

friend. Mmm......I looking for a friend and finally I get a friend. I'm happy

because there is friend for e ... for I sharing e... all ofabout my problem. I ...

after I get a fiiend e... just so so then I get by fiiend after that. But e... not

handsome. But never mined for me because I think not important to face. Yes,

I love with him. No (different progam). I just e... enjoy with my friend.

Without friend but e... I still looking for friend and just that.

2. I happy because so many a friend and what is that.... confuse, I think that's

all sister nq (feel bored). Yes, (feel bored). I don't know because so many

homework. I force my self. I don't know just heading a book maybe just

enjoy. Insya Allah... (follow the study).



Appendir

Transcript of Speaking Test Obtained by Students
from Social Progrem

l. Name : S
SRN :080 ll2 0371

l. I have a funny story is that when e... I was still in Islamic boarding school

at Ponorogo West Java Al-Mawaddah. At the time is when morning. I know

the day is Friday. The time for sport. General sport, e... in that boarding we

have to follow the sport and may not absent, but that morning I really really

very lazy.I don't know. The first because my shoes my sport shoes lost. And

then I just have my dress and my trouser sport. So, my friends is gona out.

So, I don't know, how about me. And then l'm so afraid about senior over

there therc is e... there is e... what the name sport section e... their job go

around the room for checking number who's not follow sport and then ...

because if they got them ...e... they got me, they will gibe me punishment. I

must clean what that .. .. I must clean one building from one floor until seven

floor. Sweep and ...... and then I think I must hide from them. I listen their

voice in Font of my room ... o ...not not ... in front of my room, but in the

other room and then she around .... and I saw .... And I thinlq oh my God ...

I have a big cupboard and then, enter to my cupboard and close it. E....

senior enler and report. 'Nom empty", and they go out. After that I want to

go out from my cupboard, but I'm afrai4 how if they come again and then I

just wait.... wait and wait until maybe I'm almost sleep. Until my fiiend

come back from sport activity and say, *Where is Suwarsih? Where is is



2

Suwarsih?" Gubrak. I open my cupboard. All my friend laughing and mayire

surprise. What happen you in your cupboard. And then I tell to them. Yah...

of coursc my roommate laughing and laughing but one of them is senior

sister. But Alhamdulillah she do€sn't tell to the sister the people is Suwarsih

shejust tell her that if you around in sport see ... when sport activity you

have to open the cupboard. Why? Because ever someone absent in sport and

se enter to the cupboand. I think just enough. Maybe not until one hour. lt's

about... plus or minus afraid, but I feel so save. Of course because the

cupboard is not very crowded. Not cupboard like this, but like .... There is a

hold.

Do you mean English language like that? Olq I think English language is

something very important especially in speaking because I know I want just

stay here in Indonesiq maybe if I have time and maybe I have money, I want

to go out. E.. . especially to Mecca. Because I can Arabic and also don't want

e ... mayh like this, I didn't eh... mayh I don't understand their Arabic

because it's the name em.rnm.... Arabic eh, market Arabic. So, broken. That

for I have to speak English too. Beside it, English is international language

and then simple fooler in this world if can't speak English. It's very very

stupid. Mrnm.. .. At the first I'm study English, yes, I find difficulties

especially in grammar and thanks his yesterday when I was in boarding

school, but at when I enter this university, I find the way how to make e...

what's the name e...to make it... to make it easy in tenses until ourside of

head Insya Allah... and then I think....difficult.....difticult, but if ... I ejoy



2. Neme
SRN

it. That is according to me' if I'm lazy, I will always feel difficult in English,

but if I'm diligent I will find what I want. Very very important wherever I'm.

: RRN
: 080 r12 0412

E... I have e... funny experience. Last time, e...e... my brother borrow

cassette, video cassette in rental. So.... but he.... be he e... what e... long

time to...back .... to back .... yes to retum the cassette. So, so that the people

rental e... come to my house and.... come to my house and "nagih" the

cassette. So....yang.....yang....yang melayani tu....e....yah, give service tu

e....my brother because e....just my brother and my father in home, but my

brother give service e....when the people come. $o, people enter said, "who

is" e....my brother....? My brother;s name is Adit. People rcntal mid, "Who is

my bro... who is Adit?. Adit? E.... Adit there is e....in.....in behind.....behind

my home". "Could you call him?" "Yes....yes.... wait a moment". E....

padahal tu ngumpet. E....my brother "sembunyi", my bmther not...."yang

melayani"....give service the first. E...yes, my brother lie to e.... to e....

rental person. So my brolher call my father. My brother change my father

don't know what happen. Who is the people come e.......oome in my home.

So my brother sai( What's up? E....people rental said e....e.... I want to take

tlrc cassette. What cassette? Next, my father ask to my brother "you don't ....e

you haven't retum....retum the cass€tte?....." E.... yes....,

So, just father....just father to retum....to return it". My father take the

cassette and retum to people....to people e.... two person.......peole rcntal



ar.rd people rcntal "nagih" apa nagih'? e..... ask.....ask money bausc

e....late to borrow. Ne>ct my father ask what ....e.... how many? "fifteen"

rupiah" 15 ribu berapa, e.... fifteen thousand. My father surprise bccause

fifteen thousand. Have maybe one ....one month. My father e.... "apa boleh

buat lah"... my father e....pay the cassette and .,..and next e...e...whe the

people has gone e.. ..she is angry with my brother. "Why you like that?" "You

don't borrow cassette again". And my brother say, ')es....yes". I laugh in my

room

2. 8.... I think ....... I think English is important for us because e....e....

because English is intemational language. E.... at the first time I ..... I enter

this program I .... I think English is very diflicult, but English is..... English

is important so I have to study it. E.... I don't know sister .... I'm confuse ....

Yah .... English is important like that. If.....if can eh.....if.....if we can speak

English we....we....we....we can go to the intemational and speak with

.. ..with....."orang asingl. Yes, just like that.



Appendir

l. Nrme
SRN

Transcript of Speeking Test Obtained by Students
From Vocational Program

: SNY
: 0E0 ll2 0375

I'll talk to you about my sad experience. About my dorm. I'm ... I was sad

because e....e.... the last I know my dorm is very very good for us, but I don't

know why in second semester .... AII of us .... All of us.....don't carc about

the role ....about yes.....for example we never....we never speak in English

again, we never go to masjid again and then e....and the last we have a some

e...trouble in .....our rclationship. Therc are some some friends

....e...they....e.....m....they e......violate our senior I don't know why maybe

they only e.....they e.... were jealous with us because maybe

we...a....we...-a....we.....we being assistant maybe I don't know they maybe

they are jealous with us. I don't know exactly but they violate our senior that

make me sad actually I hope I can study more about English butjust like that

....yah. I don't know the 1ast.......e....... so I follow them, I go to ..... I

always go home home and I never back to my senior again if I want to to go

home. Yes....... I feel sad. That's make me sad because I think our senior

mmm..... a good figure for us and don't have to to violate them because they

always teach us about English about maybe morality because e.....e....... I

think senior we must e. ... we must respect with our senior. I thin that

important for us. So sad... broken and of course that make me sad. In first

grade or.......now.....for example because I can not cook rcme food so for the



first time I feel I think I thouglr wow it's very hard for me because I can not

cook something. So letter I maybe " " "maybe" " "'maybe" " "'perhaps" " "'

perhaps..,.... I'll eat mm..... noodle every day until now I walways mm""eat

noodle and I cannot cook something until now So the last in silent week so""

I am away. I go home. This my problem because yah"'just one ofmy reason

I'm not feel e...' I don't feel em"" Nice here"" I don't feel comfortable here

maybe.

2. a komputer is a high technology thing that we can" "that can""e""help us

everything we want' Computer is a"'a""a this that a"'we can do everything'

Of course, the advantage of computer are for example we want to type

something we can use that and then for a""from he can search in intemet

about more information- Maybe we have study ahut computer when we was

in senior high school for example we can follow some coune maybe'

computer course. We can follow it' Disadvantage' o" "maybe like this for

example we can e..'.in intemet mayb€ if we don't know about what is it for

example to op€n mm..--. we op€n rnmmm""' the what is it e"" for example I

search about for example I search about like this but I don't know what is it

for example that's negative" "negative" "negative" "for example negative

video but I don't know that so that's I think disadvantage' One of

disadvantageofcomputerandforexampteifa...a....youngfirloryoungboy

open without knowledge about computer that's maybe can a""make bad

effecL



2. Nrmc :RK
SRN :080 ll2 0380

l. I was scnior high school e...e...e...go to house e...e...because...e....there is

problem. E.... problem e....apakah....lupa..... I'm forget e....and then I don't

know because I ..,.e....because l'm walking. I .... I ....e.... what this

is.....sendirian gitu na..... I forget....e.... I afraid this is and then

driver....e...driver e.....driver them this is, afiaid diperkosa...

I will come back home from go walking from school e...and then address

RTA Milono e....and then because family no....no family, e.... I choose I

driver.... I oh ....oh nggak diapa-apain gitu lho ....ok'...afraid. e...every

very....very.....very a6'aid.

2. computer an very information full antar nation because ....e....especial

intemet- I'm very very happy in chatting. Sometimes ...'e.... this is ngetik

and ....and then information because information ....info....info global.

Comprter very nice yes....very very membutuhkan komputer'



Appendix

A. Language Progrem

l. Name : NA
SRN :080 ll2 0395

REST]LT OF INTERVIEW

l) Apa saja kegiatan pembelajaran bahasa Inggris di SMU yang anda anggap

mendukung bagi perkuliahan speaking 2?

Jawab: pefiama karcna saya bersekolah di sebuah pondok pesantren. Jadi

guru brcerita menggunakan bahasa Inggris selain itu percakapan

sehari-harinya menggunakan 2 bahasa yaitu bahasa Inggris dan

bahasa Arab. Jadi, itu sangat mendukung sekali bagi saya.

2) Apakah ada kendala./ kesulitan yang anda temui saat/ selama mengikuti

perkuliahan speaking 2?

Jawab: ada yaitu tentang vocabulary

3) Apa saja aspek atau hal-hal lain yang anda anggap mendukung agar

mendapat hasil yang baik bagi perkuliahan speaking 2?

Jawab: dosen terlebih dahulu mernberi tahu tugas apa yang akan dibahas

pada pertemuan yang akan datang. Jadi, ada persiapan sebelum

tamPil.

4) Apa perbedaan pengajaran speaking di SMU dan di perkuliahan?

Jawab: perbedaannya pada waktu di pondok pesanten karena saya dulu

sekolahnya di pondolq kami diberi vocab dan langsung dipraktekkan

namun dalam pembelajaran bahasa Inggris' guru jarang memberikan

vocab. Tapi, ketilo sekarang kulialu dosen tidak hanya menjelaskan

materi namun juga sekaligus memberikan vocab. Jadi, lebih

mengerti.

5) Mengpa anda memitih untuk kuliah di jurusan baha-sa lnggris di STAIN

Palangka Raya?

Jawab: karena saya suka bahasa Inggris.



6) Apa keuntungan yang dapat diperoleh apabila anda dapat berbicara dengan

bahasa Inggris secara fasih atau lancar?

Jawab: menjadi lebih percaya diri.

7) Apa harapan anda setelah anda lulus dari mata kuliah speaking 2?

Jawab: bisa berbicara bahasa lnggris dengan lancar.

2. Neme
SRN

:AS
: 080 ll2 0396

l) Apa saja kegiatan pembelajaran bahasa Inggris di SMU yang anda anggap

mendukung bagi perkuliahan speaking 2?

Jawab: Menerjemah teks dari bahasa Inggris ke bahasa Indonesia Dari situ

saya mendapatkan vocab lalu saya kumpulkan dalam satu buku.

2) Apakah ada kendala/ kesulitan yang anda temui saat/ selama mengikuti

perkuliahan speaking 2?

Jawab: ada yaitu mental dan rasa gugup

3) Apa saja aspek atau hal-hal lain yang anda anggap mendukung agar

mendapat hasil yang baik bagi perkuliahan speaking 2?

Jawab: keseriusarl conversatiorL dan sering mendengaffkan musik English.

4\ Apa perbedaan pengajaran speaking di SMU dan di perkuliahan?

Jawab: pada waktu di SMU kegiatannya pasifi, jadi praldik spea.king dan

tidak terfokus kar€na maa pelajatan banyak

5) Mengapa anda memilih untuk kuliah di jurusan bahasa Inggris di STAIN

Palangka Raya?

Jawab: karena sesuai dengan program yang saya pilih sewaktu di SMU

yaitu program bahasa. Jadi sudah ada dasarnya-



6) Apa keuntungan yang dapat diperoleh apabila anda dapat berbicara dengan

bahasa Inggris secara fasih atau lancar?

Jawab: keuntungannya kita dapat berkomunikasi dengan orang luar negeri

seperti menjadi guide dan dengan menguasai bahasa lnggris kita

memperoleh peluang kerja.

7) Apa harapan anda setelah anda lulus dari mata kuliah speaking 2?

Jawab: mengamalkan apa yang didapat selama menuntut ilmu.

3. Name
SRN

:R
: 080 112 0372

l) Apa saja kegiatan pembelajaran bahasa Inggris di SMU yang anda anggap

mendukung bagi perkuliahan speaking 2?

Jawab: presentation, baca tek berbahasa Inggris, dan pidato.

2) Apakah ada kendala/ kesulitan yang anda temui saar/ selama mengikuti

perkuliahan speaking 2?

Jawab: gak ada sebab dosennya gak menakutkan dan memberi motivasi

3) Apa saja aspek atau hal-hal lain yang anda anggap mendukung agar

mendapat hasil yang baik bagi perkuliahan speaking 2?

Jawab: mendengarkan musik English dan practice English.

4) Apa perbedaan pengajaran speaking di SMU dan di perkuliahan?

Jawab: sangat berbeda, sewaktu di SMA tidak terlalu menekankan pada

speaking dan sewaktu kuliah sekarang saya mendapatkan lebih

banyak ilmu dan bisa langsung berbahasa Inggris'

5) Mengapa anda memilih untuk kuliah di jurusan bahasa Inggris di STAIN

Palangka Raya?

Jawab: karena saya ingin bisa berkomunikasi dengan orang luar dan

peluang mendapatkan kerja lebih mudah.



6) Apa keuntungan yang dapat diperoleh apabila anda dapat berbicara dengan

bahasa Inggris secara fasih atau lancar?

Jawab: bisa dapat teman dari luar.

7) Apa harapan anda setelah anda lulus dari mata kuliah speaking 2?

Jawab: bisa mengamalkan ilmu dengan menjadi guru bahasa Inggris yang

baik.

B, Science Program

l. Name : RAG
SRN :080 112 0392

l) Apa saja kegiatan pembelajaran bahasa lnggris di SMU yang anda anggap

mendukung bagi perkuliahan speaking 2?

Jawab: pengembangan grammar, tetapi kalau speaking tidak ada.

2) Apakah ada kendala/ kesulian yang anda temui saat/ selama mengikuti

perkuliahan speaking 2?

Jawab: ad4 masalahnya tetang vocab, pemakaian kata yang tepat dan

strucfure

3) Apa saja aspek atau hal-hal lain yang anda anggap mendukung agar

mendapat hasil yang baik bagi perkuliahan spea.king 2?

Jawab: menambah vocab, pemahaman sfructure, mendengarkan native

speaker dan practice English.

4) Apa perbedaan pengajaran speaking di SMU dan di perkuliahan?

Jawab: sewaktu di SMU tidak diajari spea.king secara khusus namun di

perkuliahan itu diajarkan per skill seperti speaking writing,

lisening andreading.

5) Mengapa anda memilih untuk kuliah di jurusan bahasa Inggris di STAIN

Palangka Raya?

Jawab: karena saya menyukai bahasa Inggris dan karena ingin

menganbangkan bahasa Inggris



6) Apa keuntungan yang dapat diperoleh apabila anda dapat berbicara dengan

bahasa Inggris secara fasih atau lancar?

Jawab: yang pertama bangga karena bisa berkomunikasi dengan orang asing

dan bisa mengajarkan speaking.

7) Apa harapan anda setelah anda lulus dari mata kuliah speaking 2?

Jawab: ingin menjadi lebih baik dalam mengembangkan keahlian berbahasa

Inggris

2. Name : H
SRN :0E0 112 0393

l) Apa saja kegiatan pembelajaran bahasa Inggris di SMU yang anda anggap

mendukung bagi perkuliahan spea.king 2?

Jawab: Menerjemah teks b€rbahasa Inggris jadi mendapatkan vocab.

Sedangkan untuk speaking tidak ada sama sekali.

2) Apakah ada kendala./ kesulitan yang anda temui saaU selama mengikuti

perkuliahan speaking 2?

Jawab: banyak seperti kurang pede, gugup terus lupa vocabnya.

3) Apa saja aspek atau hal-hal lain yang anda anggap mendukung agar

mendapat hasil yang baik bagi pcrkuliahan speaking 2?

Jawab: practice English dengan temaru dan vocab yang dihafal juga

digunakan.

4) Apa perbedaan pengajaran speaking di SMU dan di perkuliahan?

Jawab: sewaktu di SMA tidak pemah speaking dan lebih banyak mata

pelajaran umumnya sedangkan diperkuliahan lebih fokus dan

diajar*an per skill.

5) Mengapa anda mernilih untuk kuliah di jurusan bahasa Inggris di STAIN

Palangka Raya?

Jawab: karcna saya suka bahasa Inggris dan didukung orang tua-



6) Apa keuntungan yang dapat diperoleh apabila anda dapat berbicara dengan

bahasa Inggris secara fasih atau lancar?

Jawab: masih menjanjikan dalam pekerjaan seperti menjadi tenaga pengajar

bahasa inggris.

7) Apa harapan anda setelah anda lulus dari mata kuliah speaking 2?

Jawab: bisa berbahasa Inggris, berkomunikasi, punya kepercayaan diri

untuk tampil didepan kelas.

3. Nrme :NH
SRN : 080 ll2 0401

l) Apa saja kegiatan pembelajaran bahasa Inggris di SMU yang anda anggap

mendukung bagi perkuliahan speaking 2?

Jawab: speakingnya kurang, Cuma memperkenalkan diri atau baca teks.

2) Apakah ada kendala./ kesulitan yang anda temui saa, selama mengikuti

perkuliahan speaking 2?

Jawab: ada, kurang percaya diri dan kurang vocab.

3) Apa saja aspek atau hal-hal lain yang anda anggep mendukung agar

mendapat hasil yang baik bagi perkuliahan speaking 2?

Jawab: menghapal vocab dan praktik speaking.

4) Apa perbedaan pengajaran speaking di SMU dan di perkuliahan?

Jawab: kalau di SMU pelajarannya diajarkan s€cara umum sedangkan di

perkuliahan materinya diajarkan secara khusus yaitu per skill..

5) Mengapa anda memilih untuk kuliah di jurusan bahasa Inggris di STAIN

Palangka Raya?

Jawab: karena saya suka English.



6) Apa keuntungan yang dapat diperoleh apabila anda dapat berbicara dengan

bahasa lnggris secara fasih atau lancar?

Jawab: bisa berkomunikasi dengan orang asing.

7) Apa harapan anda setelah anda lulus dari mata kuliah speaking 2?

Jawab: speakingnya lebih lancar dan lebih percaya diri..

C. Social Program

1. Name : S
SRN :080 ll2 03971

l) Apa saja kegiatan pembelajaran bahasa Inggris di SMU yang anda anggap

mendukung bagi perkuliahan speaking 2?

Jawab: karena saya dulu di pesantren, di sana ada pemberian vocabulary

bahasa Inggris dan bahasa arab selain itu dalam percakapan sehari-

harinya menggunakan bahasa Inggris dan bahasa arab.

2) Apakah ada kendala./ kesulitan yang anda temui saat/ selama mengikuti

perkuliahan speaking 2?

Jawab: ada, masalahnya apabila dalam speaking membahas masalah-

masalah yang bukan sehari-hari

3) Apa saja aspek atau hal-hal lain yang anda anggap mendukung agar

mendapat hasil yang baik bagi perkuliahan speaking 2?

Jawab: nonton fi[m-film berbahasa Inggris.

4) Apa perbedaan pengajaran speaking di SMU dan di perkuliahan?

Jawab: kalau wa.ktu di SMU lebih banyak teori kalaupun ada speaking,

speakingnya itu tanpa tensis dan $ammar. Sedangkan sekarang di

perkuliahan materi pembelajaran lebih spesifik.

5) Mengapa anda memilih untuk kuliah di jurusan bahasa Inggris di STAIN

Palangka Raya?

Jawab: karena saya memsa basiknya dari bahasa Inggris dan karena sudah

ada bekal berbahasa Inggris sewaktu di pondok



6) Apa keuntungan yang dapat diperoleh apabila anda dapar berbicara dengan

baha-sa Inggris secara fasih atau lancar?

Jawab: bis berkomunikasi dengan orang luar negeri.

7) Apa harapan anda setelah anda lulus dari mata kuliah speaking 2?

Jawab: kemampuan speakingnya lebih baik dengan tensis dan grammar

yang benar. Selain itu, vocabnya bertambah banyak dan

pronunciationnya lebih baik.

2. Nrme
SRN

:II
: 0E0 ll2 0364

l) Apa saja kegiatan pembelajaran bahasa Inggris di SMU yang anda anggap

mendukung bagi perkuliahan speaking 2?

Jawab: gak ad4 Cuma membaca teks dan structure seperti tenses..

2\ Apakah ada kendala/ kesulitan yang anda temui saaV selama mengikuti

perkuliahan speaking 2?

Jawab: ada yaitu vocab dan shucture

3) Apa saja aspek atau hal-hal lain yang anda anggap mendukung agar

mendapat hasil yang baik bagi perkuliahan speaking 2?

Jawab: memperbanyak dan menghapal vocab.

4) Apa perbedaan pengajaran speaking di SMU dan di perkuliahan?

Jawab: ada bedanya. Kalau di SMU Cuma membaca teks dan belajar

structurc sekarang di perkuliahan ada speaking..

5) Mengapa anda memilih untuk kuliah di junrsan bahasa Inggris di STAIN

Palangka Raya?

Jawab: karena permintaan kaka( jadi coba-coba.

6) Apa keuntungan yang dapat diperoleh apabila anda &pat berbicara dengan

bahasa Inggris secara fasih atau lancar?

Jawab: bisa berbicara menggunakan bahasa Inggris.

7) Apa harapan anda sstelah EDda lulus dari mata kuliah speaking 2?

Jawab: menjadi lebih baik dari sebelumnya.



3. Name
SRN

l) Apa saja kegiatan pembelajaran bahasa Inggris di SMU yang anda anggap

mendukung bagi perkuliahan speaking 2?

Jawab: tidak ada kegiatan berbahasa Inggris. Cuma menjawab latihan soal-

soal.

2) Apakah ada kendala./ kesulitan yang anda temui saat/ selama mengikuti

perkulialun speaking 2?

Jawab: nothing

3) Apa saja aspek atau hal-hal lain yang anda anggap mendukung agar

mendapat hasil yang baik bagi perkuliahan speaking 2?

Jawab: belajar dan practice

4) Apa perbedaan pengajaran speaking di SMU dan di perkuliahan?

Jawab: ad4 di SMU selalu menggunakan bahasa Indonesia sedangkan di

perkuliahan lebih banyak menggunakan bahasa Inggris

dibandingkan bahasa Indonesia

5) Mengapa anda memilih untuk kuliah di jurusan bahasa Inggris di STAIN

Palangka Raya?

Jawab: awalnya Cuma bercanda dengan teman-teman bahwa saya ingin

masuk kuliah di jurusan pendidikan bahasa Inggris lalu saya

ditantang maka saya ingin membuktikan bahwa saya bisa

6) Apa keuntungan yang dapat diperoleh apabila anda dapat berbicam dengan

bahasa Inggris secara fasih atau lancar?

Jawab: bisa berkomunikasi dengan orang luar negeri.

7) Apa harapan anda setelah anda lulus dari mata kuliah speaking 2?

Jawab: menjadi guru bahasa Inggris.

:ES
:080 ll2 0367



D. Vocational Program

l. Name : Slrlf
SRN :080 ll2 0375

l) Apa saja kegiatan pembelajaran bahasa Inggris di SMU yang anda anggap

mendukung bagi perkuliahan speaking 2?

Jawab: sangat kurang mendukung karena diajarkan dengan seorang tenaga

pengajar yang bukan di bidang keahliannya.

2) Apakah ada kendala./ kesulitan yang anda temui saat/ selama mengikuti

perkuliahan speaking 2?

Jawab: ada, gugup dan lupa vocabnya apa

3) Apa saja aspek atau hal-hal lain yang anda anggap mendukung agar

mendapat hasil yang baik bagi perkuliahan speaking 2?

Jawab: dosen memberikan tugas sebelum tampil di depan kelas. Jadi ada

persiapan.

4) Apa perbedaan pengajaran speaking di SMU dan di perkuliahan?

Jawab: sangat berbeda, kalau di SMU itu monotorl mengerjakan tugas dan

kadang-kadang gurunya ad4 tapi kadang-kadang gurunya tidak ada

Selain itu belajamya Cuma tentang tenses seperti present tcns€ dan

past tense. Sedangl€n di perkulialun, sntara materi dan prahiknya

seimbang.

5) Mengapa anda memilih untuk kuliah di jurusan bahasa Inggris di STAIN

Palangka Raya?

Jawab: karena saya suka English

6) Apa keuntungan yang dapar diperoleh apabila anda dapat berbicara dengan

bahasa Inggris secara fasih atau lancar?

Jawab: karena bahasa Inggris merupakan bahasa intemasional, jadi

untungnya kita bisa ber*omunikasi dengan orang luar negeri.



7) Apa harapan anda setelah anda lulus dari mata kuliah speaking 2?

Jawab: menjadi lebih baik dalam speaking dan lancar berbicara bahasa

Inggris di depan umum.

2. Name : NZA

SRN r 080 112 0355

l) Apa saja kegiatan pembelajaran bahasa Inggris di SMU yang anda anggap

mendukung bagi perkuliahan speaking 2?

Jawab: ada semaqlm kegiatan pembelajaran berbahasa Inggris seperti

perkenalan diri yaitu tatap muka ketemu bahasa Inggris.

2) Apakah ada kendala/ kesulitan yang anda temui saat/ selama mengikuti

perkuliahan speaking 2?

Jawab: ada vocabulary

3) Apa saja aspek atau hal-hal lain yang anda anggap mendukung agar

mendapat hasil yang baik bagi perkuliahan speaking 2?

Jawab: leaming ccntre, story-telling

4) Apa perbedaan pengajaran speaking di SMU dan di perkuliahan?

Jawab: berbed4 kalau di SMK itu englishnya pasif sedangkan sekarang di

pe*uliahan lebih aktif.

5) Mengapa anda memilih untuk kuliah di jurusan bahasa Inggris di STAIN

Palangka Raya?

Jawab: karena hobby musilq dorongan dari ternan dan ada minat.

6) Apa keuntungan yang dapat diperoleh apabila anda dapat berbicara dengan

bahasa Inggris s€cara fasih atau lancafl

Jawab: bila memahami teks atau percakapan bertahasa Inggris dan karcna

bahasa Inggris menrpakan bahasa drlni4 jadi mu&h beradaprasi.

7\ Apa harapan anda set€lah anda lulus dari mata kuliah speaking 2?

Jawab: tidak ragu-ragu lagi



3. Name
SRN

:R
: 0E0 ll2 0372

l) Apa saja kegiatan pembelajaran bahasa Inggris di SMU yang anda anggap

mendukung bagi perkuliahan spea.king 2?

Jawab: Iistening karena dari kegiatan itu bisa menambah vocab. Kalau

speakingnya tidak ada.

2) Apakah ada kendala,/ kesulitan yang anda temui saaV selama mengikuti

perkuliahan speaking 2?

Jawab: ada, menlusun kata-kata dalam berbicara, lupa apa vocabnya

3) Apa saja aspek atau hal-hal lain yang anda anggap mendukung agar

mendapat hasil yang baik bagi perkuliahan speaking 2?

Jawab: prcsentasi

4) Apa perbedaan pengajaran speaking di SMU dan di perkuliahan?

Jawab: kalau di SMK englishnya pasi[ sedangkan di perkuliahan lebih

aktif. Selain itu penggunaan antara bahasa Indonesia dan bahasa

Inggris membuat lebih paham.

5) Mengapa anda memilih untuk kuliah di jurusan bahasa Inggris di STAIN

Palangka Raya?

Jawab: pertama, karena saya suka bahasa lnggris terus sesuai dengan

jurusan yang saya ambil sewaktu di SMK yaitu jurusan pariwisata..

6) Apa keuntungan yang dapat diperoleh apabila anda dapat berbicara dengan

bahasa Inggris secara fasih atau lancar?

Jawab: bisa berkomunikasi dengan orang luar negeri.

7) Apa harapan anda setelah anda lulus dari mata kuliah speaking 2?

Jawab: ingin menjadi seorang pengajar bahasa Inggris.
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selanjutnya kami menunjuk/menetapkan pembimbing skripsi saudara:

1. Ristati, M.Hum sebagai Pembimbing I

2. Dra. Halimatr, M.Pd sebagai Pembimbing II

Unnrk itu kami persilahkan saudara segera berkonsultasi dengan pembimbing

skripsi sebagaimana mestinya.

Wassalamu'alaikum Wr, W

An. Ketua
Jurusan

AH. M.A
.150246249

Tembusan:

l. Yth. Ketua STAIN Palangka Raya Up. Pembantu Ketua I
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3. Yth. Dra. Halima[ M.Pd sebagai Pembimbing II

AL(

*

Palangka Ray4 3l Juli 2008



\#

PAN I"III A SEM I lNA R PROPOSAL SK IIIPSI I}I A HASISWA
SIII(OI,AII'J'INGGI AGAMA ISLAM NEGERI

SI'AIN T'ALANGKA RAYA
Jt.G,Obos tti)mtrt(k l\li''ri. \l.n cr n-r. (0536) 3239'l'17622656 f.x. 3222105 P,lxngl.I Ravr 731l2

lilt[.',\r l\f I l-l)aNt AN
No : 7,r/PAl',1-5PSM/SGiVl2009

Panitia Seminar Proposal Skripsi Manasisrva sekolah Tinggi Agarna lslam Negert

(S'IAIN) Palangka Raya, menerutgkan bahwa :

Nama

NIM

J unrsarr / Prodi

Judul Proposal

NANIK I{ALl}vlAIl

050 112 017,1

TARI}IYA},I ,/'I'BI

lHE COMPE'|IrNCY OF' SPIIAKING 0BIAINED BY

STUDEII,ITS WHO HAVE DIFFEREN.I. SENIOR IIIGH

SCHOOL'S PROGRAM NT ENGLIS}] PROGI{AM OF STAIN

PAT,AN(iKA RA'/,\ ACADEMIC YEAR 2OO8 /2009

Telah nrelaksruralian S*n-rint Proposal Skripsi pada tanggal 23 Mei 2009 di l{uang Aula

S'IAIN l'alangka Raya tlengan f'enanggap Utama : DTS.II.ABDUL QODIR'M'Pd

Mocleralor : SITI SIIOI-,I'II-IA clan cli:ryatakan lulus dapat diterima sebagai syarat

penyelesaian skriPsi.

Palangka Raya, 08 Juni 200!)

D r\ L'{ I'l'I A

Kelua.

'- -.. ,) t

0

ASMAWA-
NIP. 150 l

|l$l-d-'
I I .lt0

FTARI- ANWr\ M.Si

- 
Srkret

NIP.l50 2c)2 523



DEPARTEMEN A64,!\A
5EKOLAH TIN66I AGAMA ISLAM NEoERI

(sr.ArN) PALANoKA RAyA

Alont t Jl. G. Obos XomplcA Islo,.'t( Ce tru'l'clp- (536) 39417, 26356, 2l43ll F*221lJ5 Polongtutolo 731l2

Nomor
Lompiron
Perihol

Polcngko Royo, 11 Juni 2009
: sri.15.8/TL.OO / tttltl /2009

: Pemberion Izin Observosi /Pelqtlie!

Kepodo

vth. Sdr. Mnik Holimoh

NrM.0501120179
Juruson Torbiyoh /TBI
di -

Polongka Royo.

Berdasorkan Surot Soudr:ra lertanggal 4 J uni ?O09 periholl Izin
Riset / Penelition, dolom rongka mengokhiri studi podo Sekoloh Tinggi

Agomo Islom Negeri (STAIN) Polongko Roya, nroko Ketuo STAIN
Polongko Rcyo memberikon fzin Riset / ?enelilian kepodo Soudoro:

Namo :

NIM :

Juruson/Prodi :

Jenjong :

Lokasi Penelition;

Judul Skripsi :

Metode

Woktu Pelokono:

Nonik Holimoh

0501120179
Torbiyoh / TBI
Stroto 1 (S.1)

STAIN Polongko Royo.
"THE COMPETENCY OF 5PEAKING

OBTAINED BY STUDENT5 WHO HAVE

DIFFERENT 5ENIOR HI6H SCHOOL's

PROGRAM AT ENGLISH PRO6RAM OF STAIN
PALANGKA RAYA 

^CADEMIC 
YEAR

2008/?o09'
Observotion,Interview,test don Questionnoire
Documentotion
2 ( duo ) bulon, terhitung sejok tonggol 12

Juni s/d 12 Agustus 2OO9.

Demikicn Surot lzin Riset / Penelitian ini diberikon untuk dopot

dipergunokon sebogoimono mestinyo.

An.Ke

ABUBAKAR HM

?

t"

u Ketuo

Tembusan :

19551231 198303 1026

I



Alahat lL G. Obos Komlrlek Islamic Centrc Telp. (0536) -19117, 26356, 21138 Fo.r 22105 Polanglio Rnn

Yang bertanda tangan di bawah ini Ketua Sekolah Tinggi Agama Islam
Negeri (STAIN) Palangka Raya dengan ini menerangl<an bahwa :

DEPARTEAAEN A6AIAA RI
SEKOLAH TTN66I AGAMA ISLAIU NEGERI

(srArN) PALANGKA RAyA

: Nanik Halimah
:050 112 0179
: Tarbiyah.
: TBI
: ..THE COMPETENCY OF SPEAKING OBTAINED

BY STUDENTS WHO HAVE DIFFERENT SENIOR
HIGH SCHOOL'S PROGRAM AT ENGLISH
PROGRAM OF STAIN PALANGKA R.AYA
ACADEMIC YEAR 2OO8/2009 ''.

: 12Juni s/d 12Agustus2009

Nama
MM
Jurusan
Program Studi
Judul Skripsi

Mulai Tanggal

Telah melaksanakan Observasi/Penelitian untuk mengakhiri studi dalnm
pembuatan Skripsi di Sekolah Tinggi Agama Islam Negeri (STAfD Palangka
Raya.

Demikian Surat
sebagaimana mestinya.

Keterangan ini diberikan ttntuk dipcrgunakan

Palangka Raya, I7 Nopember2009

An. a
gtnE,i' ;.
'1 a r f,,- 1r.1,

\
e ua I,

UBAKAR HM M.A

/

al

'-cl a1t

STA IN Palancko Rava/Mihta/Su

t9551231198303 1 026

SURAT KETERANGAN
Nomor : Sti. I 5.8/TL.001a60 12009.



E

E

t
E

E

E

?

E

E

t
t
E

E

t
E

?

t
t
E

E

t
t
t
t
f
E

t
t
t
?

t
?

t
t

r?rttEtEttttEtt?t?tt E

?

E

E

E

t
t
E

E

E

t
?

E

E

E

E

t
t
t
E

t
t
3

t
t
?

E

t
E

?

t
?

?

?

CURRICULUM VITAE

Nanik llalimah was born on July (X, 1987 in Kuala Kapuas'

Ccntral Kalimantan. The second daughter of Mistar and Sugianti. She is

the young sister of Rumiani. Now she live in G. Obos XII at Mutiara

Strect No. 3.

She spent her educating from kindergatten until senior high

school in he.r hometowrL Maliku. Her educating was begun from

Kindergarten at 'fK Kahalu of Maliku from 192 to 193. Then she

continued hcr study to SDN 2 of Maliku from 193 to 1999. She, theq

attended MTsN of Maliku from 1999 to 2002. MAN of Maliku was the

next school where she was continued hcr study from 2002 to 2005- In

2005, because she was interested to study English decply' she entercd to

the State College of Palangka Raya in English Deparunenl It also to

complete her study to b€ Sarjana Degree. She graduatcd in 2fi)9-

ttt?t??t??t??ttttt?*


