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THE ERRORS IN APPLYING WH-QUESTION ON LISTEIYING
COMPREHENSION MADE BY THE STUDENTS OF ENGLISH EDUCATION

DEPARTMENT OF PALA}IGKA RAYA ISLAMIC STATE COLLEGE

ABSTRACT

The objectives of study are: (l) To identifl types of errors made by the students of
the English Education Departrnent of Palangka Raya Islamic State College in applying
wh-question on listening comprehension. (2) To identifu the causes of errors made by the
students of the English Education Department of Palangka Raya Islamic State College in
applying wh-question in listening comprehension.

The number of students were 26 (Twenty six). In this study, the us€d method was
quantitative descriptive research. The collected data were taken by the tes! questionnaire
and documentation techniques. The data were analyzed based on surface taxonomy
(omissiog additioru misordering and misformating) and the cause of errors that classified
into three classified, they are overgeneralization, incomplete application of nrle and false
concept of hypostasized.

The result showed that the highest type of errors in applying whauestions on
listening comprehension made by the students were misformating with the frequency of
260 (61.4y0. The second position of enor type were misordering with the frequency of
7l (16.70/0). The third position of error type was addition with the frequency of 50
(11.8%). The fewest errors type was omission with the frequency of 42 (9S2%). The
highest cause of students' errors in applying whquestion was related to false concept of
hypothesized with the frequency of 325 (76.4%). The second was related to over
generalization with the frequency of 56 ( 13.2V). T"lte lowest cause of students' erors was
related to incomplete application of rule witr the frequency of a2 Q.92V).
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THE ERRORS IN APPLYING WH-QUESTION ON LISTENING
COMPREHENSION MADE BY THE STUDENTS OF ENGLISH EDUCATION

DEPARTMENT OF PALANGKA RAYA ISLAMIC STATE COLLEGE

ABSTRAK

Tujuan Penelitian adalah: (l) untuk mengetahui jenis-jenis kesalahan yang dibuat
oleh mahasiswa,/i STAIN Palangka Raya jurusan Tadris Bahasa Inggris dalam
menerapkan Wh-questions pada mata kuliah Listening comprehension. (2) Unnrk
mengetahui penyebab-penyebab kesalahan yang dibuat oleh mahasiswa/i STAIN
Palangka Raya jurusan Tadris Bahasa Inggris dalam menerapkan Wh-questions pada
mata kuliah Listening comprehension.

Jumlah siswa adalah 26 siswa. Dalam penelitian ini, metode yang digunakan adalah
penelitian kuantitatif deskriptif. Pengumpulan data menggunakan tes, angket dan
dokumentasi. Data di analisis berdasarkan surface taxonomy (penghilangan,
penambahan, kesalahan urutan dan kesalahan bentuk)

Hasil menunjukkan bahwa macam-macam kesalahan terbanyak yang dibuat oleh
siswa adalah kesalahan bentuk dengan frekuensi 260 (61.40/"). Kesalahan kedua adalah
kesalahan urutan dengan frekuensi 71 (16.7%). Posisi kesalahan ketiga adalah
penambahan dengan frekuensi of 50 (11.8%). Kesalahan terendah adalah penghilangan
dengan frekuensi 42 (9.92%).Penyebab terbanyak kesalahan siswa dalam menerapkan
Wh-questions adalah konsep hipotesa yang salah dengan frekuensi 325 (76.4%). Kedua
adalah generalisasi yang berlebihan dengan frekuensi 56 (13.2%). Penyebab terendah
kesalahan siswa dalam menerapkan Wh-questions adalah aturan-aturan aplikasi yang
tidak lengkap dengan frekuensi 42 (9.92%).
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" O ye who believe! Ask not questions about things
which, if made plain to you, may cause you trouble

... (Q.S. Al-Maidah ayat : 101)
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CHAPTERI
INTRODUCTION

A. Background of the study

Listening is one of the English skills that should be leamed by the

learnerq it is important to master because listening can support the other skills of

English. In relation to this Cahyono said:

'One of the language skills that should be leamed by English leamers is
listening. Listening is considered as a necessary skill because of its essential role
in facilitating leamers to master English proficiency"r

Furthermore, Cahyono mentioned that the pncficiency in listening skills

can help learners participate well in oral communication. Communication can not

take place successfully if the message said is not understood.2 Listening is also

important to know how the beginners words maskring by having them to listen

and to respond.3

Listening is a complex skill. Its means that it is very difficult to

comprehend all things that have been said or to hear something apprrximating to

real messages, purposes, ideas, and so forth as the speaker said, This explanation

is supported by Heaton who said that human brain has a limited capacity for the

reception of information and were no such feature built into the languages it

I 
Cahyono Bambang \tdifengajaran Bohasa Inggris: Telqih Stralegi, dan Hasil

Perclitiar\ Malang: lKlP M8lsngl9g7, p. 14
2 lhid
r 

Madsen, S. Harol, Techniques In Testing, landon: lJniveNity hess, 1983, p,127
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would be often impossible to absorb information at the speed in which it is

conveyed through ordinary speech.a

Listening is an intemal process that can not be directly observed, but no

matter how hard it is. Listening is actually and important subject matter to be

taught to the students it is also due to the fact that it is a matter of training. The

development of adequate listening skills is important to students.5

At STAIN Palangka Ray4 Listening is one of skill that is leamt in the

second semester. This subject needs more concentration from the leamer in order

to the material accepted well. In the learning process of listening comprehension

subjec! the lecturer actually gives some test to the students. One of test that us€d

by the lecturer is whauestion. Whauestion is an information question that

requires information as an answe..u lt means that to inform something to reader or

listener.

ln English language, there is wh4uestion form instead of yes/no

questions. These two forms ofquestions differ to one another in the case of what

is asked. [n yeVno question, the answer asked is only as a confirmation of the

predictable information. That is why, the answer needed is only yeVno answer.

It is quiet different with wh{uestion. Wh4uestion requires information as

answer. The information required is generally indicated by the why-question

words. That is why, this question is also called information question, instead of

wh-questions. It begins with a question word.

a Heaton, J.B, Writing English LonguaEes Tesr, England: Longman, 1997, p.57

' Durston Poole, Sr/a, Method Pruclicql Guide, Sidney: Mc. Grow tlill Book Company,
1969, p.29

6 
Soemarto and Suhudjilo, English Struclure in Con exl 2, Jqkarta; Proye* Pembinaqn

dan Peningl<atan Mutu Terurgo Keryndidikan Dit Jend Pendidikan Tinggi Defiilbud,lgg4, p. 33
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Referring to the composition of wh{uestion, the students do not merely

understand the wh4uestion words and they should also understand the tenses and

yes or no question forms. It means that students should understand the auxiliary

verbs well because auxiliary verbs play an important role in the development of

questions.?

Therefore, it can b€ said that the mastery ofthe structure ofwh-question is

at least tightly connectd with the mastery of auxiliary verb instead of the wh-

question words itself. Wh-question words in English are who, what, wlure, when,

why, which, whom, wlose. Those words have their own meaning and use. By

these words, the information required of the text ar€ asked. That is wlry. Wh-

question is also called information questions.

When the first observation at STAIN Palangka Raya on Tuesday,

September zgifr 20Og the writer found some students of English Education

Department in academic years 2008-2009 made errors in applying whauestion.

Examples:

How she does studied?

Where they play?

Do she sleep?

When daddy does come home?

What made you jump?

7 Akmajian, Dewers, and Hamish, airgziJrics: Introdrtion To Languages Atd
Communicarion , London, England: The MIT Press, p, 476
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It caused by the misunderstanding of their rule or function. The

misunderstandings arise because wh4uestion has different rules and functions for

each ty'pe and form.

ln this sense, Dulai via Roekhan states that tidak seorang pun dapat

belajar tanpa numbuat kesalahan-kesalahans (There is no one can leam without

making enors or mistake). Furthermore, Dulay also states that teacher and

mothers who have waged long and patient battles against their students' or

children's languages errors have come to realize tiat making enors is an evitable

pan of leaming. People can not leam language without first systematically

committing errors.

Errors always occur in learning and it must be the common thing in

leaming. The errors or leamer's difficulties of native language occur if the native

language and target language which is leamt have many differences.

Based on quotation above, the writer is interested to know deeply the

errors made by the students. The title of this study is: "The enors in applying wh-

question on listening comprehension made by the students of the English

eduoation departsnent ofPalangka Raya Islamic state college".

t. 
Nr-nhadi and Roekhan, Dimerrsi-dmersi Dalam Belajor Bohosa /(edra Bandung:

Percelakan Sinar Baru , 1990, p.57
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B. Problems ofthe study

According to the background ofthe study above, the writer will formulate

the problems, they are:

l. What types of errors made by the students of The English Education

Depaftment of Palangka Raya lslamic State College in applying whauestion

on listening comprehension?

2. What possible causes of errors are made by the students of The English

Education Department of Palangka Raya Islamic State College in applying

whauestion on listening comprehension?

C. Objectives of study

The objectives ofthe research related to the problems ofthe study. They are:

I . To identi$ types of errors those are made by the students of the English

education department of Palangka Raya Islamic State College in applying wh-

question on listening comprehension.

2. To identift possible cause of errors made by the students of the English

education deparEnent of Palangka Raya Islamic State College in applying wh-

question on listening comprehension.

D. Significances of the study

The significances ofthis study are:

l. To the researches

a. As the motivation for the researchers to be careful in using the test of

listening comprehension in order that the mistakes or errors can be reduced.



b. This can motivate the researcher to improve the knowledge in test of listening

comprehension

2. To the students

The students can know their ability, their strengths and weaknesses, in order that

the can improve their mastery on listening comprehension especially in applying

WhQuestion. This study can become the students' references to do the other

researches.

3. To the teacher

a. As contribution for the teacher to indicate which part ofmaterial is the most

difficult for the studentq so they can give emphasis to difficult one.

b. As motivation for the teachers to use the suitable metho4 so they can make

the students to be easy in accepting the material

4 To the institution

a. As the motivation for the students of the English Education Deparhnent of

Palangka Raya Islamic State College in academic year 2008D0O9 to improve

quality of education and offer remedial teaching for the students who still fair

in their listening comprehension

b. As source of information and data for those who are interested in listening

comprehension so that they obtain the description of the students' errors, and

other theories related to errors classification and sources oferrors.

E. Concept and measurement

The concept of this study is related to the errors made by the students in

applying wh-question on listening comprehension. Errors in applying wh-question

6
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on listening comprehension can occur on the following errors. (a) omission

(omitting grammatical morphemes) (b) addition (double marking and simple

addition errors) (c) misformation (regularization error) (d) misordering.

The measurement done by giving the students a test. The test is in the form

of completion and sentences construction. According to Heaton completion items

are useful to be constructed for testing the student's ability to produce the cor€ct

grammatical or structurc form.e Sentence construction test is one of the test forms

that related to grammar. Dj iwandono states that "Tes lata bahasa secara garis

besar melipui pemaharnan dan penggurwan, pembentukan kata, frase, dan

kalimaf'.to (Generally, the tests of grammar include the comprehension of the

usage, world, phrases, and s€ntences construction). From the students' answers,

each error is scored land if the answer is right the score is 0. Then, the

measurement of errors is classified based on the concept of errors that may occur

in applying whnuestion on listening comprehension. The indicators of sludents'

errors can be seen in the following table:

Table 1.1
Concept and measurement of erros in applying wh-question on listening

comprehension

Concept Indicator Score

I Omission (omitting
gpmmatical morphemes)

a Rinto plaLfootball every Sunday
b. She dq not like fishing

2 Addition
- Double marking

- Simple addition errors

a. She does not /rnolrJ my name
b. John is /lte fishing
c. The women goes to school

I

3 Misformation

e Heaton, J.8., Writing English Longuqge Test,En}lishi Longman, 1974, p.34

r0 Djiwandono, M, Str.;nardi, Tes Balusa Dalam Pengajaron,Bandung: lTB, 1996, p.48

No

I

I
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- Regularisation enor a- /s she like reading? I

4 Misordering a" Come here John fid Ma*
b. When daddy does come home

as

Penelitian fuslviptif merupakan penelitian yang dimaksudkan urtuk

mengumpulkan data informasi suatu gejala ya g ada menurut realitas yang

ada saat dilakukan penelitian.'/(The descriptive research is a research for

collecting the information of the fact based on rcality when the rrsearch is

done).

In Saukah language in Raharjo states that Perclitian fuskriptif dilakufun

untuk memperoleh informasi tentang stalus mutakhir dari sesuatu.t2 (Descriptive

r€s€arch is done to get information about the latest statues y'rm something). In

line with thiq Suharsimi says that descriptive quantitative is the research that tried

rr Mulia Raharlo, Pe ngontq Perclitian Balus4 Malang : Penerbit Cendekia Paramulya,
zooz.p;laiia

I

I

F. ResearchMethodologr

l. Type ofthe Study

In this study, the writer used descriptive quantitative method in which the

study tried to describe the types of errors and causes of errors in applying wh-

question on listening comprehension faced by the students of English education

department of Palangka Raya Islamic state college.

ln this case, the study is done descriptively by collecting the data through

the students' answer sheet. Suharsimi via Raharjo explains the descriptive method
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to give facts from subject of the research, with fact presented in number

systematically and the conclusion is drawn after the numbers are measured.l3

2. Population of the Study

According to Arikunto, Population is the whole of study subject.ra The

population ofthis study is all of the third semester snrdents of English Education

program in STAIN Palangka Raya in acadonic years 20082009, who have taken

listening comprchension Il. The numbers of subject are 26 students. For this

study, the writer used population study, because the number of students less than

100 people.

Arikunto states that ifthe subject of the study is less than one hundred it is

better to take all of the subjects. All ofthe populations become the sample or it is

called population study.t s

Table 1.2

Thc populrtion distribution ofthe study

No Ser Sum ofsubiect
I Mde 9

Female l7
Total 26 students

3. Data Collecting Procedures

In collecting the data, therr are three techniques used. They were tes!

documentation, and questionnaire teclmiques. For the deeper explanation, those

procedures discussed as follows:

'' Suharsimi Arikunto, Manqemen Pe,clltlan Jakarta : Rineka Cipt4 1998, p. 3,14

'Arikunlo, 5., Prosedw Perplitian Sutu Pendeftqtan Pratat, lakarta: Yl Asdlr
Mahasatya, 2002, p. 108

I Arikunto, S.. 2002, p. loE

2.
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a. Test

In order to know the erron made by the students, the writer performed test.

The test technique was used to collect the main data related to the classifications,

sourceq and causes of students' error in applying wh4uestion on listening

comprehension. Arikunto defines test as:

Sererrtelan Wrtanyaan atau latihan atau alat lain yang digunakan uruuk
mengukur lalerampilan, pengetahuan, inteligensi, kemampuan alau bakat
yang dimitiki oleh individrml atau kelompok.t6

The test was in listening form but the answer sheet is in writing form. The

test consisted of 50 (fifty) items. They were divided into two kinds. In the first

kind, the students are asked to complete the sentences by using the whquestion

form which consist of 25 (twenty five) items. In the second kind, the sludents

asked to make a question by using wh-question form which consist of25 (twenty

five) items. The specification content the test items in applying whauestion can

be seen in following table:

Table 13
The specilication content of the test in applying wh4uestion

No The content of wh-question Number of itcms
I

2

3

4
5

6
7

8

Wh-question "what"
Wh-question "why"

Wh-question "where"
Wh-question "when"
Wh-question "whom"
Wh-question "who"
Wh-question "which"
Wh-question "whose"

I I Items
8 Items
9 Items
3ltems
3 ltems
8 ltems
4 ltems
4 ltems

Total 50 items

16 Suharsimi Arikunto, Manajemen Perclilr'az, Jakarta: PT. Rineka Cipt4 2002.
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b. Questionnaire

According to Arikunto, questionnaire is the list of questions which are

given to that people by expecting that they might give responses to the questions.

The people who are expected to give responses are called respondents.lT

The questionnaire technique was used to find the data r€lated to the errors

in applying whAuestion faced by the students ofEnglish education department of

Palangka Raya lslamic state college. The questionnaire consisted of 12 (twelve)

items. The form of questionnaire is multiple choice items. They got three answers

options; they were difficult fair and easy. These are explanations ofthe categories

as follows:

a). Difficuh : More than half of the questions (50%) cannot be answercd by the

students.

b). Fair : Halfofthe questions (50%) cannot be answered by the students.

c). Easy : Most ofthe questions (997o) can be answercd by the students.

c. Documentation

The second technique used is documentation. Arikunto states that

documentation is Mercari dota mengenai hol-hal atau variabel yang berupa

catata4 lran bip, buku, Surat kabar, majalah dan sebagainya.ts (Documentation

is to find out some data that related to note, transcript, book, newspaper, magazine

and the other). Some documents that support, this study are:

t' Suharsimi Arikunto, P rose dur P e rc l itiar\ p.| 39
r8 Arikunto, S. 2002, p.206
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l) The student's name of STAIN Palangka Raya.

2) The instrument of the test

3) The Result ofthe try out

4) The result ofthe test

5) The students' answer sheet

6) The pictures ofthe students who have followed the test.

4. Instrument ofTry Out

To know whether the test instruments are relevant to be given to the

students, the writer performed try out. It is used to know the validity of test,

reliability, and level of difliculty of the test. The descriptions of there

classifications are as follows:

I ). Validity

According to Usman and Akbar, Validity is closely related to the accuracy

of the instrument to the students' mastery being measured"le In this study, the

writer would like to investigate students' errors in applying wh4uestion on

listening comprehension of the third semester students of English education

program in STAIN Palangka Raya in academic years 2008/2009. To measure the

validity of the test measurement, the writer uses formula of Sudijono:

'' Usnaq Husaini and Akbar, hrnomo Soiad, PezgirzraJldiit( Jakae Burni Aksa.a 195, p.28?

Mn-Mt [ot r,= -to, {E
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Explanation:

rpbi : Coellicient validiry each item

Mp : Mean of the right answer

Mt : Mean of the total score

SDt : Standard deviBtion from the total score

P : Proportion ofthe student's correct answerc for each itern.

g : hoportion of the studont's wrong answers for each item.2o

To know the level of test validity, the result ofr is correlated to the criteria

of value below:

0,800 - 1,000 : very high validity

0,600-0,799 : highvalidity

0,400- 0,599 : fair validity

0,200- 0,399 : poor validity

0,00-0,199 : very poor validity.2r

Here is the example of calculating item validity for number 2. It is known:

Mp = 39.37 Mt = 3E.38 SDt:2.5E 5 0.61 q:0.38

rpbi _ Mp-Mt F
!;SDt

rpbi = 3937 - 3E.38 {o.or
2.58

rpbi:0.38 x 1.26
0.38

= 0.4E1

20 Anas Sudijono, Penga\tarslarstik Pendidikan, Jakarta: Raja crafindo Pers8dq 2003,
p.150

21 G. Sieharta, Metodologi Penelitian dolom Pendidikan Bahaso Suatu Perrgartor, lakail/"-
Depart€men Pendidikan dan Kebudayaan Direktorat Jendsral Pendidikan Tinggi Proyek
Pengembangan Lembaga Pendidikan Tenaga Pendidikan, l9EE, p.126



t4

Based on the criteria above, the co€fficient correlation of rpbi is 0.481.

Therefore, the item number 2 is valid. It meant that this item is feasible to be used

for research instrument.

2). Reliability

The reliability was performed to know the stability of the test result. To

measur€ the reliability of the test instrument, the formula of KR-20 was used. The

formula is described as follows:

k

k-l ,.tI -Ips
S2

Where:

k : Number of test items

p : Mean ofthe corect answe$

g : Mean of the wrcng answers

52 : Varian's,22

3). Index of difficulty

The level of diffrculty is applied in order to know how easy or difficult the

test items ars. To obtain the difficulty level of the test, the following formula is

used.

f.V: E
N

n tbid, p.tzs
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Notes:

F.V : Index ofthe difficulties

R : The number ofthe correct answer

N : The total of students.a

Then, the application result of the formula above is connected with the

following qualifi cations.

F.V: 0, 00 - 0, 30 : difficult

0, 30 - 0, 70 : fair

0, 70 - l, 00 : easy.2a

The following is the example of calculation for item number one it is

known:R=14N:26

F.V: R

N

:14

26

:0.53

The level difficulty for the item number three is fair.

21 H@tcll\, Writing, p.172
2{ Suhanimi Arikunto, Prosedur, p.212
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5. Deta Anelysis Proocdure

Corder via Nurhadi states that there are five steps in analyzing the errors,25

they arc:

a. Collecting the data

Collecting the data is the first step a ualyzn the data- The step used to

collect all ofthe data from the sample ofresearch.

b. Identifting the errors made

After the data is collected, the next step is identifting the errors from the

test result.

c. Classifting the erors made

ln this step, writ€r did classification of errors based on surface stratery

taxonomy, such as: omission, addition, misformating, and misordering. And then

the writer analyzed the kinds oferror that made by the students.

d. Explaining the errors made

After classi$ing the errors, writer explained ifone by one. It was in kinds and

forms ofertors,

e. Tabulating

In this step, the data obtained wer€ put in the tables, so that the student's error

could be clearly seen. The tables prepared for the data distribution arc the table

ftequency and percentage of errors on each item. Before the writer puts the data

into the tables, firstly the writer will give the scores for each ertor which made by

the students. Each oferrors made by the students is scored I.

" N*hudi and Roekhan, Dirnensi-Dimensi Dalam Belajar Bahasa Kedta Band]ung
Pcrcetaka Sinar Baru Offset, 1990, p.51.
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f. Evaluating the errors made

The last, w ter evaluates the omors made or s€arches the causes of erors

made based on four carcgories, they are: Overgeneralization, hcomplete

application of rules, false concept of hypothesized, and failure to leam condition

under which rules apply. To get the percentage of errors made by the students, the

formula of Sudijono is used.

P: I x 100%
N

Note:

: Percentage oferrors

: Frequency

: Total errors made

G. Framework of the Discussion

The frameworks ofthe discussion ofthis study are

Chapter I: lntroduction that consists of Background ofthe Study, Problems ofthe

Study, Objective ofthe Study, Significance ofthe Study, Concept and

measurement, Research Meftodology (Approach and Type of the

Study, Population of the Study, Data Collecting Procedure,

Instrumentation of the Study, Instrumentation Try Ou! Data Analysis

Procedures), and Framework ofthe Discussion.

P

F

N

100% : Constant Multiplier.26

26 Anas Sudijono, Pengantar.., p.45
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Chapter 2: Theoretical review of error consists of the definition of the errors,

Types of errors, erors analysis, source and cause of emors, the

differences between errors and mistake, definition ofwh-question, and

definition of listening comprehension

Chapter lll: Result ofthe study

Chapter IV: Closing includes the conclusions of the result and the suggestions.
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CHAFIERII

REVIEW OF ERROR ANALY$S, WII-QUESTION, AND LISTEhIING

COMPREHENSION

A. The Prior Studies

There werc some the previous ofthe study to support of this study, they

are

l. Error analysis on the lesson plan writings made by English students' acadernic

years of STAIN Palangka Raya by Misdawati, 2007. The result of her study

showed that the highest percentage was omission and the last was addition.

2. Error analysis in the simple sentences by Tipuk S€tyarini, 2006. The result of

her study showed that the highest categories of enors that the students made is

in omitting gmmmatical and the lowest categories of errors that the students

made is in double marting.

3. Enor analysis in writing present continuous and past continuous tenses

achieved by the second year students MTsN-2 Palangkaraya wdtten by Siti

Rondiyah, 2008. The result ofher study showed that types of ermrs made by

the second year students MTsN-2 Palangkaraya in writing present continuous

and past continuous tenses classified into four categories. The highest

categories of errors that the s'tudents made is misformation and the lowest

categories oferrors that the students made is in misordering.

Based on the previous of sludies above, there was differentiated that they

researched commonly. Midawati looked for errors on lesson plan, Tipuk

Setyarini looked for errors in the simple sentences and Siti Rondiyah looked for

errors in writing present continuous and past continuous tenses, they were called

t9
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common errors but in this study, the writer looked for errors in applying wh-

question specifically on listening comprehension. It was called specific enors.

B. The Definition of Errors

There are some definitions of errors, they are :

l. Dulay that the enors are systematic deviations due to the leamer's still

developing knowledge of the second language rule system.27

2, Pranowo that errors is deviation of standard language that happen because the

second language leamer does not acquire all language leamer.28

3. Ngabut defines error as a departure from the linguistic structure ofthe language

variety though which the message in intended.2e

Based on the definition above, error is the condition of doing something

incorrectly, it can be concluded that language errors is deviation that produced by

second language leamer which is caused by the lack of knowledge of the second

language rule. For the second language leamer, errors itself can give negative

influence in reaching the goal ofsecond language leaming.

C, The Types of Errors

PoliEer and Remirez introduce their classification as follows:

The enors were categorized as and in presenting the data rather than to create a

basis for extensive speculation conceming the sources for the errors. For this

reason they were categorized along fairly traditional lines into errors in

27 Heidi Dulay, Language flro. New York: Oxford University Pr€ss, 1982, p.138
28 

-Prarawo, Analysk Pengajqr B.rlnsa Llntt* Jurusan Bohoso dan Gunt Bahasa Cajah
Mada University, 1996, p.5l

" Ngabut, C.Y, llnfurstanding Enors Analysis An Enrichment Material Fot The Couse
On lntrdwtion lo F,rrors Arrattsis, Palfigka R^ya University, I 9\ p.4
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morphology, syntax,and vocabulary.,..The three msin categories were further

subdivided according to different part ofsentences.30

Surface strategy taxonomy divided errors into some categories, they aIr omission,

addition, malfolmation and misordering.

l. Omission

Omission errors are characterized by the absence of an item that must

appear in a well-formed utterance. Although any morpheme or word in a sentence

is a potential candidate for omission. Some types of morphemes are omitted more

than other.rl The omission has two categories they are:

a. Omitting grammatical morphemes, which don't contribute much to the meaning

ofsentences.

Example:

He was call (incorrect)

He was called (correct)

b. Omission of content words, although tlpical in the early stages of Ll

acquisition. Is not as common is sequential L2 acquisition where the learner is

older and more cognitively mature. lf content words are omitted in L2 speech, it

is usually occasioned by lack of vocabulary and learners usually indicate there.

2. Addition

Addition errors are the opposite of omission. They are characterized by

the presence ofan item which must not appear in a weel-formed utterance.32

ro Heidt Driay, Longuage ?"po, Nelv York: Oxford University Prcss, 1982, p.l4'1
1' tbi4 p.ts4
" lbid. p.ls6
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a. Double marking

Example:

He doesn't knows my name (incorrcct)

He doesn't know my name (correct)

b. Simple addition error is the "gab bag" subcategory of additions. No particular

features characlerize simple addition other than those that characterize all

addition errors the use of an item which should not appear in a well-formed

utterance. Simple addition errors observed in both Ll and L2 child speech

include those listed as the following table:

Table 2.1
Simple addition errors observed in child L2 production33

Linguistic item added Example

3d person singular -s
Past tense (irrcgular)
Article a

Preposition

The fishes does not live in the water
The rain is gonna broke it
A this
ln over here

3. Malformation

Malformation errors are characterized by the use ofthe wrong form of the

morpheme or structure while in the omission errors the item is not supplied at all,

in malformation errors the leamers supplies something , although it is incorrect.3a

There are three kinds of malformation, they are:

a. Regularization errors that fall under the malformation category are those in

which a regular marked is used in place ofan irregular one, as in runned for ran

or goos€s for geese.

" tbid, p.158
t4 lbid
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b. Archi-form the selection of one member of a class of forms to r€Fesent other in

the class is a common characteri$ic ofall stages of second language acquisition.

For example: a leamer may temporarily select just one of the English

demonstrative adjectives this, that, those and those to do the work for several of

them.

That dog : That dogs

c. Altemating form as tte leamer's vocabulary and grammar grow, the use of

archi-form often gives way to appar€ntly fairly free altemation of various

members of a class with each other. Thuq we see for demonstsatives:

Those dog : This cats

In this case of pronoun we see:

Masculine for feminine, as in: He for she

Plural for singular : They for it

Accusative for normative cas€, as in: He for she

In the case of verbs as in:

I seen her yesterday

He would have saw them.3s

4. Misordering

Misordering errors are characterized by the incorrect placement of a

morpheme in an utterance.s6

" tbid, p.l6l
'u tbid. p-162
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Example:

He is all the time late (inconect)

He is late all the time (conect)

Besides that communicative effect taxonomy divided enor into 2 (two) types,

they arc:37

a. Global erors mean errors that affect overall sentence organization significantly

hinder communication. In other word they cause the listener or reader to

misunderstand the message or to consider the sentence incomprehensible. There

arc 4 (four) systematic global errors. They are:

I ). Wrong order of major constituents

Example: English language use many people

2). Missing, wrong, or misplaced sentence connectors

Example: He will be rich until he marry

3). Missing cues to signal obligatory excEptions to pervssive syntactic rules

Example: The student's proposal looked into principal

4). Regularization ofpewasive syntax rule ofexceptions

Example: We amused that movie very much

b. Local enors mean errors that affect single elements (constituents) in a sentence

do not usually hinder communication significantly. These include errors in noun

and verb inflection, articles, auxiliaries and the formation of quantifiers.

C. Errors Analysis

In leaming English as second of foreign language. It can be seen that most

students often most some problems, And also, in learning a foreigt language, the

t1 lbid, p.t9t
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students often make some typical enors in English usage. The enors made by the

students are caused by the interference of the complex system of thc language

being leam which call intralingual and development error.38

Errors in leaming foreign language are something unavoidable, Moreover,

the differences between source language and target language may cause the

student's error should be anticipated accurately in order to overcome the problems

that the students faces in leaming a foreign language.

Related to the statement above, it is clear that enor analysis may solve

common weakness which the students need in leaming a foreign language.

Briefly, error analysis itself is a way in solving the students problem in leaming a

foreign language, including analyzing the types, source and causes of errors. And

also based on the enors made by the student, it can give information about how

far the students have mastered the target language. Furthermorc, ertor analysis is

as point of reconstruction which in tum can avoid or even reduce the errors that

probably made by the students.

D. Source and Ceuse ofErrors

Brown divides the sources of ertor made by the second language leamers

into 2 (two) parts, they are interlingual and intralingual transfer.3elt is necessary to

find out the sources and cause of errors which are made by the second or foreign

language leamers.

r" Richard Jack C, ,{ r'yo n Conlrutive Approoch To Error Anolysis Persryctive On
Second langudge Acqrriilio4 London: Longman Group ltq 1974,p. ll2

3e Douglas Brown, Principle of Languoge Learning and Teoching, San Francisco: San

Francisco State University, 2000, Fourlh Edilion, p-224
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5. Data Analysis Proccdure

Corder via Nurhadi states that there ar€ five steps in analyzing the errors,25

they ar€:

a. Collecting the data

Collecting the data is the first step to analyze dre data. The step used to

collect all ofthe data from the sample of research.

b. Identiffing the errors made

After the data is collected the next step is identiffing the errors from the

test result.

c. Classifuing the errors made

In this step, writer did classification of errors based on surface stratesv

taxonomy, such as: omission, addition, misformating, and misordering. And then

rne writer analvzed the kinds oferror that made bv the students.

d. Exolainine the errors made

In this stco. thc data obtlir,u.l

.:ould be clearlv seen. The tables oreoared tbr the data distribution are me raDte

{iequency and perc-entage of errors on each item. Before the wmrer Duts me oata
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f. Evaluating the errors made

The last, writer evaluates the errors made or searches the causes of errors

made based on four categories, they are: Overgeneralization, incomplete

application of rules, false concept of hypothesized, and failure to leam condition

under which rules apply. To get the percentage of errors made by the students, the

formula of Sudijono is used.

Note:

P : Percentage oferrors

F : Frequency

N : Total errors made

100% : Constant Multiplier.26

G. Framework of the Discussion

The frameworks ofthe discussion ofthis studv are

ChaDter I: Introduction that consists of Background ofthe Studn Problems ofthe

Study, Objective ofthe Study, Significance ofthe Study, Concept and

Procedures). and Framework ofthe Discussror.

P= I x 100%
N



REvIEw oF ERR'. *^r::ffii1^.r,on, o.., LrsrEr{rNG

COMPREHENSION

A. The Prior Studies

There were some the previous ofthe study to support of this study, they

are:

I . Error analysis on the lesson plan writings made by English students' academic

years of STAIN Palangka Raya by Misdawati,2007. The result of her studv

showed that the highest percentage was omission and the last was addrtion.

: in riouble markins.

r. Ilrror anaivsis in writins nresent continuous and nast continuous tense,

achieved bv the second vear students MTsN-2 Palangkaraya written by Siti

categories of errors that the stude..i, :. l

;ategories of errors that the students made is in misor<ierine.

Based on the orevious of studies above, therc was or[erefilarco rnar rnev

errors in writing pres€nt continuous and past continuous tenses, they were called

IQ
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B. The Definition of Errors

There are some definitions of errors, they are:

L Dulay that the errors are systematic deviations due to the leamer,s still

developing knowledge ofthe second language rule system.27

2. Pranowo that errors is deviation of standard language that happen because the

second language leamer does not acquire all language leamer.."

r. l\paDur oennes error as a deDafture from the linpuistic structure ofthe lansuaee

Dasgu oll tnc uc nt UI| aDUVC. Crror ts tIIc cunutuon 0t uolnc sufitgLrtlng

:Eriu!l|! !.!!!!.ltrlgr rEi!!!!ia! !-!!rtr-t! !: r-raulfu u!,' !!!E i,r!!.- u! !.rru!!lE!!gE ul ulr >r!u!!tl

!!lllr-rf!!!! !!l !q,J'-!!!!!g U!! !:Ua!l U! -r!r_rl!rJ !a!4gtJ.!gE l!.!!u!!i!a-

l-. I llc lvucsuI Errors

The errors were catesorized as and in presenting the data rather than ro creare a

--,asis for extensive soeculation concernins the sources for rhe errors. ror rnrs

., ) .,., ;.,i. ,. .,,,,r,n' .i;,,;., i,i i,4 Tl," (,uri.i,.
un tntroaucaton ,o uTofs Anaryars, ya,t,,ftgjl<a K,ya unlve$lty- ryyz. D.!

common errors but in this study, the writer looked for errors in applying wh-

question specifically on listening comprehension. It was called specific errors.
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morphology, syntax,and vocabulary. . ..The three main categories were further

suMivided according to different part of sentences.m

Surface strategy taxonomy divided errors into some categories, they arc omission,

addition, malfolmation and misordering.

I. Omission

Omission enors are characterized by the absence of an item that must

appear in a well-formed utterance. Although any morpheme or word in a s€ntence

is a potential candidate for omission. Some types of morphemes are omitted more

man other.' ' 'i'he omission has two categories they are:

a. LrnlElns srammatical momhemes. which don't contribute much to the meanins

Examor:

He was call (lncorecr

He was called (conect)

b. Omission of content words. although tlpical in the early stages of Ll

acqulsluon. ls nor as common is seouential L2 acouisition where the leamer is

oloer ano more cosnitiveiv mature. Ifcontent words are omitted in L2 speech, it

the oresence of an item which m'Jsi na),. ann!:r. ..

tar(l D.l)o
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a. Double marking

Example:

He doesn't knows my name (incorrect)

He doesn't know my name (correct)

b. Simple addition error is the "grab bag" subcategory ofadditions. No particular

features characterize simple addition other than those that characterize all

addition errors the use of an item which should not appear in a well-formed

utterance. Simple addition errors observed in both Ll and L2 child speech

include those listed as the following table:

Table 2.1
Simple addition errors observed in child L2 productionts

Linguistic item added

J person singular -s The fishes does not live in the water
The rain is gonna broke itPast tense (inegular)

Preposition ln over here

Jr JrAllul trlala;::::

Malformation errors arc characterized by the use of the wrong form of the

tlttrtrritsltts trl sLtuerutg wirriv rrr tirc rrrtlssr(rt srrrrrs tirc rrcrrr ts rtrri surruircr,i ai aii-

in malformation errorc the learners sunnlies somethins. althoueh it is incorrect.

ir SOOSeS for geese.

I

Example

" Ibid. o.ls:
" tbi,

I
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b. Archi-form the selection ofone member ofa class of forms to repres€nt other in

the class is a common characteristic ofall stages of second language acquisition.

For example: a leamer may temporarily select just one of the English

demonstrative adjectives this, that, those and those to do the work for several of

them.

That dog = That dogs

c. Altemating form as the leamer's vocabulary and grammar grow, the use of

archi-form often gives way to apparently fairly free altemation of various

members ofa class with each other. Thus, we see for demonshatives:

Those dog = This cats

In this case ofpronoun we soe:

Masculine for ferninine, as in: He for she

Plural for singular : They for it

Accusative for normative case, as in: He for she

In the case of verbs as in:

I seen her yesterday

He would have saw them.35

4. Mirorderino

Mi<orderino errnrs arc charaate'izletl hv fhe incorrect nlacement of a

moroheme in an u[erance.'"

tt :bid o.16l
t6 tbid p.t62
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Example:

He is all the time late (incorrcct)

He is late all the time (correct)

Besides thag communicative effect taxonomy divided error into 2 (two) typeq

they arc:37

a. Global erors mean erors that affect overall sentence organization significantly

hinder communication. In other word they cause the listener or reader to

misunderstand the message or to consider the sentence incomprehensible. There

are 4 (four) systematic global enors. They are:

I ). Wrong order of major constituents

Example: English language use many people

2). Missing, wrong or misplaced sentence connectors

Example: He will be rich until he marry

3). Missing cues to signal obligatory exceptions to pervasive syntactic rules

Example: The student's proposal Iooked into orincioai

4). Regularization of pervasive syntax rule ofexceotions

Exalltult. wc illllu5cu Lllilt [luvl€ vEtv lltuu

D' l-ogal elTors mean crrors tnat aIl(:cl stncte erem(jnts r consotusar$ r rn a senlence

uu ||UL usu4uv lrrlrugl riulll[lul uauu[ )lllllrrrui{lrrv. rlly5c rtrgluur srlurs lrr uuu

ano verD tnlteclton- aIItctes. auxlltancs ano Ine lormauon oI (luanltIlcrs.

\-. lrr I ut s Auarvsrs

SluuvllLs ulLglr IlruSt sulrlg uruuryllrs. 
^llu 

4r!u. ul lEaulurla il tulEr!.rl ralruu4lay. lrrE

"' lbid. n.l9t
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students often make some typical errors in English usage. The errors made by the

students are caused by the interference of the complex system of the language

being leam which call intralingual and development error.38

Errors in leaming foreign language are something unavoidable. Moreover,

the differences between source language and target language may cause the

student's error should be anticipated accurately in order to overcome the problems

that the students faces in leaming a foreign language.

Related to the statement above, it is clear that error analysis may solve

common weakness which the students need in leaming a foreign language.

Bdefly, error analysis itself is a way in solving the students problem in learning a

foreign language, including analyzing the types, source and causes of errors. And

also based on the errors made by the student, it can give information about how

tar the students have mastered the target language. Furthermore, error analysis is

D. Source and Cause of Lrror.

Brown divides the sources of error made bv the second lanquase reamer

inf^ , /f'.,^\ ^efrc .hA, ara inla'l;-ft,r.1 .6,-l :ni'eli--',ol troncfar,I+ i. 6a^-"co^,,^

find out the sorrrces end carrse of erors rvhich are made hv lhe second or foreiqn

'" tiohard Jack C. ,4 ,ar'o n Co ractiye ADDroach To Error Anqlvsis Persoectne Un
econd lanzuage Acquisitiort London Longman Group ltd. 1974. p. ll2

i" Douslas Brown. P/inciple oj Language Learning and Teachins. San Francisco: )an
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l. Interlingual Errors

ln this error, the students make errors because they transfer the rule ofthe

first language into the second language. Interlingual error is similar in structur€ to

a semantically equivalent phrase or sentence in the learner's native language.4

For example:

Indonesian language: Kemarin saya nonton TV

English language : Yesterday, I watch TV (incorrect)

I watched TV yesterday (corect)

Based on the example above, the students may make errors in forming the

verb because in Indonesian sentence, all verbs do not change for each prcnoun, in

Indonesian there are no tenses in English.

2. Intralingual Errors

Brown states that "an intralingual error is one of the major factors of

sources of error in second language leaming.al According to Richard that

intralingual errors may be caused by the four categories such as over-

generalization, ignorance of rule restriction, incomplete application of rule, and

false concept hypothesized.

a. Over-generalization

Over-generalization error arises when the leamer creates a deviant structure on

the bases of other structure in the target language. It generally involves the

cr€ation ofthe target language, For example: He can sings (it should be,.He can

sing").

aoDulay, Language Two, p.l7l
at Brown. Principles ol Langtage, p.224
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b. Ignorance rule restrictions

It involves the application of rules to context where they do not apply. An

example is He made me to rest through extension of the pattern found with the

majority of verb that lakes infinitival complement (for example: He asked i

wanted invited me to go)

c. lncomplek application of rules

This category of error corresponds to what is often referred to as an error of

traditional competence. For example: You like to sing? (it should to be "Do you

sing?")

d. False concept hypothesized

This category of enor derives fiom faulty comprehension of distinctions in

target language. For example: It is happened. From the example the learner

made the sentence in passive form due to he wanted to express in passive

meaning but the learner is incorrect in using the verb form, it should be it

happens. Although the form ofthe verb is in active, but the meaning is passive.

E. The Dilferences between Error and Mistake

The distinction between performance analysis competence errors is

extremely important, but it is often difficult to determine the naturc of deviation

without careful analysis. Chomsky called that errors caused by the fatigue and

inattention ofthe students as performance factor and called competence factor for

errors resulting fiom lack of knowledge in the rule of the language. Corder said

that in some of the second language literature, performance errors have been

called "mistake" while the term "error" was reserved for the systematic deviation
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due to the learners still developing knowledge of the second language rule

system.a2 In order to be clear an analyzing leamer'errors and mistakes, the

distinction between them can be seen from the table below:

Table 2.2
The distinction between mistake and error

Categories Mistake Error

I Source Performance Competence

2 C haracteristic Unsystematically Systematically

3 Duration Temporary Long

4 Linguistic Mastered Not mastered

5 Result Deviation Deviation

6 Improvement By students themselves Helped the leacher by the
training remedial teaching

F. Definition of Wh-Question

First of all, whauestions can be defined as wh4uestion that begins with

of the "wh-words" such as who, what, where, when, why, which, whom, and

whose.a3 Soemarto and Suhardito pointed out that "Wh4uestion is an

information question that requires information as an answer. It means that to

inform something to reader or listener.eThat statement is supported by Azar's

opinion in Tandang affirms that an information question means a question asks for

information by using a question.a5

For example: Where does he live?

Answer : In Chicago

o' tbid p.t39
o' Ak-ajian, Dewe.s, and Hamish, tirgzistics : An lnlroduclion to Language and

Communicotion London. England: The MIT Press, 1987. p.477
a Soemano and Suhadjito, Erglish Sttucrure in Contex, 2, Jakarta : Proyek Pernbinaan

dan Peningkatan Mutu Tenaga Kependidikan Dir Jend. Pendidikan Tinggi Depdikbud, 1994, p. 33
n5 

Tarrdarrg Strnctu"e //l Palangka Raya : Palangka Raya University, 1993, p. 29

No
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Similarln Alexander in Tandang stated that to ask question word + inversion type

questions to elicit any element in a sentence other than the idanti$ of the

subject.6

Statement:

Mrry weot to her mother's by bus yesterdey bccsusc the treins weren't

running.

Note the "arget" of each of the following questions. None of thern produces the

answer "Mery". The answer may be a single word, pharse, a clause or even a

whole sentence.

Question: When did Mary go to her mother's?

Answer: Yesterday

Target : Adverb of time

Question: Where did Mary go yesterday?

Answer: To her mother's

Target: Adverb ofplace

Question: Whose house did marry go to?

Answer: Her mother's

Tsrget : Adverb ofplace

Question: Why did she go by bus?

Answer: Because the trains were not running

Target : Clause ofreason

Question: Where did Mary go yesterrday?

no lbrd, p.zg
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Answer: She went to her mother's by bus

Target: Whole sentence

Alexander says that a question word which asks for the identifr of the

subject is called a subject-question.

For example:

Subject verb object subject answer

Someone paid the writer

Who paid the writefl John did

Based on the examples above, wh-question pio is used as the subject of

question and it refers to people. If&o is usually followed by a singular verb even if

the speaker is asking about more than one person.

There are the form of subject-questions with who, wha! which, and whose.

Subject4uestion Subject answer auxiliary

Who can explain this? I can/John can. Etc modals.

Who makes the decisions? I do/John does. Etc do/does

What made you jump? The cat did.

Which one suits me best? The red one does.

Whose telephone rang? Mine did

Based on the examples above, subject question with who, what, which,

and whose have their own meaning and use. By these words, the information

required ofthe text arc asked.
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G. Wh-qucstion

In English language, therc is wh4uestion form instead of yeVno

questions. These two forms ofquestions differ to one another in the case of what

is asked. In yeJno question, the answer asked is only as a confirmation of the

predictable information. That is why, the answer needed is only yeVno answer.

It is quiet different with whauestion. Wh4uestion requires information as

answer. The information required is generally indicated by the why-question

words. That is why, this question is also called information question, instead of

wh-questions. It begins with a question word.

The Wh{uestion words discussed here include who, what, where, wlen,

wlry, which, whom, whose. The discussion will also be focused in the pauern of

whauestion itself.

As mentioned above, there ar€ some wh4uestion words in English. In this

study, the WhQuestion words discussed arc:. wlo, what, wlere, wlvn, wlry,

which, whom, whose.

l. Wh-Question 'Who"

Who is used as the subject of a question. It rcfers to people. Who is

usually followed by a singular verb even if the speaker is asking about mor€

than one person.aT

Who also as intenogative pronoun is substitute of question word which is

used for the people as subject or the people who does an activity whether

singular and plural. In the sentence, w&o changes the position of the subject

t'Soemarto 
and Suhardlito, English Srruclue in Conlext 2, Jakarta: Prcyek Pembinaan

dan Peningkatan Mutu Tenaga Kependidikan Di. Jend. Pendidikan Tinggi Depdikbud,l94, p.33



32

directly, for tltmrt who as the subject sent€nce. lYlut is used to ask people as

subject.aE It are as follows:

a. Who mustbe followed by verb

b. I71o is assumed as the third person singular

c. Wln may be assumed as plural form if the total things which are going to be

asked are known

d. Who may notbe followed by do or does, unless the vice versa

e. All ofthe pairs of auxiliary verb and other verb are resigring to the rfu.

For example:

Siti knows the answer (aflirmative)

Does Siti knows the answer? (Interrogative)

Who knows the answer? (Wh4uestion)

2. Wh-Question "Whet"

According to Martinet and Thomson that what is a general interrogative

used for thing.ae The essential used for it as the subject arc as followed:

a. fie use of it is the same as the use of who as the subject and object

b. What * the subject must be followed by verb

c. Vftat is assumed as the person singular person

d. What can be followed by auxiliary verbs.

e. Tlut is also as interogative adjective which is used to ask for the object ofthe

sentence. lt must be close to the noun directly

- That car is making noise (affirmative)

o" tbid" p.33

'e Thomson, A.J, MartineLv,v, Pretical Er&lish Grqtrut, Oxford University Prcs$
1986, p.72
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Is the car making noise? (lnterrogative)

What is making noise? (Whauestion)

The essential be followed by the subject are as follows:

a. II4rat must be followed by the subject ofthe sentence

b. I/har must be followed do or does and also auxiliary verb

- What do you want?

- What can I do for you?

3. Wh-Question *Wherc"

Interrogative wlwre is adverb of place. It is used to ask about the place.

According to Thomson and Marlinet where? Means "in the place".

For example:

- I can meet you at school? (Affirmative)

Can I meet you at school? (lnterrogative)

Wlerc can I meet you? (Whauestion)

4. Wh-Question'Wheu'

The intenogative wlrn is used to ask time and means "at what time?'s

and its function also adverb

For example:

- I arrived last night (Affirmative)

Do you arrive last night (Interrogative)

l{lun did you anive? (Wh-question)

to lbid, p.74
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5. Wh-Question "Why"

The interrogative wlry is used to ask rcason.sl It is usually answered with

because. And is lirnction is adverb.

- IIlry did she come late?

- Wry arcyou cryng?

6. Wh-Question 'Which"

Which is used to ask both people and thing as optional subject.52 The

optional object meant that there is more than one subject to be asked. By using

"which" the information asked is the true answer ofthe options.

The essential use of it as follows:

a. Wich must be separated from noun by of and to be since it is called

interrogative pronoun

b. Which statd alone

c. Which is also as intermgative adjective which is used to ask for the object ofthe

sentence about p€ople or thing when there are only a few to choose from.

For example:

I like tea? (Affirmative)

Do you like tea? (lnterrogative)

Which dink do you like, tea or milk? (Wh4uestion)

7. Wh-Question *lVhom'

According to Soemarto and Suhardjito wlnm is used to replace wfto.

Preposition may precede a nominal wh-word. For persons the wh- becomes

t' lbid, p.73
t' Scmarto and Suh8trdjila. English Structurc in Conlexl 2, takarln: Proyek Pembinaan

dan Peningkatao Mutu Tenaga Kependidikan Dir Jend Pendidikan Tinggi Depdikbud, 1994, p.34
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whom. Interrogative whom is the substitute of question word which is used for

people as the object. The essential use for it is as follows:

a. In formal English, the use of wiorz is preposition + whom

Example: With whom did you go? To whom were you speaking?

But in ordinary English, the u* of whom usually move the

preposition to the end of the sentence. The wlnm then normally

changes to wfu.

Example: Who did you go with? \Mro were you speaking to?

b. Wnm mtstbe followed by auxiliaries

Example: I want to meet my brother (Affirmative)

Do you want to meet your brother? (lntenogative)

Whom do you want to meet? (Wh4uestion)

c. Preposition may preode awhom

Example: My mother send me a letter (Affirmative)

Does your mother send you a lettefl (lnterrogative)

To wbnr did your mother send a letter? (Wh4uestion)

8. Wh-Question *Whose"

whose can be used to talk about possession.53 The intenogative whose is

used to ask the property.

a. Wose must be separate from the noun by to be

b. To answer the question with whose us€d the possessive adjective and

possessive pronoun

5r Martani. Tomasouw. Materi Poko* S,ructure IV B, Karufia lakarta: Universitas
Terbuh, 1994, p.4
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c. Whose is also as interrogative adjective which is used to ask for the object of

the sentence about property.

For example:

These are John's novel? (Affirmative)

Are these John's novel? (lnterrogative)

Wose oovel are these? (Whquestion)

Based on the examples above it can be known that whose showed that the

question ask about the stbject. Ifihose is also as interrogative adjective which is

used to ask for the object ofthe sentonce about property.

G. Listening Comprehension

Listening comprehension is the receptive skill in the oral mode. When we

speak of listening what we really mean in listening and understanding what we

hear.

In our first language, we have all the skills and background knowledge we

need to understand what we hear, so we probably aren't even aware of how

complex a process it is. Here we will briefly describe some of what is involved in

leaming to understand what we hear in a second language.

There are two kinds of listening situations in which we find ourselves:

lnteractive and Non interactive

Interactive listening situations include face to face conversations and

telephone calls, in which we arr altemately listening and speaking, and in which

we have a chance to ask for clarification, repetition, or slower speech from our

conversation partner. Some non-interactive listening situations are listening to the
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radio, television, films, lecturers, or sermons. In such situations we usually don't

have the opportunity to ask for clarification, slower speech or repetition.54

According to Endang Fauziati, Listening comprchension means to advance

student ability in listening as the first skill of English. The materials have been

made in conversations and monolog text. Here student as if they are facing the

native directly and try to make a sharp their comprehending through oral given

information listening comprehension in listening comprehension activity, the

teacher usually gives some tasks to the students to summary the conversations to

be heard and answer some questions relate with the conversations will sound three

times or more if necessary. The students are supposed to do it by themselves

because they don't have enough time to cheat her or his liiend.

Listening comprehension is taught in order to the students can make a

plausible reconstruction of the likely events that have been heard from the

speaker. It is not only getting the information orally but also identifoing

proposition into the real world.ss

The successful of language teaching leaming influenced by some

important factorg it also happens to listening comprehension material. They are:

a. Leamer

l). Personality, affective and variables ofthe leamers.

5a http :

//www.silinternational,orgningualinkvl,anguageleaming/othencsources/GudlnsFrAlnggAndcItrL
rnngPrgrm/Listeningcomprehensionskill.htrn (Online on May Ifih 2008)

55 Endang fauziati ,re aching oJ Engtish os aforeign tanguage (TEFL) surakarta :

Muhammadiyah university press, 2002, P.l l9
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2). Age (kids and aduh). The kids have different ability in aborting material

with adult. lt is different that they are given a university materials although

it is could be

3). Talent (high level and low level talent). Every student has his/her talent of

which different with other. In teaching leaming process, a kader should it

in order to the low level student arcn't worry to be leaved. The teacher

shouldn't force them to master the material as the teacher wants.

b. Teaching intensity

The frequency of meeting in classroom also influences the achieving of

leaming objectives. If the teacher or students often be absen! they will loose

the material. It was mean that they loose the important chance to learn about

many things.

c, A comfortable classroom will stimuli the teacher and students to come back and

learn about anlthing that they need.

d. Language level leaming (elementary and advanced)

e. Characteristics ofthe teacher

I ). The acquisition using the second language

Giving leaming is strcssed to the practicing orally while writing, reading is

too. To make material can be achieved and understood, the teacher itself

should master it. The teacher's acquisition in using 52 will determines

his/her successful in teaching. HiVher performance wills stimuli the student,

curiosity to leam foreign language moro.
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2). The physical condition

The student's int€resting is not only to the materials or Medias which are

used. But also the physical condition of teacher. A teacher should be tidy.

Cheer and fit in order to the teaching leaming process is held fluently.$

tu T*igan, Herry g,-n r,Prof,Dr, Strdegi Pengqiaron dan Pe,rrbetqjoran Bahosa,
Bendung : Penerbit Angkass, 1993, P.106
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CHAFTER III
THE RESTJLT OF THE STUDY

A. The Types of Errors ln Applying Wh-Question on Listening

Comprrhension.

Based on the first observation on Tuesday September 29t' 2OOq at 8.45 -

10.40. The lectwer greeted the students and the students answer€d the teacher's

geeting. Next, the lecturcr checked the pres€nt list ofthe students' names one by

one, the lecturer preparod the material r€lated to the taught this day.

The writer took collecting the data, and showed that the process of the test

which was held on October 6s and 136 2009 from the students of the English

education department of Palangka Raya lslamic stste college in academic year

2008-2009. From the score on the errors in applying wh4uestion on listening

comprehension faced by the studenb of the English education depar0ment of

Palangka Raya Islamic state college, it was constructed data prcsentation of the

student's rore in applying wh4uestion on listening comprehension. Number of

population was 26 students. Result of the students'errors in applying wh-question

divided one class (26 students). The data of the students' erors obtained from

those who werc taking the listening comprehension II in the academic years

2008/2009 can be seen in the following table:

40
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Table 3.1
The frequency atrd percentage of errors on each items

Number of ilem Frequency Percentage
I l8 4.10%
z t3 2.96%
3 t6 3.64%
4 3.87o/o

9 2.050/,

6 20 4.55%
7 zl 4.78%
8 l7 3.87%
9 ll 2.50o/o

l0 t2 2.73%
ll I 2.O50/"

t2 7 1.59o/o

l3 l6 3.64Vo

t4 2t 4.7\Yo

I5 20 4.55%
l6 2l 4.7\Yo

t7 l0 a 110/-

l8 I 2.05o/o

t9 6 1.360/o

20 ll 2.50%
2t 7 1.59%

22 23 5-23o/o

23 l6 3.64%
24 I 2.05o/o

z5 t7 337%
26 20 2.73%
27 l4 3.t8%
28 il 2.5OVo

29 l0 2.27%

30 20 4.78%
Total 423 100%

Based on the result of the test above, it could be seen that the total

frequency of errors made by the students in applying wh-question on listening

compr€hension from 30 items was 423. The students made erors on every item. It

was mean that the students made elrors in all types of subject for applying wh-

17

5
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questions. In the specification content of the test, there were 8 (eight) t}'pes of

subject prepared for applying wh-question. To know the Frequency and

percrntage oferrors, the following table is provided:

Table 3.2
The frequency erd percentage of errors in applying wh-questions

The Content Number of ltems Total of Frequency P€rcentage

I Wh-question
"Who"

2,15,5 42 9.92%

2 Wh-question
*Whaf'

13,19,12,11,23,
27,30

88 20.\Yo

3 Wh-question
"Where"

18,20, t7,9,28,29 62 14.60/o

4 Whnuestion 16,4,6 5E 13.7o/o

5 Whquestion
'whv"

10, t4,22,26 68 16.0%

6 Wh{uestion
"Which"

3,35 33 7 .80Yo

Wh-question
"Whom"

1,8,24 44 10.4o/o

8 Wh-question
"Wtose"

7,2t 28 6.61o/o

Total 423 l00o/o

Based on the table above, the highest error made by the students was in

applying wh{uestions'\ hat" with the frequency of 88 (20.8%). The second was

applying wh4uestions '\rhy'' with the fiequency of 68 (16.0%). The third was

Use applying wh{uestions "wherc" with the fr,equency 62 (l4.6yo). The fourth

was applying wh4uestions "when" with the frequency 58 (13.7olo). The fifth was

applying wh-questions 'hhom" with the fiequency 44 {l0.4%o). The sixth was

applying wh{uestions '!ho" with the frequency 42 (9.92o/o). The seventh was

applying wh{uestions 'thich" with the frequency 33 (7.8ff/o). And the last was

No

7
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applying wh-questions "whose" with the frequency 28 (6.61%). The descriptions

of errors on those types could be seen in figure below:

6.61Vo o Wh-questions
"whaf'

lWh{uestions
"why'

E Wh-questions
"where"

E Wh-qusstions
"when"

I Wh-questions
"whom"

trlWh-queations
"who"

I Wh-questions
"which"

7 -AOo/o

20.4

9.92Vo

t 6.o
10.40/o

13.7Vo 1rt.6
"/"

Figure 3.1
Percentage of Errors in Applying Wh-Questions

Table 3.3
The Frequency and Percentage of Errors Type in Applying Wh-Questions

No Type of Errors Frequency Percentage

I Omission 42 9.92Vo

2 Addition 50 I 1.8%

-, Misformation 260 6t.4.o/o

4 Misordering 7t t6.7%

Total 423 100v.

Based on the table of errors type above, the highest error made by the

students was misformating with the frequency of 260 (61.4%\. The second

position of etror t)?e was misordering with the frequency of 7l (16.70/")' The

third position of error type was addition with the frequency of 50 (l1.8%). The

fewest error R'pe in applying whauestions was omission with the frequency of 42
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(9.92%). To get clear description, the percentage of orror tyPe in applying wh-

questions in figure 2.

9.92%

16.T/"

11.4o/o

OOmlssion
lAddidon
O Xistormation

tr lsordedng

61./t%

Those are typ€s can be divided into some errors classification that can be seen in

the table below:

Table 3.4
The frequency end percentage oferrors classification in applying

Wh-question

No Clsssification of errors Frcquency Percentage

I 0mission (omining grammatical 42 9.92vo

2 Addition:
a- Double marking
b.s e addition error

l0
40

2.360/o

9.45vo

Misformaring
a Regularization error 260 6t .4

4 Misordering 88 20.8o/o

Total 423 100%

Based on the table above. it could be known that the highest classification

of errors made by the students in applying wh4uestions was misformating

(regularization error) with the liequency 260 (61.40/0). The second was

Figure 3.2
The percentage of errors type in applying wh-questions
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misondering with the frequency of 88 (20.Eolo). The third was omission (omitting

grammatical morpheme) with the frequency of 42 (9.92%). The fewest was

addition (double marking and simple addition error) with the fircquency of l0

(2.360/o) and 40 (9.45W. Those types of errors can be divided into some errors

classification that can be seen in the figure below:

9.9t/.
N.eh 2.*.h

9.45y.

61-4%

O Omftlng grammatical
morphom€

a Double marking

trSimplg addition enor

O Regularlzalion ertor

! Illsordering

Figure 33
The percentage of errors classification in applying whauestions

To get more explanation fiom the descriptions about the tpes and

classification oferrors above can be seen in the discussion below:

l.Omission (omitting grammatical)

This is type of error only occurred in one classification that was omitting

grammatical morpheme; the students forgot to use to be after wh4uestions. The

eror made by the students based on this Dpe and classification occunrd in 3

(three) items. They were; item number 13,23, and 29. The discussions arre as

follow:
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Item 13

In this item, the students omitted to be "was" after wh-questions. The

frequency was 16 (3.78%).

For example: Where father sat? "Father sat behind the wheel"

Reconstruction: Where did father sit? "Father sat behind the wheel"

The error in this item above was caused by incomplete application of rules.

Item 23

In this item, the students omitted to be "is" after wh4uestions. The

frequency was 16 (3.78Yo).

For example: What the man doing in the bathroom? "The man is taking a bath"

Reconstruction: What is the man doing in the bathroom? "The man is taking a

bath"

The error in this item above was caused by incomplete application of rules.

Item 29

In this item, the students omitted to be "was" after wh4uestions. The

fiequency was l0 (2.360/o).

For example: Where the cat? "ln the garden"

Reconstruction: Where was the cat? "ln the garden"

The error in this item above was caused by incomplete application of rules.

2.Addition

This type occurred in two classifications. They were double marking and

simple addition errors. The discussions of those classifications are as follow:
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e. Double markitrg

Errors on this classification are usually charaoter when the students mark

both helping verb "did" and be past '\ras". The enor made by the students based

on this type and classification occurred in I (one) item. It was: itern number 17.

The discussion is as follows:

Item 17

For example: What did the children was it? "The children stayed in the cay''

Reconstruction: What did the children do? "The childrcn stayed in the ca/'

The ermr in this item above was caused by overgeneralization.

b. Simple addition error

Error in this classification usually happen when the student added "ed" in

sentence. The error made by the students based on this type and classification

occuned in 3 (three) items. They were: item number 15, 20, and 24. Tlrc

discussions are as follow:

Item 15

In this item the students added "ed" after verb

For example: Who did started the engine? "Father started the engine"

Reconstruction: Who did start the engine? "Father started the engine"

The error in this item above was caused by overgeneralization.

Item 20

In this item the students added "s" after verb

For example: What is number's room the manager gives? "The manager gives me

keys to number twenty-one
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Reconstruction: Which keys did the manager give you? "The manager gives me

keys to number twenty-one

The error in this item above was caused by overgeneralization.

Item 24

In this item the student added to be "is" after wh-question

For example: Who is will call the manager? "My wife will call the manager"

Reconstruction: Who will call the manager? "My wife will call the managef'

The error in this item above was caused by overgeneralization.

3. Misformating

Error on this type occurred in one classification. It is regularization error.

The discussions ofthis classification are as follows:

a, Regularization error

Error on this classification occurred because of the students' failurc in

applying wh4uestion. The error made by the students based on this type and

classification occuned in l8 (eighteen) items. They were: item number 1,2, 3,4,

5, 6, 7, 8, 9, 10, 11, 12,21,22,25,26,28 afi 30. The discussions are as follow:

Item I

ln this item, the students failed to use the right form of wh4uestion.

For example: What was it for? "Tommy"

Reconstruction: Who was it for? "Tommy"

The error in this item above was caused by false concept hypothesized.

Item 2

In this item, the students failed to use the right form of wh4uestion.

For example: Whom birthday was it? "Tommy"
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Reconstruction: Whose birthday was it? "Tommy''

The error in this item above was caused by false concept hypothesized.

Item 3

In this item, the students failed to use the right form of wh4uestion.

For example: Which was the first thing Tommy looked at? "lt is from uncle Bill"

Reconstruction: What was the first thing Tommy looked at? "It is from uncle Bill"

The error in this item above was caused by false concept hypothesized.

Item 4

In this item, the students failed to use the right form of wh4uestion.

For example: How it did contain? "Electric train set"

Reconstruction: What it did contain? "Electric train set"

The enor in this item above was caused by false concept hypothesized.

Item 5

In this item, the students failed to use the right form of whquestion.

For example: Who is her husband? "He is upstairs'

Reconstruction: Where is her husband? "He is upstairs"

The error in this item above was caused by false concept hypothesized.

Item 6

In this item, the students failed to use the right form of wh4uestion.

For example: What did Mr. Alison park his car? "Outside the house"

Reconstruction: Where did Mr. Alison park his car? "Outside the house"

The error in this item above was caused by false concept hypothesized.
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Item 7

In this item, the students failed 0o use the right form ofwh4uestion.

For example: Whose rang Mrs. Alison up? "Mrs. Johnson"

Reconstruction: Who rang Mrs, Alison up? "Mrs. Johnson"

The enor in this item above was caused by false concept hypothesized.

Item 8

ln this item, the students failed to use the right form of wh{uestion.

For example: Whom invited the Johnson to dinner? "Mrs. Alison"

Reconstuction: Who invited the Johnson to dinner? "Mrs. Alison"

The error in this item above was caused by false concept hypothesized.

Item 9

In this item, the students failed to use the right form of wh4uestion.

For example: What is the steak? "ln the boot ofthe caf'

Reconstruction: Where is the steak? "In the boot ofthe car"

The error in this item above was caused by false concept hypothesized.

Item l0

In this item, the students failed to use the right form of whauestion.

For example: How is Mrs. Alison sorry she asked them to come? "Because, she

was made mistake"

Reconstruction: Why is Mrs. Alison sorry she asked them to come? "Because, she

was made mistake"

The error in this ircm above was caused by false concept hypothesized.



5l

Item I I

In this item, the students failed to use the right form of whnuestion.

For example: When time did Mr. Alison get home from the work? "At a quarter to

six"

Reconstruction: What time did Mr. Alison get home from the work? "At a quarter

to six"

The enor in this item above was caused by false concept hypothesized.

Item 12

In this item, the students failed to use the right form oflwh-question.

For example: When father takes the children for a drive on Sunday? "Father"

Reconstruction: Who father takes the children for a drive on Sunday? "Father"

The error in this item above was caused by false concept hypothesized.

Item 2l

In this item, the students failed to use the right form ofwh{uestion.

For example: Whose is in the bathroom? "A man"

Reconstruction: Who is in the bathroom? "A man"

The error in this item above was caused by false concept hypothesized.

Item 22

In this item, the students failed to use the right form ofwh-question.

For example: Why the hotel manager sorry? "Because the hotel manager makes a

mistake"

Reconstruction: Why the hotel manager sorry? "Because the hotel manager makes

a mistake"

The enor in this item above was caused by false concept hypothesized.
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Item 25

ln this item, the students failed to use the right form of wh4uestion.

For example: Whose was the room? "The room was the man's room"

Reconstruction: Whose room was this? "The room was the man's room "

The error in this item above was caused by interlingual error.

Item 28

ln this item, the students failed to use the right form of whquestion.

For example: Where is did Mr. Thompson go? "ln the garden"

Reconstruction: Where did Mr. Thompson go? "ln the garden"

The error in this item above was caused by false concept hypothesized.

Item 30

In this item, the students failed to use the right form of whquestion.

For example: What Mrs. Thompson's suggest to Mr. Thompson? "Throw a shoe"

Reconstruction: What Mrs. Thompson's suggest to Mr. Thompson? '"Throw a

shoe"

The error in this item above was caused by false concept hypothesized.

Item 26

In this itenr, the students failed to use the right form ofwhquestion.

For example: Why the man is angry? "Because we entered the man's room"

Reconstruction: Why was the man angry with you? "Because we entered the

man's room"

The error in this item above was caused by false concept hypothesized.
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4. Misordering

This type of error is characterized by the wrong placement ofwords order.

This type of errors occurred in 5 (Five) items. They were: item number 14, 16, 18,

19,and27. The discussion ofthese errors as follows:

Item 14

ln this item the students made error in arranged the sentence

For example: Why did the car not move? "Because the car isn't any petrol in the

tank"

Reconstruction: Why the car did not move? "Because the car isn't any petrol in

the tank"

The error in this item above was caused by interlingual error.

Item 16

In this item the students made error in aranged the sentence

For example: What time mother and father were ready? "At six - thirty"

Reconstruction: What time were mother and father ready? "At six - thirty"

The error in this item above was caused by interlingual enor.

Item 18

In this item the students made error in arranged the sentence

For example: Whose have it? "Father's car"

Reconstruction: r 'hose 
car was it? "Father's car"

The error in this item above was caused by false concept hypothesized.
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Item 19

In this item the students made error in arranged the sentence

For example: Who is give me the keys? "The hotel manager gives me the keys"

Reconstruction: Who gives you the keys? "The hotel manager gives me the keys"

The error in this item above was caused by overgeneralization.

Item27

In this item the students made error in arranged the sentence

For example: What was time it? "It was two o'clock"

Reconsfuction: What time was it? "lt was two o'clock"

The error in this item above was caused by interlingual error.

B. The causes of errors in applying wh4uestions

Based on the result of evaluation, it can be known that the causes of

students' errors consist of overgeneralization, ignore of rule resfiction,

incomplete application of rule and false concept of hypothesized. The following

this is the table of frequency and percentage of errors' causes in applying wh-

question on listening comprehension.

Table 3.5
The frequency and percentage oferrors ceuses in applying wh-question

No Causes of errors Type causes of errors Frequency Percentage

I I nterl ingual

2 Intralingual Over generalization 56 13.2%

Incomplete application of rule 42 9.92o/o

False concept of hypothesized 325 76.4%

Total l00o/o

Based on the table above, the highest cause of students errors in applying

wh4uestion was false concept of hypothesized the frequency of325 (76.40/). The

423
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second was Over generalization with the frequency of 56 (13.2%). The lowest

cause of students' errors in applying whauestion on listening comprehension was

with incomplete application of rule the frequency of 42 (9.92o/o). In order to get

clear description, the p€rc€ntage oferors causes can be seen in figure 4 bellow:

13.20/o

9.9?6
E OYsrgonaralization

! lncomploto applicatlon of
rule

O Fal3a conccpt of
hypodloElzsd

76.8%

Figure 3.4
The percentege of the students' error ctuses in applying whaucstion

To get more explanation about the causes of students' errors based on the

description above, it can be seen in the discussion bellow:

l. Over general ization

Over generalization is the errors influenced by the prcvious students'

experiences in studying sfucture. The enors made in 5 (fives) items. They werc;

item number 19,20, 15,17 and 24. The discussions are as follows:

Item 19

In this item the students made errors in arranged the sentence

For example: Who is give me the keys? "The hotel manager gives me the keys"

Reconstruction: Who give you the keys? "The hotel manager gives me the keyJ'.
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Item 20

In this item the students added "s" after verb

For example: What is number's room the manager gives? "The manager gives me

keys to number twenty-one

Reconstruction: Which keys did the manager give you? "The manager gives me

koys to number twenty-one

Item 15

In this item the students added "ed" after verb

For example: Who did started the engine? "Father started the engine"

Reconstruction: Who did start the engine? "Father started the engine"

Item 17

For example: What did the children was it? "The children stayed in the

car"

Reconstruction: What did the children do? "The children stayed in the cay''

Item 24

ln this item the student added to be "is" after wh-question

For example: Who is will call the manager? "My wife will call the manager"

Reconstruction: Who will call the manager? "My wife will call the manageC'.

2, Incomplete application of rule

The error is caused by complete application of rule when the students did

not apply the rule of English grammar completely. These errors occurred in 3

(three) items. They were: item number 13,23, and 29. The discussions are as

follows:



57

Item 13

In this item, the students omitted to be "was" after wh4uestions.

For example: Where father sat? "Father sat behind the wheel"

Reconstruction: Where was father sat? "Father sat behind the wheel"

Item 23

ln this item, the students omitted to be "is" after wh4uestions.

For example: What the man doing in the bathroom? "The man is taking a bath"

Reconstruction: What is the man doing in the bathroom? "The man is taking a

bath"

Item 29

ln this item, the students omitted to be "was" after whnuestions.

For example: Where the cat? "In the garden"

Reconstnrction: Where was the cat? "ln the garden".

3. False concept of Hypostesized

The errors are caused by false concept of hypostasized when the students

apply unsuitable part for the certain rule of English grammar where it is caused by

the faulty comprehension. These errors occurred in twenty two (22) items. They

were items number : 1, 2, 3, 4, 5, 6, 7, 8, 9, 1 0, l l, 12, 14, 16, 18, 21, 22, 25, 26,

27,28 and 30. The discussions ofthese errors are as follows:

Item I

In this item, the students failed to use the right form of wh4uestion.

For example: What was it for? "Tommy"

Reconstnrction: Who was it for? "Tommy"
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Item 2

In this item, the students failed to use the right form of wh4uestion.

For example: Whom birthday was it? "Tommy"

Reconstruction: Whose birthday was it? *Tommy"

Item 3

In this item, the students failed to use the right form ofwh-question.

For example: Which was the first thing Tommy looked at? "lt is from uncle Bill"

Reconstruction: What was the first thing Tommy looked at? "lt is from uncle Bill"

Item 4

In this item, the students failed to use the right form ofwh-question.

For example: How it did contain? "Electric train set"

Reconstruction: What it did contain? "Electric train set".

Item 5

In this item, the students failed to use the right form ofwhauestion.

For example: Who is her husband? "He is upstairs"

Reconstruction: Where is her husband? "He is upstairs"

Item 6

In this item, the students failed to use the right form ofwh-question.

For example: What did Mr. Alison park his car? "Outside the house"

Reconstruction: Where did Mr. Alison park his car? "Outside the house"

Item 7

In this item, the students failed to use the right form of whquestion.

For example: Whose rang Mrs. Alison up? "Mrs. Johnson"
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Reconstruction: Who rang Mrs. Alison up? "Mrs. Johnson"

Item 8

ln this item, the students failed to use the right form of wh4uestion.

For example: whom invited the Johnson to dinner? "Mn. Alison"

Reconsfuction: Who invited the Johnson to dinner? "Mrs. Alison"

Item 9

In this item, the students failed to use the right form of whnuestion.

For example: What is the steak? "In the boot ofthe cat''

Reconstruction: Wherc is the steak? "ln the boot ofthe caf'

Item l0

In this item, the students failed to use the right form ofwh-question.

For example: How is Mrs. Alison sorry she asked them to come? ,.Because, she

was made mistake"

Reconstmction: Why is Mrs. Alison sorry she asked them to come? ..Because, she

was made mistake"

Item ll

In this item, the students failed to use the right form ofwhnuestion.

For example: When time did Mr. Alison get home from the work?..At a quarter to

slx-

Reconstruction: What time did Mr. Alison get home from the work? ,.At a quarter

to six"

Item 12

In this item, the students failed to use the right form ofwh-question.

For example: When father takes the children for a drive on Sunday? ..Father,'
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Reconstruction: Who futher takes the children for a drive on Sunday? "Father".

Item 14

ln this item the students made enor in aranged the s€ntence

For example: Why did the car not move? "Because the car isn't any pefol in the

tank"

Reconstruction: Why the car did not move? "Because the car isn't any petnol in

the tank"

Item 16

In this item the students made enors in arranging the sentence

For example: What time mother and father were ready? "At six - thirty"

Reconstruction: What time wer€ mother and father ready? "At six - thirty"

Item 18

In this item the students made errors in arranged the sentence

For example: Whose have it? "Father's caf'

Reconstruction: Whose car was it? "Father's cat''

Item 2l

In this item, the students failed to use the right form of whauestion.

For example: Whose is in the bathroom? "A man"

Reconstruction: Who is in the bathroom? "A man"

Item 22

In this item, the students failed to use the right form ofwh4uestion.

For example: Which the hotel manager sorry? "Because the hotel manager makes

a mistake"
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Reconstruction: Why the hotel manager sorry? "Because the hotel manager makes

a mistake"

Item 25

In this item, the students failed to use the right form of wh4uestion.

For example: Whose was the room? "The room was the man's room"

Reconstruction: Whose room was this? "The room was the man's room "

Item 26

In this item, the students failed to use the right form ofwhquestion.

For example: Why the man is angry? "Because we entered the man's room"

Reconstruction: Why was the man angry with you? "Because we entered the

man's room"

Item27

In this item the students made errors in arranged the sentence

For example: What was time it? "It was two o'clock"

Reconstruction: What time was it? "It was two o'clock"

Item 30

In this item, the students failed to use the right form ofwhauestion.

For example: What Mrs. Thompson's suggest to Mr. Thompson? "Throw a shoe"

Reconstruction: What did Mrs. Thompson's suggest to Mr. Thompson? ..Throw a

shoe,'

Based on the test, the writer made table to know the students, ability in

applying wh{uestion in each items that made by the students of the English

Education Department of Palangka Raya Islamic State College, they got three
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answers options; they were difficull fair and easy. These are explanations ofthe

categories as follows:

a). Difficult : More than half of the questions (50%) cannot be answered by the

students.

b). Fair : Halfofthe questions (50%) cannot be answered by the students.

c). Easy : Most ofthe questions (99%) can be answered by the students.

Table 3.6
Level ofdilliculties in each item

Number of items Level of
difficulties

F o/o

Diflicult
Fair
Easy

ll
9
6

42.3
34.6
23.1

30 items 26 100

Based on the table above, it was obvious that there were I I (eleven)

students (42,3) couldn't answer items number 2,3,12,1 5,16,17,19,20,24,25 and 26.

That werc 9 (nine) students couldn't answer items numhr

4,5,13,17,18,21,22,26,28 urd, 29. That wer€ 6 (six) students couldn,t answer

items number 1,67,8,9,10,1 l,l4 and 23.

After analyzing based on the test abovg the writer made questionnaire to

the students to know the students' ability in applying wh4uestion in each items

that made by the students of the English education depar[nent of Palangka Raya

Islamic state college, they were difficult, fair and easy degrees.

l. Applying wh4uestion'tho"

The distribution of the students' difficutty level in applying wh{uestion

"who" can be seen in the table below:

2,3,1 2,1 5,1 6,1 7,1 9,20,24,25 and 26
4,5,1 3,1 7,1 8,21,22,26,28 and 29
1,6,7,8,9, I 0, I I, I 4 and 23
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Table 3.7
Applying wh-question'1vho"

Number of
items

Level of
difliculties

F %

't , ,7, ,8, 12,
t5, t9,2t, arrd

24

Difficult
Fair
Easy

0
I

25

0
3.85

96.15
26 t00

The table above, it was known that there was 0 (zero) student (0) werc

difficult in applying wh4uestion '\rho" I (one) student (3.85) were fair in

applying wh-question "who" and 25 (twenty five) students (96.15) were easy in

Applying whnuestion'tho".

2. Applying wh4uestion "what"

The distribution of the students' difficulty level in applying whauestion

"what" can be seen in the table below:

Table 3.8
Applying wh-question "rvhat"

Number of
items

Level of
difficulties

4, I l, t6,23.
27, md 30

Difficult
Fair
Easy 24

3.85
3.85

92.3',|
26 r00

The table above, it was known that there was I (one) student (3.85) was

difficult in applying whauestion "what" I (one) student (3.85) was fair in

applying whnuestion '\xhat" and 24 (twenty four) students (92.31) were easy in

Applying whnuestion'\rhat".

F



64

3. Applying whnuestion 'there"

The distribution of the students' difficulty level in applying whquestion

"what" can be seen in the table below:

Table 3.9
Applying wh-question'\vherc"

Number of
items

Level of
difficulties

F

6,9, 13, and 29
Difficult

Fair
Easy

2
2

22

7.69
7 .69

84.62
26 t00

The table above, it was known that there were 2 (two) students (7.69) were

difficult in applying wh4uestion '!here" 2 (two) students (7.69) wert fair in

applying wh4uestion 'khere" and 22 (twenty two) students (84.62) were easy in

Applying whnuestion'\uhere".

4. Applying whauestion '1hen"

The distribution of the students' difficulty level in applying whquestion

"when" can be seen in the table below:

Table 3.10
Applying whquestion'hhen'

Number of
items

Level of
difficulties

F o/o

3,17, and 8
Difficult

Fair
Easy

2
4
20

7.69
15.38
16.92

26 100

The table above, it was known that there were 2 (two) students (7.69) were

difficult in applying wh4uestion "when" 4 (four) students (15.38) were fair in
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applying wh-question 'Vhen" and 20 (twenty) students (76.92) were easy in

Applying whauestion'\rhen".

5. Applying wh4uestion '\uhy"

The distribution of the students' difficulty level in applying whauestion

'\rhy''can be seen in the table below:

Teble 3,ll
Applying whquestion'tvhy'

Number of
items

Level of
diflculties

F o/o

10, 14,22, and
26

Difficult
Fair
Easy

2
3

2t
26 100

The table above, it was known that there were 2 (two) students (7.69)

werc difficult in applying wh-question '\rhy" 3 (three) students (l1.54) werc fair

in applying wh4uestion'thy" and 2l (twenty one) students (80.77) were eary in

Applying whauestion'1hy".

6. Applying whauestion'*hose"

The distribution of the stud€nts' difficulty level in applying wh4uestion

"whose" could be seen in the table below:

Table 3.12
Applying whquestion'hhose"

Number of
items

Level of
difficulties

F o/"

2, 18, and25
Difficult

Fair
Easy

6
l0
r0

23.07
11.54
80.77

26 r00

7 .69
l 1.54
80.77
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The table above, it was known that there were 6 (six) students (23.04

were difficult in applying wh4uestion "whose" l0 (ten) students (38.46) were fair

in applying wh-question "whose" and l0 (ten) students (38.46) were easy in

Applying whguestion '\ hose".

7. Applying wh4uestion '\uhich"

The distribution of the students' difficulty level in applying wh-question

"which" could be seen in the table below:

Table 3.13
A ln w uestion "which"

The table above, it was known that there were 6 (six) students (23.07)

were difficult in applying whAuestion "which" 12 (twelve) students (46.15) were

fair in applying whauestion 'thich" and 8 (eigh$ students (30.77) were easy in

Applying wh4uestion'\xhich".

8. Applying wh4uestion'\vhom"

The distribution of the students' difficulty level in applying whauestion

"whom" can be seen in the table below:

Table 3.14
Applying wh-question "rvhom"

Number of
items

Level of
difliculties

F o/o

5 nd 28
Diflicult

Fair
Easy

69.23
23.07
7.69

26 r00

o/oFNumber of
items

Level of
difficulties

6
t2
8

23.07
46.15
30.77

Difficult
Fair
Easy

20

10026

l8
6
2
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The table above, it was known that there were l8 (eighteen) students

(69.23) were difficult in applying whnuestion '1vhom" 6 (six) students (23.07)

were fair in applying wh-question 'lrhom" and 2 (two) students (7.69) were easy

in Applying wh4uestion 'lvhom".

Based on the result oftest and the results ofquestionnaire showed that the

significant different result was gotten. From the result of test, a few of students

faced the difficulties in applying wh-questions. On the other hand, based on the

questionnaire that were given by writer to the students showed that they didn't get

the difliculties in applying wh-questions.

So in the fact, there were not synchronization between the rcsult of test

and the rrsult of questionnaire.
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CIIAPTER IV

CLOSING

A. Conclusion

Based on the result ofthe study, the enors made by the students in applying

whauestion on listening comprehension can be concluded as follows:

l. The types of errors made by the students in applying whauestion on listening

comprehension

It has been found that the total frequency ofthe students' errors in applying wh-

question was 423. Based on the surface stratery taxonomy, it was obtained that

the types of errors made by the students in applying wh4uestion were

omissioq addition, misformating, and misordering. fie highest errors made by

the students were misformating with the frequency of 260 (61.4%). The second

position of enor typ€ was misordering with the frequency of 7l (16.7%). The

third position of errors type was addition with the fiequency of50 (l 1.8%). The

fewest erors type in applying whAuestions was omission with the frequmcy of

42 (9.92o/o'), This result showed that the teaching of listoring comprehension II

has not been reached fully.

2. The cause of students' errors in applying wh4uestion

The cause of students' errors in applying wh4uestion was related to intralingual

errors and the highest type of causes of errors was related to false concept of

hypothesized with the frequency of325 (76.4yo.The second was related to over

generalization with the fiequency of 56 (13.2olo). The lowest caus€ of students'

enors in applying wh4uestion was related to incomplete application of rule

with the fiequency of 42 (9.92%).

68
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B. The suggestion

Based on the result of the study above, there.!re some suggestions. They

are explained in the following ways:

L The students showed improve their mastery in listening comprehension by

making small gloup discussion to leam the material together so that they can

share their ideas, knowledge, and experience.

2. The lecture showed give a lot of exercises and assignment that the students

can improve their knowledge, mastery, and achievement, and the students

who are weak in listening comprehension can gradually improve their scores.

3. The institution showed add more English references especially the up to date

books and the materials taught should be balanced with the time allocated for

teaching, so that the materials can be taught completely to the students.
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Appendix I

RESEARCH INSTRUMENT

Name :

SRN :

Date/Day :

A. Supply the missing words using Wh-Question

was it fofl "Tommy"

bir0rday was it? "Tommy"

was the first thing Tommy looked at? "It's from Uncle Bill"

did it contain? "Electric train sef'

is her husband? "He's upstairs"

Did Mr. Alison park his car? "Outside the house"

Rang Mrs. Alison up? "Mrs. Johnsons"

Invited the Jhonsons to dinner? "Mrs. Alison"

Is the steak? "In the boot of the car"

Is Mrs. Alison sorry she asked them to come? "Because, she was made

terrible mistake"

Time did Mr. Alison get home from work? "At a quarter to six"

I

)

3

4

5

6

7

8

9

l0

ll

B. Make a question using Wh-Question words based on the answer

12. Father takes the children for a drive on Sunday

13. Father sat behind the wheel

14. Because the car isn't any petrol in the tank

15. Father started the engine



16. At six - thirty

17. The children stayed in the car

18. Father's car

19. The hotel manager give me the keys

20. The manager give me keys to number twenty-one

21. A man

22. Because the hotel manager makes a mistake

23. The man is taking a bath

24. My wife will call tlre manager

25- T'he room was the man's room

26. Because we entered the man's room

27 . It was two o'clock

28. Mr. Thompson went to window

29. ln the garden

30. Throw a shoe

Good Luck



Appendix 2

Prrt A

On Saturday moming, the postrnan delivered a large parcel for Tommy. The parcel

contained a birthday present and it had arrived just in time.

Tommy looked at the stamps on the packet. "lt's from uncle Bill" he shouted

excitedly. Even though uncle Bill was in America, he had not forgotten Tommy's

birthday. Mother made Tommy promise not to open the parcel until the following day.

"Your birthday's not till tomorrow," she said. "You should open it in the moming

together with your other presents".

The next day, father just was exited as Tommy when they discovered that the parcel

contained an electric train set. "Let's go upstairs and put it together," father said.

Tommy remained with his father for about and hour but finally got bored with the

train set and went into the living room to see the rest ofhis parents.

At about lunch time, Tommy's mother came into the living room. "Where's your

father?" she asked. I've been looking for him every where.

"He upstairs, mum." Tommy answered. "He put my train set together this moming

and he's been playing with it ever since!"

Part B

At a Quarter to six, Mrs. Alison heard her husband park the car outside the house

and immediately went out to speak to him.

"What's the matter, darling?" he asked. You look upset"

"l've made a terrible mistake, Jim," she said. "Mrs. Johnson rang me up about

half an hour ago. We got talking and then without thinking, I asked her and her husband

to come and have dinner with us this evening.

"Well, that's nothing to get upset about!" Mr. Alison sai{ "we should have a

pleasant evening. We haven't seen the Johnsons for ages."

"l'd like them to come" replied Mrs. Alison, but I'vejust dicovered there's hardly

any food in the house. You didn't by any chance remember to buy some steak? I asked

you to get some on your way home from three days ago.



"Steak?" Mr. Alison said. "Good heavens, yes. I remember now. As a matter of

fact I did get some. You ought to have reminded me about it. It's in the boot of the car.

It's been there for the past three days!"

Part c

On Sunday father takes us for a drive into the country. We enjoy this very much.

[.ast Sunday, we got up very early. We sat in the car and waited for father.

At six-thirty mother and father were ready. Father sat behind the wheel and started

the engine. The car didn't move. "That's very firnny," father said. "It was all right

yesterday." He tried again, but the car didn't move.

"There isn't any petrol in the tank!" my brother Jimrny said. "You're right, Jirnmy!"

father answered.

"l'll go and get some petrol from the garage" Jimmy said. "lt's half past six," my

mother said. "The garage is shut." *What shall we do?" I asked.

"We can go back to bed and get up at nine o'cloch "Father said. Mother and father

went back to bed, but Jimmy and I stayed in the car. "We're not going to sleep, "we said.

Suddenly, father knocked at the window of the car. "Wake up, children said. 'It's

nine o'clock."

Prrt D

"We want a room on the first floor," I said. 'tertainly, sir, "the hotel manager

answered. "Have you a room with a private bathroom? I asked. "Yes, sir" the hotel

manager said. "Here are the keys to number twenty-one".

I took the keys and my wife and I went upstairs. We unlocked the door ot number

twenty-one and went into the room. We shut the door and put our cases on the floor.

"Listen!" my wife said. There's a man in this room. He's singing. "You're right!" I

said. "He's in the bathroom !" I knocked at the door of the bathroom. The singing

stopped. "Who is it? A voice said. "This is our room, "l answercd. "Why you doing

here?"

"Your room!" the voice answered angrily. "This is my room, please go: I'm taking

a bath."



"I'll call the manager," my wife said. Just then, the door opened and the manager

came in. "I'm very sorry," he said. "l made a mistake. Your room is next door. Here are

the keys to number tw'enty-two".

Part E

It was two o'clock in the moming and it was very dark. Mr Thompson woke up

his wife. "Irene," he called softly," the baby's crying". Mrs. Thomson sat up in bed and

listened.

"That's not the baby Jim," she said. "lt's a cat!" "It can't be," her husband said.

"I'll go and look." Mr. Thompson got up and went to the window. 'Y tigttf lrene," he

said. "There's cat in the garden. Listen to it!"

"You must stop it" Jim," Mrs. Thompson said. "That cat will take u baby. "What

can I do?' Mr. Thompson asked. *Throw a shoe at it "his wife suggested.

"I can't do that, *Mr. Thompson answered. "Why not?' his wife asked. "Can't you see

it?" "I can see it very well, "Mr. Thompson said. "But I can't throw a shoe at it. It's

sitting on my greenhouse.



Appendix 3

TIIE KEY ANSWER

l. Who
2. Whose
3. What
4. What
5. Where
6. Where
7. Who
8. Who
9. Where
10. why
I l. What
12. Who takes the children for a drive on Sunday?
13. Where did father sat?
14. Why the car didn't move?
15. Who did start the engine?
16. What time were mother and father ready?
17. What did the children do?
18. Whose car was it?
19. Who give you the keys?
20. Which keys did the manager give you?
2l. Who is in the bathroom?
22. Why is tle hotel's manager sorry?
23. What is the man doing in the bathroom?
24. Who will call the manager?
25. Whose room was it?
26. Why was the man angry with you?
27. r*rhat time was it?
28. Where did Mr. Thompson go?
29. Where was the cat?
30. What Mrs. Thompson's suggest to Mr. Thompson?
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No Name SRN
I Anis Saturroisah 0801t20396
2 Aris Fatih A.F 0801 120357
J Dewi Afifah 080fi20342
4 Edi Saputra 0801 120367

5 Hasan Maulana 0801120346
6 Ika 0801120391

7 Ika Tri Mustika S 0801 120341

8 Indah Maryani 0801120353
9 Meny Lestari
l0 Miftahul Hasanah

l1 Nor Halisah 0801120401

t2 Nur Jannah 0801120361
l3 Novia Lestari 0801120351
t4 Ramdhaniah 080n20372
t5 Ratnita Dewi 0801120383
l6 Reni Karmila 0801120386
17 Rika Rukmana Nugraha 0801 120412

l8 Saidi Rahman 0801 120384

l9 Siti Nur Anafiah 0801120408
20 Siti Rahmah 080t r 20359
2l Sri Nurhidavati 0801120350
22 Teguh Prayitno 0801 120363

23 Wiwi Indah Lestari 0801 120365

24 Yusli 0801 r 20385
25 Dewi Ratna Sartika 0801120379
26 Norhayati 0801120404

The name of students who followed try out

0801120358
0801120398
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The name of sample

No Name SRN
I Ahmad Rajib 0801120349
2 Amimrddin Asidiqqi 0801120402

Ani Fatridha 0801120376
4 Baiq Novalia P 0801 120415

5 Dewi Ratna Sari 0801120334
6 J. Anhar Rabi Hamsah Tis'ah 080 t 120386

7 Khairullah 0801120405
8 Magdalena 0801120283
9 Mariatul Azizah 0801120378
t0 Muh. Rezeki 0801 120373

ll Noor Anita Wulandari 0801120387
l2 Noor Atiah 0801120395
l3 Nor Jenah 0801 120389

t4 Pithriani 0801120362
l5 Rabiatul Adawivah 0801 120374

Rahmad Nurseto 0801120388
17 Randi Azwar Gulana 0801120392
l8 Rasyid Ridha 0801120354
l9 Razak Al-Amindra 0801 120413

20 Rofi'ah 0801120352
21 Rusda 080112041I
22 Selviana 0801120399
23 Sri Winarti Ayu Wandira 0801120407
24 Siti Halimah 0801120366
25 Suwarsih 0801120371
26 Yeni Ratnasari 0801 120368

3

l6
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DISTRIBUTION OF INSTRUMENT TRY OUT
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No validity The level or diflicultv Notes

Coefficient Criteria Criteri a

I 0,00 Easy I Easy Very poor validity
2 0,399 Fair 0,38 Fair Poor validity
1 0,400 Fair 0,53 Fair Fair validitv
{ 0,459 Fair 0,61 Fair Fair Validity
5 0,587 Fair 0,61 Fair Fair Validity
6 0,590 | Fair 0,53 Fair Fair Validity

Hish validity7 0,658
Fair

0,69 Fair
8 0.487 0,57 FaL Validitv
9 o,691 Easy o,76 Easy High validity
t0 0,600 Fair 0,61 Fair High validity

0,799 Fair 0,65 Fair High validity
t2 0,00 Easy I Easy Very poor validity
r3 0,198 Fair 0,38 Fair Fair Validi(y
l4 0,587 Fair

Easy
0,57 Fair Vcry high validity

t5 0,495 0,84 Easy Very hish validity
l6 0,00 Easy I Easy Very poor validity
t7 0,697 Easy 0,16 tasy High validity
l8 _ 0,799

0,600
Fair 0,6r Fair High validity

l9 Fair 0,69 Fair High validity
20 0,769 Fair 0,61 Fair High validity
2t 0,799 Fair 0,65 Fair High validity
22 0,697 Fair 0,61 Fair High validity
23 0,453 F'air 0,57 Fair Fair validity

0,597 Fair 0,53 Fair Fair validity
25 0,518 Fair 0,65 Fair Hish validity
26 0,809 Fair 0,61 Fair Hish validity
27 0,980 Easy 0,80 Easy Very hieh validity
28 0,697 Fair 0,69 Fair High validity
29 0,609 Easy 0,76 Easy High validity
30 0,791 Easy 0,76 Easy High validity
3l 0,656 Easy 0,73 Easy High validity

0,692 Fair 0,61 Fair Hish validity
3l 0,891 Easy 0,80 Easy Very hieh validity
34 0,658 Fair 0,65 Fair High validity

0,679 Fair 0,6r Fair High validity
36 0,499 Fair 0,57 Fair Fair validity
37 0,453 Fair 0,53 Fair Fair validity
38 0,518 Fair 0,65 Fair High validity
39 0,650 Easy 0;13 Easy High validity

0,597 Fair 0,46 Fair Fair validitv
4l 0,601 Fair 0,69 Fair Hish validity
42 0,700 Fair 0,65 Fair High validity
43 0,439 Difficult 0,5 Difficult Fair validitv
44 0,659 0,61 Fair Hich'ralidity
45 0,577 0,53 Fair Fair validity
46 0,679 0,69 Fair High validity
47 0,499 Fair 0,57 Fair Fair validity
48 0,809 Easy 0,76 Easy High validity
49 0,7tI Fair 0,61 Fair High validity
50 0,697 Fair 0,65 Fair High validity

Appendix 7

lndexes

Fair
Fair

24

35

40

Fair
Fair
Fair
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Appendix 8

INDEX OF DIFFICULTY

The result of the instrumentation try out that has done to the students ofThe English

education department of Palangkaraya Islamic state college.

No R N F.V No R N F.V
I 26 26 I 26 t6 26 0.61

t0 26 27 21 26 0.80
J 14 26 0.53 28 l8 26 0.69
4 0.61 29 20 26

t6 26 0.61 30 20 26 0.76
6 t4 26 0.53 3l l9 26 0.73
7 l8 26 0.69 32 t6 0.61

8 l5 26 0.57 ,) 2t 26 0.80
9 20 26 0.76 34 17 26 0.65
t0 l6 26 0.61 35 26 0.61

il t7 26 0.65 36 26 0.57
t2 26 26 I 5t t4 26 0.53

l3 t0 26 0.38 38 l7 26 0.65

t4 t5 26 39 l9 26 0.73

15 22 0.84 40 t2
26 I 4l l8 26 0.69
20 0.76 42 l7 26 0.65

l8 r6 26 0.6t 43 t3 0.5

t9 t8 26 0.69 44 l6 0.61

20 l6 26 0.61 45 l4 26 0.53
21 t7 26 0.65 46 l8 26 0.69
22 16 26 0.61 47 l5 26 0.57
23 l5 26 0.57 48 20 26 0.76
24 t4 26 0.53 49 l6 26 0.61

t7 26 0.65 50 l7 26 0.65

2 0.38

16 26 0.76
5

26

l6
l5

0.57
26 26 0.46

l6 26
17 26

26
26

25
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DISTRIBUTION OF INSTRU EN TEST
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Appendix 10

QUESTIONNAIRE (ANGKET)

Nama:
Kclas

Bacalah dan pilihlah alternatif jawaban a, b, dan c yang sesuai yang sesuai dengan
apa yang anda alami!

l. Bagaiman anda memahami wh-questions?

a. Sangat sulit b. Sulit c. Mudah

2. Bagaimana anda menerapkan wh-question dalam membuat bentuk pertanyaan?

a. Sangat sulit b. Sulit c. Mudah

3. Bisakah anda membedakan frurgsi wh-questions dalam membuat pertanyaan?

a. Sangat sulit b. Sulit c. Mudah

4. Bisakah anda membuat pertanyaan dengan menggunakan bentuk wh-quetions?

a. Sangat sulit b. Sulit c. Mudah

5. Menerapkan wh-question "who" dalam membuat pertanyaan?

a. Sangat sulit b. Sulit c. Mudah

6. Menerapkan wh-question "what" dalam membuat pertanyaan?

a. Sangat sulit b. Sulit c. Mudah

7. Menerapkan wh-question "where" dalam membuat pertanyaan?

a- Sangat sulit b. Sulit c. Mudah

8. Menerapkan wh-question "when" dalam membuat pertanyaan?

a. Sangat sulit b. Sulit c. Mudah

9. Menerapkan wh-question "why" dalam membuat pertanyaan?

a. Sangat sulit b. Sulit c. Mudah

10. Menerapkan wh-question "whose" dalam membuat pertanyaan?

a. Sangat sulit b. Sulit c. Mudah

I l. Menempkan wh-question "which" dalam membuat pertanyaan?

a. Sangat sulit b. Sulit c. Mudah

12. Menerapkan wh-question dalam membuat pertanyaan?

a. Sangat sulit b. Sulit c. Mudah



Subject

Topic
Day/Date
Room
Time

STUDENTS' D(rcUMENTATION

: The English students of STAIN Palangka Raya in academic years

2008/2009
: Trv Out
: tuesday, 6s October 2009
: Language Laboratorium
: 09.00-10.40 a.m.

Picture 1. The researcher gave the try out to the students

Picture 2. The researcher gave the try out to the students
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Picture 3. The researcher gave the try out to the students

Picture 4. The researcher gave the try out to the students
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Subject

Topic
Day/Date
Room
Time

STUDEI{TS' DOCUMENTATION

: The English students of STAIN Palangka Raya in academic years

2008/2009
: The Test
: Tuesday, 20s October 2009
: Language Laboratorium
: 09.00-10.40 a.m.
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Picture l. The researcher gave the test to the students
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Picture 2. The researcher gave the test to the students
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Picture 3. The researcher gave the test to the students
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Picture 4. The researcher gave the test to the students
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DEPARTEMEN AGAMA RI
SEKOLAH TINGGI AGAMA ISLAM NEGERI (STAITO

PALAI\TGKA RAYA

Alamat lt. G. Obos Kompleks Islamic Ceotre Palangka Raya, Kalimantan Tengah 73111
Telp. (0536) 39447, 26356, 21438 Fax. 22105 Email: stainJ)ry@yah@.@m

Nomor : Sti. 1 5.UPP.00.0 99 12sb 12ggg
Hal : Persetujuan Judul dan

Penetapan Pembimbing

Tembusan:

Palangka Raya, 29 Februari 2008

Kepada
Yth. Sdr. Kartika Yuliandari

MM. 0301120084

Assalamu'alaikum Wr, Wb.

setelah membacq menalaah dan mempertimbangkan judul dan desain proposal

yang saudara ajukan dan sesuai hasil seleksi judul skripsi Jurusan Tarbiyah srArN
Palangka Raya, maka kami dapat menyetujui judul dimaksud sebagai berikut:

'The Problems in Listening comprehension Faced by the students of the English
Education Department of Palangka Raya Islamic State College',

selanjutnya kami menunj uk/menetapkan pembimbin g skripsi saudara:

1. Ristati, M.Hum sebagai Pembimbing I

2. Dakir, MA sebagai Pembirnbing II
Untuk itu kami persilahkan saudara segera berkonsultasi dengan pembimbing

skripsi sebagaimana mestinya.

lfassalamu'alaikum Wr, W

An. Ketua
Ketua Jurusan T yah,

,-
c {

hlErr i 64A' t,,

v

) A M

l. Yth. Ketua STAIN Palangka Raya Up. pembantu Kerua I2. Yth. Ristati, M.Hum sebagai pembimbing I
3. Yth. Dakir, MA sebagai penrbimbing II

P. 150246249
M.

I



DEPARTEMEN AGA}IA RI
SEKOLAH TINGGI AGAIVIA ISLAM NEGERJ (ST.{L\} P,{LANGKA RAYA

JT'RUS$I TARBTYAH
PROGRAM STUDI TADRIS (Pf,NDIDIKAI9 BAHASA INGGRIS

Alamat :Jolan G, Obos Centre 73 t 32. 47-32.
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PAI\ITIA SEMINAR PROPOSAL SKRIPSI MAHASISWA
SEKOLAII TINGGI AGAMA ISLAM NEGERI

STAIN PALANGKA RAYA
JI.c.Obos KoDplck llliEic Ccrt r Tlp. (11536\ 3239tA1A226Jfi F.\ .3222105 prt.ngh Rryr ?!I t2

SUAATKTTIQANGAN
No: 75IPAN-SPSM/SG/VI/2009

Panitia Seminar Proposal Skripsi Mahasiswa Sekolah Tinggi Agama Islam Negeri

(STAIN) Palangka Raya, menerangkan bahwa :

Nama

NIM

Jurusan / Prodi

Judul Proposal

KARTIKA YULINDARI

030 I 12 0084

TARBIYAH/TBI

THE PROBLEMS IN APPLYING WSH-QUESTION ON

LISTENING COMPRET{ENSION FACED BY THE STUDENTS

OF TTIE ENGLISH EDUCATION DEPARTMENT OF

PALANGKA RAYA ISLAMIC STATE COLLEGE.

Telah melaksanakan Seminar Proposal Skripsi pada tanggal 23 Mei 2009 di Ruang Aula

STAIN Palangka Raya dengan Penanggap Utama : Dra.IIALIMAH,M.Pd Moderator :

SITI SHOLEIIA dan dinyatakan lulus dapat diterima sebagai syarat penyelesaian skripsi.

Palangka Raya, 08 Juni 2009
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DEPARTEAAEN A6AMA

SEKOLAH TIN66I AGAMA ISLAM NEoERI

(STAIN) PALANGKA RAYA

4lunut JL G. Ohos Konplek Isluntic Ccnlre 'feh'' (05JO Jg147,26J56' 2 tlJS t'&\ 22t05 t'alarrykaruju 73112

Polongko Royo, Juli 2009

:sti.15.8,/T1.00/ /2@9Nomor
Lompiron
Perihol :Pemberion Izin Observosi /Penelition

Kepodo

Yth. Sdr. Kortiko Yulindori

NrM.0301120084
Juruson TorbiYoh/TBI
di -

Polongko RoYo.

Berdosorkan Surot Soudoro terlonggal 3O Juni 20O9 periholl

Izin Riset / Penelition, dolonr rongko mengokhiri studi podo Sekoloh

Tinggi Agoma Islom Negeri (STAIN) Polongko Royo, moko Kefuo STAIN

eod,igt o-noyo memberikon lzin Riset / Penelition kepoda Soudoro:

Nomo :

NIM :

Juruscn/Prodi :

Jenjong :

Lokosi Penelition :

Judul Skripsi :

Metode

Tembuson:

Kortiko Yulindori
0301120084
Torbiyoh / TBI
Stroto I (5.1)

SIAIN Polongko Royo .

"THE ERROR5 IN APPLYING WH-QUESIION
ON LISTENTNG COMPREHEN5ION FACED

THE STUDENT5 OF THE ENGLI5H

EDUCATION DEPARTMENT OF PALANGKA

RAYA TSLAMIC STATE COLLE6E"

Test. Interview technique don Dokumentosi

Woktu Peloksonq: 2 ( duo ) bulon, terhitung sejok tonggol

Agustus s/d 20 Oktober 2OO9.

IU

Demikion Surot fzin Risel / Penelition ini diberikah untuk doPot

dipergunokon sebogoimono mestinyo.

An.Ke

BAKAR HM M

1. Yth. Kefuo STAIN Polonqko Royo (Sebogoi Loporon)

1231 198303 1026
(^,



BERITA ACARA DAN CATATAN HASIL UJIAN SKRIPSI MAHASISWA
JTJRUSAN TARBIYAH STAIN PAI.ANGKA RAYA

SEMESTER ...,..,.....,,,...,..,..T4HUN AKADEMIK

pada Hari i^i ..{.alJ*.......Tangsat ...l1......art.n .09,9t&[ruhun ...*?.!.. ......tela h

dilaksanakan ujian skripsi dengan judul :
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A. The writer's identity

l. Name
2. Place and date of birth
3. Sex
4. Address
5. Educational Background

6. Hobbies/Intercst

B. The parents' identity

Curriculum Vitae

: Ikrtika Yulindari
: Palu June 4th 1985

: Female
: Pinus Hijau No. 10

: a. SDN 18 Palu Barat (Graduated in 1996)

b. MTsN Model Cikditiro Palu (Graduated in 2000)

c. SMU Negeri 1 Palu (Graduated in 2003)
: Reading ann travelling

: Hi. Moh. Amin Mallewa (AIm)
: Seller
: Jl. Dwian No. 71 (Palu)

: Hj. Faridah Zainudin (Almh)
: House Wife
: Jl. Durian No. 71 (Palu)

I. Father
a. Name
b. Job
c. Address

2. Mother
a. Name
b. Job
c. Address


