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ABSTRACT 

Esti Rahmawati. 2020. The implementation of Fun English-Teaching. Thesis, 

Department of Language Education, Faculty of Teacher Training and 

Education, State Islamic Institute of Palangka Raya. Advisors: (I) Sabarun, 

M.Pd., (II) Zaitun Qamariah, M.Pd., 

 

Key words: Fun-teaching method,  English, Elementary School 

 

This study aims to explain and examine the fun teaching-learning method 

in learning English at SDIT Alam IKM Al-Muhajirin Palangka Raya. Two 

research questions were formulated in this study. (1) How to apply the fun 

teaching-learning method; (2) What do students think of these fun teaching-

learning methods. 

This research is a case study with a qualitative approach. For data 

collection, instruments such as observation using observation checklists are used, 

then explained to be analyzed, questionnaire equipment with questionnaire 

guidelines, and interviews supplemented with interview guidelines. To analyze 

data, techniques used include: data collection, data display, data reduction, and 

drawing conclusions. For data validation, triangulation techniques are used. 

The results showed that: first, it was found that students were very 

enthusiastic about the application of the methods applied by the teacher, which 

can be seen from the results of learning before and after the application of the fun 

teaching-learning method. Second, there are several reasons that make students 

very enthusiastic about the application of the fun teaching-learning method, where 

they are very interested in learning using the method and very happy with the 

method. 
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ABSTRAK 

Esti Rahmawati. 2020. Penerapan metode fun English teaching-learning di SDIT 

ALAM Ikm Al Muhajirin Palangka Raya. Skripsi, Jurusan Pendidikan 

Bahasa, Fakultas Keguruan dan Ilmu Pendidikan, Institut Agama Islam 

Negeri Palangka Raya. Penasihat: (I) Sabarun, M.Pd, (2) Zaitun 

Qamariah, M.Pd., 

 

Kata Kunci: Penerapan, Metode Fun Teaching, Fun learning, Young Learners 

 

 Penelitian ini bertujuan untuk menjelaskan dan memeriksa metode fun 

teaching-learning didalam pembelajaran bahasa Inggris di SDIT Alam IKM Al-

Muhajirin Palangka Raya.. Dua pertanyaan penelitian dirumuskan dalam 

penelitian ini. (1) Bagaimana penerapan metode fun teaching-learning; (2) 

Bagaimana pendapat siswa terhadap metode fun teaching-learning tersebut.  

Penelitian ini merupakan studi kasus dengan pendekatan kualitatif. Untuk 

pengumpulan data, digunakan instrument seperti observasi dengan menggunakan 

observasi checklist, kemudian dijelaskan untuk dianalisis, peralatan kuesioner 

dengan pedoman kuesioner, dan wawancara dilengkapi dengan pedoman 

wawancara. Untuk menganalisis data, digunakan teknik antara lain: pengumpulan 

data, display data, reduksi data, dan penarikan kesimpulan. Untuk pengabsahan 

data, digunakan teknik triangulasi. 

Hasil penelitian menunjukkan bahwa: pertama, ditemukan bahwa siswa 

sangat antusias dengan penerapan metode yang diterapkan guru, yang mana dapat 

dilihat dari hasil pembelajaran sebelum dan sesudah penerapan metode fun 

teaching-learning tersebut. Kedua, Ada beberapa alasan yang membuat siswa 

sangat antusias dengan penerapan metode fun teaching-learning tersebut, yang 

mana mereka sangat tertarik dengan pembelajaran yang menggunakan metode 

tersebut dan sangat senang dengan metode tersebut.  
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CHAPTER I 

INTRODUCTION 

In this chapter, the author discusses the background of the study, the 

problem of the study, the objectives of the study, the significance of the study, a 

method of study and operational definition 

A. Background of the Study 

Training English has developed significantly in new course a very 

long time because of effect than globalization and everybody ought to 

comprehend English as their universal language. The advancement of 

English instruction can likewise be found in Indonesia, where English is 

taught early to young students. In the past, English was only given to 

students at junior and senior high school levels, but now English lessons 

are given from grade one to sixth-grade students (Porras González, 2010). 

In primary school, English is still taught as local content. Teaching 

English at this level is introducing and socializing English, and building 

the basic concepts of English. 

Encouraging English to youthful students includes something 

beyond showing the language itself. The social and intellectual 

improvement of students and phonetics should be considered when 

arranging and working with small kids. As indicated by Fauziati 

(2010:89), the most ideal approach to train British youngsters doesn't 

simply include them genuinely. 
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According to Shin (2011: 6) cited in Karim (2011) contends that 

Teaching English to Young Learners (TEYL) is a quickly developing field 

the world over, and English instruction is progressively found at the 

essential levels. Instructing English to youthful students is altogether 

different from training grown-ups in a manner they see as progressively 

eager, dynamic, and versatile than grown-ups. By and large, primary 

school is the initial step for youngsters as youthful students to know and 

get English. In this way, educators ought to be dynamic and imaginative in 

picking instructing techniques. As indicated by Hafield (1985) in Fauziati 

(2010: 92) grade school understudies are youngsters who love play, which 

educators are, would like to develop innovative and imaginative in 

growing their instructing methods to make progressively English exercises 

out. 

In addition, our education has not developed common sense, 

common sense, can be seen from the education pattern that is oriented to 

what is "education" and "why" (why oriented education). The first pattern 

of education is dominated by the method of memorizing, collecting 

material and information, is the method and educational goal of the model. 

Thus, thinking space and space analyze very little. That is, things related to 

thinking are less desirable, both by teachers and students (Abdurrahman 

Mas‘ud, 2002, p. 156). Whereas the second pattern motivated us to utilize 

the potential in solving problems from existing phenomena and realities. 
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Children are not like white paper that can be filled in by the 

environment and the "atmosphere" of the nature that surrounds it. 

However, the environment can make it susceptible or endure in the course 

of time to adulthood. Therefore, we need to accompany it and instill values 

that are loaded with message, moral, intellectual and faithful content. 

So basic is the role of education to instill a love for nature, but so 

often this is forgotten. Though instilling a sense of love for nature from an 

early age, can make children always be grateful for the greatest gift from 

the Creator, feel to have it and maintain it as a mandate. In turn this will 

confirm faith. 

Teachers ought to likewise think about the attributes of students in 

picking educating strategies. As we realize that kids, particularly 

understudies in grade school, they are dynamic and inventive. They can 

undoubtedly get exhausted if the state of the English encouraging 

procedure is repetitive and not innovative. So instructing and learning 

exercises must be as per the standards of instructing English to young 

students (Karim, 2011). 

Many principles teach English for young learners, but here 

researchers only show Piaget (1995) cited in (Nilawati, 2009) stated that 

He argues that these principles are the principles of cognitive interaction, 

cognitive principles, and social interaction approaches. 

As a Local Content Subject, according to Suyanto (1997) cited in 

(Hayati, 2007) argues that, the fundamental objective of English 
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instructing in Elementary Schools, to make the understudies mindful of the 

way that there are global dialects, for this situation, English, they can learn 

other than their nearby and national dialects. It likewise expects to create 

essential open aptitudes (perusing and tuning in) in spoken and composed 

English (Huda, 1999). 

In addition, about the teaching of English, Sartono, (1997: 173) 

cited in (Hayati, 2007) contends that one of the most significant substance 

in an English instructing is the nature of educators, which incorporates 

capabilities of English and capability of instructing technique. The 

previous is fundamental since the instructors are the model for their 

understudies. Besides, the last is of a similar significance since it manages 

information on the most proficient method to show kids and the capacity 

to perform it in the classroom. 

Most young learners love fun learning here not only in terms of 

learning but the situation in the classroom. Fun Teaching is a method that 

can be used as an alternative teaching and learning activities. The fun 

Teaching method is able to give students who follow it can understand the 

material taught in a comprehensive way with the concept of learning fun 

and interesting to follow, because of the material taught through 

icebreaking, games, storytelling, group system with a fun and fun 

atmosphere (Aisah, 2016). Suyitno (2007) states that learning is a process 

of behavior change that exists in the individual both with respect to aspects 

of logic, ethics, aesthetics, works, and practice. 
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According to Thompson, Greer, and Greer (2004) cited in Zamani 

and Aangari (2016) investigate the impressions of college understudies 

with respect to the attribute of their educators from whom they had the 

option to learn. Information gathered from the understudies showed that 

there are twelve regular attributes that rose as integral to what understudies 

conceptualize as great educating. Those twelve basic trademark were 

showing reasonableness, having a positive innovativeness, conceding 

botches, being excusing, regarding understudies, keeping up elevated 

standards, indicating empathy and building up a feeling of having a place 

for understudies. They recommended that every one of those trademark 

community on the topic of mindful. On the off chance that speakers are to 

be receptive to understudies characterize as viable addressing. Great 

educating is obviously essential to raising understudies accomplishment, if 

educator doesn't know about the student's desire and needs identified with 

the course, it will have negative results in regards to the students‘ 

performance. 

In the learning process, children do not merely receive lessons 

from the teacher, but at that time there was an interaction between children 

and their environment. Therefore, teachers must be creative in creating 

conducive learning situations and environments. Students are given the 

freedom in pleasant conditions, because the teacher is a student manager at 

the classroom level, it is necessary to improve their ability to manage 

classes and must be able to manage varied learning resources. Teacher's 
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creativity in managing learning resources not only conditions pleasant 

learning, but also fosters children's creativity (Muchtar, 1998, p. 151-152) 

From the explanation of the fun teaching-learning, the author wants 

to do the study about the implementation of fun teaching-learning method. 

Where this method very rarely to used, in accordance the observation early 

conducted by the researcher to some of the school and following several 

times meeting in the school. This study was conducted in SDIT Alam Ikm 

Al Muhajirin Palangka Raya, where the teachers ere isn‘t just use this 

method but understand the fun teaching-learning. In this school also 

implemented criteria teachers, so that not all teachers can in and being a 

teacher here. In addition, some of the things and events that authors 

encounter in the school.  

This before the researchers‘ makes observation on Monday 12 

February 2018. Therefore, the researchers very excite by this, because it is 

in accordance with the thing to scrutinize by the researchers‘. The reason 

why researchers‘ takes the students and teachers of SDIT Alam IKM Al-

Muhajirin was based on previous observation. 

So, teaching and learning activities that are exciting are certainly 

not a kind of activity that is uncontrolled or far from seriousness. 

However, teaching and learning activities can only take place with passion 

and enthusiasm if students can be invited to be serious in learning what 

they want to learn. Teachers as educators and facilitators, at least before 
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teaching takes place, need to first find and then show the benefits of a 

subject. 

This is the main reason the writer chooses the title ―the 

implementation of fun teaching-learning on SDIT Alam IKM Al-

Muhajirin Palangka Raya‖. 

In the mind of the writer, learning in the open will instinctively 

lead to an atmosphere of 'fun', without pressure, and far from boredom, 

especially with 'fun learning' learning, there will be an awareness of 

children that learning is fun and school become synonymous with 

excitement, until finally it can foster intellectual-emotional-spiritual 

intelligence optimally. 

B. Research Problem 

Based on the explanation of the problem of teaching and learning 

English have been mentioned in the identification and limitation of the 

problem, so the problem is formulated as: 

1. How is the implementation of fun English teaching at SDIT Alam 

IKM al-Muhajirin Palangka Raya? 

2. How is the student‘s perception on implementation fun English 

teaching and learning toward SDIT Alam IKM al Muhajirin Palangka 

Raya? 
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C. Objective of the Study 

The objective of this study are : 

1. To explain the implementation plan in implementing fun English 

Teaching-Learning. 

2. To explore and know the students perception on implementation fun 

English teaching-learning. 

D. Scope and Limitation 

The study belongs to Case Study. This research is limited on: 

1. Implementation of the application of fun teaching in English learning 

on class IV SDIT Alam IKM Al-Muhajirin Palangka Raya. 

2. Teachers and a class of fourth grade. 

3. This observation, questionnaire for students and interview with 

teachers and students. 

E. The significance of the Study 

The significance of this study can be viewed from both theoretical 

and practical aspects, as described below, theoretically, it is hoped that this 

research can be used as an effective method of communicative approach to 

develop fun teaching-learning in elementary school. Practically, this 

research is expected to provide positive feedback for teachers of English in 

teaching, to be able to teach by using different methods or models, such as 

using communicative approaches to generate class and fun teaching-

learning. Pedagogically this research is expected to provide good feedback 
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in order to facilitate the teacher in guiding his students with the use of this 

method of fun teaching. 

F. Definition of Key Term 

There are some important terms that were used in this study. 

1. Implementation 

According to Oxford implementation defines the process of 

putting a decision or plan into effect. According to Salim (2002) 

claims that an action to practicing a certain theory, method, and the 

other thing for get aim certain and for interest a desirable by a certain 

group or individual who and planned and compiled previously. 

Implementation refers to an action for putting a plan for get aims or 

something 

2. Fun Learning 

Fun learning is a way to learn that exciting process and fun and 

centered on the condition of psychology students and atmosphere 

environment in doing the learning process teaching (Aisah, 2016) Fun 

learning is a learning that makes students comfortable, safe and calm 

heart because there is no fear (scorned and abused) in actualizing the 

ability of him (Aqib, 2009). Fun learning refers to a method which is a 

way of learning exciting and fun in the learning process. 

3. Fun Teaching 

The fun teaching able to give students who followed it can 

understand the material taught by the way thorough with the concept 
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of learning fun and interesting to follow (Aisah, 2016) Fun teaching 

refers to a learning method which creates a learning atmosphere that is 

joyful and fun. 

4. English Young Learners 

Reilly and Sheila (2003:3) define young learners as children 

who have not yet started compulsory schooling and have not yet 

started to read and can mean children up to the age of seven. Young 

learners refer to students aged five to ten years (Scott and Ytreberg 

1993: 1). English for young learners refers to those who are aged 

between 6 – 12 years. As we know that in Indonesia the standard age 

of children to start primary education is 6 years of age 

 

 



 

 

CHAPTER II 

REVIEW OF RELATED LITERATURE 

This chapter consist of related study, implementation, English language 

teaching-learning process, fun English teaching-learning, English to young 

learners and definition of perception. 

A. Related Study 

There are some related studies are follow those studies above 

discuss the implement of fun teaching learning. 

The first, from Wiwik Afritayani, Zulkifli, Hamizi (2015), in title 

―Implementation of model Fun Learning to Improve results learn IPA 

students class IA SD of 79 Pekanbaru‖. This research focus on the result 

of learns IPA. The method of the research is Classroom Action Research 

(CAR). The results in class Ia SDN 76 Pekanbaru prove that the 

application of learning models fun learning can improve learning 

outcomes IPA Ia grade students of SDN 76 Pekanbaru. 

Based on the previous study, the similarities are to implementation 

of fun learning for young learners. But the different such as the previous 

researcher‘s implementation of the model fun learning to improve results 

learn IPA. 

Next, from Zartika Darna Sulita, Nurharmi and Hendrizal (2014), 

in title ―Implementation of fun learning on learning PKN to increase 

interest and the results of learning students VI elementary school 20 

Kumanis Kabupaten Sijunjung‖. This research focus to describe of is 
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make-up of result and enthusiasm learn student with method of fun 

learning. The method of the research is classroom action research (CAR). 

The result of this research there is an increase in the interest of learning 

students from cycle I to cycle II. It can be seen from the students‘ interest 

asked increased, the students‘ interest answering the teachers question 

increased, the students‘ interest points out opinions increased and the 

results of the study of cycle I of 69, 23 % to 84, 62% on cycle II. 

Based on the previous study, the similarities are to implementation 

of fun learning for young learners. But the different such as the previous 

researcher‘s implementation of the model fun learning to improve the 

results learn thematic. 

Then, from Nina Yulinda (2017), in title ―Implementation of fun 

learning can increase teach Thematic class Ib SDN 017 Pandau Jaya 

Kecamatan Siak hulu Kabupaten Kampar. This study focus to improve 

results learns thematic students of class Ib using a method of fun learning. 

The method of this study is Classroom Action Research (CAR). The 

results showed that the method of fun learning can improve the learning 

outcomes of thematic students IB elementary school 017 Pandau Jaya Siak 

hulu district Kampar regency. This can be proved, where the initial data 

obtained the amount of 1780 with 63.57 class average, the action on the 

cycle I obtained the number of 2110 or with an average of 75.36 after the 

action in cycle II obtained the number of values 2485 or with the average 

Student grade 88.75. Thus the hypothesis which reads ―If the method of 
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learning learn is applied well, then the ability of IB IB Negeri 017 Pandau 

Jaya Siak Hulu District Kampar in in thematic learning can be improved‖ 

is acceptable. 

Based on the previous study, the similarities are to implementation 

of fun learning for young learners. But the different such as the previous 

researcher‘s implementation of the model fun learning to improve the 

results learn thematic. 

Next, Hj. Syamsir Syahrul, S.Pd  (2015), the title ―Implementation 

of fun learning to improve the result of learn Bahasa on VII SMPN 1 

Tompobulu Kabupaten Gowa‖. Focus to increase student‘s result on learns 

Bahasa by using fun learning method. The method of this study is 

Classroom Action Research. The findings of quantitative investigation 

demonstrated an expansion in normal scores Indonesian learning results of 

understudies of class VII SMP Negeri 1 Tompobulu Gowa area in the 

main cycle the normal score accomplished was 54.55 while in the second 

cycle the normal score accomplished was 77, 73 of the aftereffects of a 

subjective examination shows that the expansion in understudy learning 

results. During the learning procedure endures in particular their 

consideration quickly, focus, students who are not influenced by 

obstruction from outside the homeroom, understudies who have a memory 

of learning materials, students who don't have a feeling of fatigue, 

expanding at each gathering. The aftereffects of information investigation 

indicated that both quantitative and subjective demonstrated an expansion 
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learning results and viability in showing students subsequent to utilizing 

Indonesian learning through fun learning techniques. 

Based on the previous study, the similarities are to implementation 

of fun learning to increase the results of learn Bahasa. But the different 

such as the previous researcher‘s the study is for students on SMP and on 

my research on elementary school. 

Last, Nia Roistika (2017), in title ―Building Fun Teaching 

Learning Process through simple science experiment activity to Foster 

young learners‘ participation and English Vocabulary Identification‖. This 

research focus on building the vocabulary students‘ using fun teaching-

learning process. The method of this study is classroom action research 

(CAR). The result of the exploration demonstrated that applying basic 

science analyze during educating and learning process in Kindergarten 

level had the option to redesign the students' investment and English 

jargon distinguishing proof. The straightforward science explore bolstered 

the Kindergarten students to get included effectively during showing 

process and made generally understudies increasing better capacity in 

English jargon recognizable proof. 

Based on the previous study, the similarities are fun teaching 

learning method for young learners. But the different such as the previous 

researchers are this research focus on building students vocabulary for 

young learners and this study is implementing of fun English teaching 

learning. 
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Building fun teaching and learning process (Nia‘s). 

Implementation of fun learning model (Wiwik, Zulkifli and Hamizi. The 

implementation of fun learning to improve the result of learns (Syahrul‘s). 

Implementation of fun learning can increase teach thematic (Nina 

Yulinda). Implementation of fun learning on learning PKN to increase 

interest and the results of teach students (Zartika Darna Sulita, Nurharmi 

and Hendrizal). Those studies differ from my study; my study focuses on 

implementation fun teaching-learning process on SDIT Alama IKM Al-

Muajirin Palangka Raya. The method of research use case study and the 

subject will be class IV at SDIT Alam IKM Al Muhajirin Palangka Raya 

which as a sample of 5 students in one class. 

B. Fun English Teaching-Learning 

1. Definition of Fun English Teaching 

Fun (or at least humor) has been studied in education for over 

four decades, as captured in the review of Banas, Dunbar, Rodriguez 

and Liu (2011). A review of the literature on statistics fun by Lesser 

and Pearl (2008) and Lesser et al. (2013) captures well the ways in 

which fun is consistent with statistics education best practices (as 

reflected by ASA, 2010). Lesser et al. (2013) surveyed 249 instructors 

attending a national statistics education conference about their 

motivations and hesitations toward using fun modalities in the 

classroom. The article offer tips for classroom implementation, listing 



16 

 

 

a score of modalities of fun (games, cartoons, songs, etc.) and listing 

sources of statistics fun. 

A consensus on the precise definition of ‗fun‘ is elusive and 

variations have been noted in what statistics instructors report they 

count as fun (Lesser et al. (2013)). A lack of consensus on the 

definition may reflect inherent subjectivity—what is fun to one person 

may not be fun to another. What may be fun or funny to a statistics 

professor may not be fun or funny to a statistics student. Tews, 

Jackson, and Ramsay (2015) ―conceptualize fun instructor-initiated 

design and delivery elements as activities and interactions of an 

enjoyable, entertaining, humorous, or playful nature within a learning 

context.‖ (p. 17) For our study, we take an operational definition of fun 

as simply the purposeful use of one of the 20 modalities in Table 1 of 

Lesser and Pearl (2008) to accomplish one of more of: lowered 

anxiety, improved attitude, and increased learning. Examples of those 

modalities the instructor in this study used are games, cartoons, jokes, 

songs, magic, media news, and videos.  

Humor and pleasure are connected with laughter and play and 

affect us as humans. Panksepp (2000) tells us that human laughter is a 

primitive reaction but is also psychologically sophisticated. 

Antecedents of ancestors from social joy is in the human brain and 

laughter is basically a social phenomenon. Joy lowers nerves the 

threshold for perceiving life events as positive and hopeful, while 
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increasing the threshold for perceiving events as negative and 

hopeless. Fun and excitement can be, and may have been, considered 

trivial and entertaining rather than being important for an ideal 

learning experience. But the experience of having fun doesn't always 

mean that easy or comfortable experience. Barrett (2005) explores 

problem based learning (PBL) and hard fun. Barrett the central 

argument is that 'having fun is an illuminating threshold concept for 

understanding learning in PBL' (barrett 2005, p 113). He refers to 

Papert's (1996) work to further suggest that: ‗Learning can be fun 

because it is difficult, challenging and stretches participants. Pleasure 

in that pleasure pleasure with laughter, freedom, creativity and 

enjoyment '. (Barrett, 2005, p. 114). 

The role of pleasure and enjoyment has also been identified as 

important in learning for older adults. In 2005 Lightfoot and Brady 

found that ‗parents talked about new and interesting ideas they learned 

and joy it is provided '(p. 230) when describing their learning 

experiences. Specifically a woman in her late 70s reported, "The first 

word that comes to mind is fun" (Lightfoot & Brady, 2005, p 230). 

Bowman and Kearns (2007), when investigating E learning for adult 

workers, supports this because they find that using various approaches 

to learning helps make learning interesting and fun. Davis (2001) also 

recommends focusing on creating programs that emphasize the 

pleasure in learning are needed for older adults. The role of pleasure 
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and pleasure has also been identified as important in learning for older 

adults. In 2005 Lightfoot and Brady found that ‗parents talked about 

new and interesting ideas they learned and joy it is provided '(p. 230) 

when describing their learning experiences. Specifically a woman in 

her late 70s reported, "The first word that comes to mind is fun" 

(Lightfoot & Brady, 2005, p 230). Bowman and Kearns (2007), when 

investigating E learning for adult workers, supports this because they 

find that using various approaches to learning helps make learning 

interesting and fun. Davis (2001) also recommends focusing on 

creating programs that emphasize the joy of learning needed for older 

adults. 

Fun is also nearly impossible to assess in a live classroom 

under controlled, replicable conditions, which is why researchers 

generally take the approach of a randomized experiment in which the 

treatment group receives an identical copy of a book or video with the 

insertion of one or more fun artifacts (Garner, 2006; Özdoğru & 

McMorris, 2013). From a general college teaching perspective, using 

some aspects of fun within the classroom leads to increased student 

engagement and can aid in the learning process (Carver, 2013; Garner, 

2006; Robinson & Kakela, 2006; Tews, Jackson & Ramsay, 2015). 

The use of fun often leads to more student enjoyment and comfort in 

the classroom. 
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The fun learning is a way to learn exciting process and fun that 

is centered on the condition of psychology students and the atmosphere 

of the neighborhood in doing the learning process teaching (Syahrul, 

2017). The fun learning is a way to learn that exciting process and fun 

and centered on the condition of psychology students and atmosphere 

environment in doing the learning process teaching (Aisah, 2016). 

According to muhaemin cited in Aisah (2016).  Fun teaching is one of 

learning methods that create the atmosphere of learning that excited 

and fun (Priscila, 2013). The fun teaching able to give students who 

followed it can understand the material taught by the way thorough 

with the concept of learning fun and interesting to follow (Aisah, 

2016). Fun learning is a learning that makes students comfortable, safe 

and calm heart because there is no fear (scorned and abused) in 

actualizing the ability of him (Aqib, 2009, p. 23).  

Based on defines fun Teaching is a learning method which 

creates a vibrant and fun learning atmosphere so that students can 

comprehend the taught material thoroughly. Meanwhile, Fun Learning 

is a learning process that is interesting and fun and centered on the 

psychology of student learning. 

Fun teaching has a teaching technique that gives teachers the 

ability to enter into the hearts of the students, that is: First, Understand 

and comprehend students which one A teacher should be able to grasp 

the hearts of the developing students by trying to understand and 



20 

 

 

understand what the students are alleviating and Establish a minimal 

teacher of a minimal celebrity within her community, with an effort to 

be a fun teacher and able to provide joy and excitement to students 

from day through creative endeavors. 

Second, self-confidence that is A teacher's self-confidence is 

very helpful in the birth of self-power. As a frequent expression of 

motivation, if you think you can, you can, if you think you can not, 

then you will not. Confidence is a great energy that gives powerful 

stimuli that give rise to creative thinking. 

Third, harnessing your potential that is The man has created the 

perfection of form and the benefits that exist, namely the body, mind, 

and soul. For it is committed to the sincerity to make use of what is in 

them as much as possible. Fourth, Creative defines Teachers make 

every day full of experiments with media-related teaching, inspiring 

with games and creating fresh ideas that can attract students' attention 

to learning. And the last unique defines Teachers step into self-

exploration with a concentration on the natural abilities that arise from 

the process of self-evaluation that turns into something different from 

others. 

Teacher's creativity is also one of the students' learning 

difficulties. This encourages writers to try out techniques that can 

certainly help students in learning and also can solve problems faced 

by teachers. Creating a fun atmosphere for students can help them in 
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learning English in the classroom. A fun atmosphere in the classroom 

will be able to reduce the fear among students in learning English and 

also can help students understand the lesson quickly. 

The key is that teachers must create a fun atmosphere for 

students to learn, so they will enjoy learning English. The best way to 

use communicative language teaching to students is easy to remember 

and to be presented repeatedly. This allows the writer to know whether 

the method can be used as a tool for teaching English and whether 

there is an impact on student learning outcomes. Also shows that the 

song can be used by teachers in teaching students in elementary 

school. 

The purpose of fun learning itself is an approach to learning, 

where this approach is principally related to the creation of learning 

conditions, the learning process will be smoother and learning goals 

will be achieved (Darwis, 2002, p. 209). The desired goal of fun 

learning is to fully inspire students‘ learning abilities, make learning 

fun and satisfying, and contribute fully to the happiness, intelligence, 

competence and success of learners.(Meier, 2003 p.37). 

2. Fun English Teaching Learning 

According to Shin (2011: 6) cited on Porras González (2010) 

stated that young students should have fun with English! The point of 

this acquaints members with the hypothesis and practice of showing 

youthful students in EFL classes. Members will participate for no 
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particular reason exercises planned explicitly for youthful students, for 

example, singing, finger-playing, and narrating. Furthermore, members 

will talk about language training approaches in an important setting 

and offer successful procedures to make language input justifiable and 

support understudy interest. Toward the finish of the program, 

members will be invigorated and prepared to get their understudies to 

fun with English. 

According to Shin (2011: 6) cited on Porras González (2010) 

stated that Teaching English to Young Children (TEYL) is a rapidly 

growing field worldwide, and English education is increasingly being 

found at the primary school level. However, the initial start is not 

necessarily a solution to produce better English speakers. 

Shin (2011: 6) Teaching English to Young Learners (TEYL) is 

a quickly developing field far and wide, and English instruction is 

progressively found at the essential levels. In any case, beginning prior 

isn't really the answer for delivering better English speakers. In this 

way, what can EFL educators of youthful students never really 

favorable position of the adaptability of youthful personalities and the 

pliability of youthful tongues to develop better speakers of English? 

a. Supplement activities with visuals, realia, and movement. 

Young learners will in general have limited capacity to 

focus and a great deal of physical vitality. Furthermore, kids are a 

lot of connected to their environmental factors and are 
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progressively keen on the physical and the unmistakable. Their 

own understanding comes through hands and eyes and ears. The 

physical world is prevailing consistently. 

1) Use brightly colored visuals, toys, puppets or objects 

Community donations for toys and objects Create a ―Visuals 

and Regalia Bank‖ 

2) Use Total Physical Response (TPR) 

b. Involve students in making visuals and regalia 

Having children associated with making the visuals that are 

identified with the exercise draws in understudies in the learning 

procedure by acquainting them with the setting just as to applicable 

jargon things. Understudies are bound to feel intrigued and put 

resources into the exercise and will most likely care more for the 

materials. 

1) Students draw various characters for a story or make puppets, 

masks, play-do sculptures 

2) Collaborate with the art teacher to make the visuals to make the 

visuals you requirement for you exercises Students contribute 

their own toys for the exercise (Show and tell) 

c. Teach in themes 

A thematic unit a progression of exercises on a similar 

point or subject, can make more extensive settings in which to 

show language, reuse language from exercise to exercise, and 
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permit understudies to concentrate more on substance and 

correspondence than on language structure.  

Regular topics for YLs: creatures, companions, family, 

condition, citizenship, shopping, or units spinning around a 

storybooks, e sites, big names, or motion pictures understudies 

interface Themes dependent on educational programs from 

understudies' different subjects are likewise viable. 

C. English to Young Learners 

1. Definition of Young Learners 

Young learners refer to students aged five to ten years (Scott 

and Ytreberg 1993: 1). Reilly and Sheila (2003: 3) define young 

learners as children who have not started school compulsory and have 

not started reading and can mean seven-year-olds. 

Based on the above considerations, the authors can conclude 

that young students are children up to the age of six and who have not 

yet started the compulsory study and also have not read. But, in our 

country (Indonesia) children aged up to six years, most have started 

school and have read as well. 

Reilly and Sheila (2003:3) define young learners as children 

who have not yet started compulsory schooling and have not yet 

started to read and can mean children up to the age of seven. Young 

learners refer to students aged five to ten years (Scott and Ytreberg 

1993: 1). Reilly and Sheila (2003: 3) define young learners as children 
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who have not started school compulsory and have not started reading 

and can mean seven-year-olds. 

Based on the above considerations, the authors can conclude 

that young students are children up to the age of six and who have not 

yet started the compulsory study and also have not read. But, in our 

country (Indonesia) children aged up to six years, most have started 

school and have read as well. 

2. The Characteristics of young learners 

Teaching foreign languages especially English for young 

learners differs from foreign language teaching to adults or teenagers. 

According to Cameron (2001: 1) cited in Dolzhykova (2014) states 

that some differences in teaching foreign languages to young learners 

are immediately apparent: 

“Children are more enthusiastic and lively as learners. 

They want to please the teacher rather than their peer group. They 

will have a go at an activity even when they don’t quite understand 

why or how. However, they also lose interest more quickly and are 

less able to keep themselves motivation on tasks they find difficult. 

Children do not find it as easy to use language to talk about 

grammar/ discourse. Children often seem less embarrassing than 

adults at talking in a new language, and their lack of inhibition 

seems to help them get a more native-like accent” (Cameron 

(2001:1)) 
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Scott and Ytreberg (1993:2-4) define some characteristics 

concerning the characteristics of young learners: 

“Some characteristics of young learners are they know that 

the world is governed by rules; they use language skills before they 

aware of them, they are very logical, have short attention and 

concentration span, love to play and learn best when they are 

enjoying themselves, very enthusiastic and positive learning…they 

ask questions all the time, rely on the spoken word as well as the 

physical word to convey and understand the meaning, they are 

able to work with others and learn from others…” (Scott and 

Ytreberg (1993:2-4)) 

So, the characteristics of young learners as learners based on 

these considerations is that they love to play and learn best when they 

enjoy themselves, they pretend to understand, or they understand in 

their own terms and do what they think you want. To do, they also 

have a very short attention and concentration range. But, actually as we 

know that children as learners have a high imagination about what they 

think, they saw and they heard. 

Playing with the language in teaching a foreign language for 

young learners introduces them to meaning, and this is the first stage in 

learning the language. This means students should know about the 

spoken language first because "meaning must come first: if children do 
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not understand spoken the language, they cannot learn it" (Cameron, 

2001: 36).  

Monitoring language as something separate from occasions that 

occur requires significant investment. Most kids matured eight to ten 

years as of now have this mindfulness in their own language. The 

verbally expressed word is frequently joined by different pieces of 

information about the statement of significance, development, and 

others. We must make full of these instructions (Scott and Ytreberg 

1993: 5). 

EFL teachers of young learners do to take advantage of the 

flexibility of young minds and the malleability of young tongues to 

grow better speakers of English are: Supplement exercises with 

visuals, reality, and development, Where Young students will in 

general have limited ability to focus and a great deal of physical 

vitality. What's more, youngsters are a lot of connected to their 

environmental factors and are progressively intrigued by the physical 

and the unmistakable. Their own understanding comes through hands 

and eyes and ears. The physical world is prevailing consistently. 

Include understudies in making visuals and formal attire for having 

youngsters associated with making the visuals that are identified with 

the exercise draws in understudies in the learning procedure by 

acquainting them with the setting just as to pertinent jargon things. 

Understudies are bound to feel intrigued and put resources into the 
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exercise and will likely care more for the materials. Instruct in subjects 

for a topical unit, a progression of exercises on a similar point or 

subject, can make more extensive settings in which to show language, 

reuse language from exercise to exercise, and permit understudies to 

concentrate more on substance and correspondence than on language 

structure. 

Some characteristics of young learners are they know that the 

world is governed by rules; they use language skills before they aware 

of them, they are very logical, have short attention and concentration 

span, love to play and learn best when they are enjoying themselves, 

very enthusiastic and positive learning…they ask questions all the 

time, rely on the spoken word as well as the physical word to convey 

and understand the meaning, they are able to work with others and 

learn from others…‖ (Scott and Ytreberg (1993:2-4)) 

The characteristics of young learners as learners based on these 

considerations is that they love to play and learn best when they enjoy 

themselves, they pretend to understand, or they understand in their 

own terms and do what they think you want. To do, they also have a 

very short attention and concentration range. But, actually as we know 

that children as learners have a high imagination about what they 

think, they saw and they heard. 
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D. Definition of Perception 

Adediwura and Bada Tayo (2007: 165-167) in their academic 

journals describe the theory of perception by taking some experts. First, 

they take the theory argued by Allport (1966) that defines perception as 

the way people judge or evaluate others. Secondly, Eggen and Kauchak 

(2001) see perceptions of the cognitive dimension as a process in which 

people symbolize meaning to experience. This means that perceptions 

arise after people pay attention to certain stimuli in their sensory 

memories, but perception will affect the information that enters the 

working memory. Student perceptions according to McGoldrick and 

Caffrey (2009) cited in Akande (2009: 32) states that can be understood as 

the ability of students to justify their own opinions and distinguish them 

from the research presented in theclassroom.



 

 

CHAPTER III 

RESEARCH METHOD 

This chapter discuss about research design, subject of the study, source 

of data, data instrument, data collecting procedure, data analysis procedure 

and data endorsement. 

A. Research Design 

Research design is the analyst's arrangement of how to continue to 

increase a comprehension of some gathering or some wonder in its unique 

circumstance (Ary, et al 2010, p.426). In other hand, research 

configuration is the game plan of conditions for assortment and 

investigation of information such that point to consolidate importance to 

the exploration reason with productively system. The examination 

configuration is utilized by the analyst to design the plan to direct the 

exploration. What's more, Kothari (2004, p.32) referenced, in a nutshell, 

research configuration must, at any rate, contain—(an) an away from of 

the exploration problem;(b) systems and procedures to be utilized for 

social event data; (c) the populace to be considered; and (d) techniques to 

be utilized in preparing and examining information. For this situation 

analyst utilize subjective methodology and will utilize instrumental 

contextual analysis engaging plan. 

The approach that used in this research is qualitative to find the 

teachers implementation of fun teaching-learning method. Creswell (2014) 

states that qualitative research is a process of inquiry aimed at 



31 

 

 

understanding human behavior by building complex, holistic pictures of 

the social and cultural settings in which such behavior occurs.  

The research design is a researcher's plan on how to proceed to 

gain an understanding of some group or some phenomena in its context 

(Ary, et al 2010, p.426). On the other hand, the research design is setting 

the conditions for data collection and analysis in a way that points to 

combine relevance with research objectives with efficient procedures. The 

research design is used by researchers to plan a blueprint for conducting 

research. In addition, Kothari (2004, p.32) mentions, in a nutshell, the 

research design should, at a minimum, contain (a) clear statements about 

the research problem, (b) the procedures and techniques to be used for 

collecting information; (c) the population to be studied; and (d) methods to 

be used in processing and analyzing data. In this case the researcher uses a 

qualitative approach and will use a descriptive design of instrumental case 

studies. 

The approach will use in this research is qualitative to find teacher 

implementing concept and student‘s perception. Ary, et al (2010, p.29) 

explains "Qualitative researchers seek to understand a phenomenon by 

focusing on the total picture rather than breaking it into variables. The goal 

is a holistic picture and depth of understanding rather than numerical data 

analysis ". 

This study will use case studies as an inquiry design that is found 

in many areas, especially evaluations, where researchers develop in-depth 
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analysis of a case, often a program, event, activity, process, or one or more 

individuals. Case study research is an intensive analysis of an individual 

unit such as a person or society that emphasizes developmental factors in 

relation to the environment (Stake, 1995). 

Researchers will use case studies because this study focused on the 

perception and application of highly specialized teachers, research looking 

for detailed interaction with the context. In this research the 

implementation of teaching is teaching and learning activity of English 

Language. Researchers observe and withdraw from phenomena as clearly 

as possible without manipulation. 

B. The subject of the Study 

The researcher uses purposive samples that were believed to be 

sufficient to provide maximum insight and understanding of what they 

were learning. Where a teacher in SDIT Alam IKM Al-Muhajirin 

Palangka Raya. 

The researcher observes one teacher at IV class because the teacher 

used Fun Teaching and the fun learning process.it was indicated that not a 

English teacher in SDIT Alam IKM Al-Muhajirin Palangka Raya who was 

observed by the researcher perform fun teaching-learning in the learning 

process. Besides the class was always active during the learning process. 

The researcher observes a teacher at V cass because the teacher cannot 

used fun teaching method it was indicates that was not all English teacher 

in SDIT Alam IKM Al-Muhairin Palangka Raya who was observed by the 
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researcher perform fun teaching-learning in the learning process. 

Besides,the class was always active during the learning process, Although 

English was one of the difficult sources for the students, the way of a 

teacher to deliver the materials made them enjoy and happy to the materias 

and easily got the understanding the material. 

C. Source of Data 

Sources of data for this research are teacher utterances become the 

main object in getting desired data. The researcher wants to anayze the 

Fun teaching-learning impement used by English teacher in the classroom. 

In this case, the utterance should include fun teeaching-learning used by 

the English teacher. 

This study uses three source of data: first, the observation of the 

uses of fun teaching-earning in the class. Second, recording to avoid loss 

of required data and there will be two phases that will be record by the 

researcher during the teaching-earning process that was delivering 

teaching materias and using or practicing the material used fun teaching-

learning process that was delivering teaching materials and using or 

practicing the students. Third, interviews used to find more information 

such as the reasons of the used fun teaching-earning method in the class. 

D. Instruments of the research 

The key instrument in this study is the researchers herself. 

Mentioned by Sugiyono (2010, p.59) that researchers are key instruments 

in qualitative research. As a research instrument, researchers can make the 
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right conclusions to conduct research, which will be done directly in the 

field. Validation of researchers includes in the method, field of research, 

and the number of ready to conduct research, both in the field of academic 

and logistics. 

 

To know the opinions of students about the method of teaching that 

has been taught teachers with language that simple so that students can 

understand it. Researchers will use an observation approach. Qualitative 

observation is when researchers takes field note, the researchers record, in 

unstructured or semi-structured activities at the study sites (Cresswell, 

2014). Observations are used by researchers to understand the classroom 

situation, by understanding this situation; researchers believe the data will 

accurately support the analysis process. Data from observation can be a 

useful examination, and supplement to information obtained from other 

sources (Sapsford & Jupp, 2006). It may engage varying from a 

nonparticipant to a complete participant. 

Observation was conduct on Monday 12 February 2018 at o'clock 

08.00 – 09.30 p.m at the Room of class IV SDIT Alam IKM Al Muhajirin 

Palangka Raya. The researcher observations to student‘s one grade 

especially IV SDIT Alam Ikm Palangka Raya with the number of students 

10 students, the observations made were the way students in the classroom 

and teacher strategies by used observation guideline and observation 

checklist. (see appendix 1).  



35 

 

 

 

Questionnaire was be used for the third problem of the study by 

used Questionnaire guideline (see appendix 3). Questionnaire are any 

written instruments that present respondents with a series or statement to 

which they are to react either by writing out their answer or selecting from 

among exiting (Dornyei, 2003, p. 6). Researcher conducted questionnaire 

with closed-ended Question. To support the data, closed-ended question in 

closed-ended questions in surveys, the researcher poses a question and 

provides preset response options for the participant (cresswel, 2011, p.  

386). 

Interviews was be used for the first and second problems of the 

study by using interview guideline (see appendix 2 and 3). Researchers 

conducted interviews with unstructured and general participants and 

teachers to collect and collect information from participants (Cresswell, 

2014). The researcher was be the interviewer while the subject will be the 

interviewee. Part of interview intentional to find out the reasons students 

and teachers. With open questions, researchers will help make natural 

movements and reduce student anxiety. 

E. Data Collection Procedure 

To answer the problems of study, the researcher will be use some 

techniques based on the design of the study. The researcher has use 

observation technique, documentation and interview in collecting the 

data. There are three steps in data collection procedure: 
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1. Observation  

Observation is essential technique for acquiring information in 

subjective exploration and is something beyond hanging out 

(Esterberg, 2002, p.131). It is more worldwide kind of perception than 

the orderly. The subjective examination's objective is finished 

portrayal of conduct in a particular setting as opposed to numeric 

outline of event or span of watched behaviour (Donald, 2010, p.431). 

In this study, the researcher has observe the school collect the 

data about curriculum and syllabus of English taught at the fourth 

grade student, and also did directly observation checklist to the class 

especially in their activities. 

Observation was conduct on May 12
th

 2018 by the fourth grade 

students of SDIT Alam IKM Palangka Raya. The observation was 

started by general observation and furthermore. Focus to the subject of 

the research. It was begin to introduce what the purposes of writer. By 

this way, it could be gotten the actual data about the case of teachers‘ 

strategies in the classroom by fourth grade of SDIT Alam IKM Al-

Muhajirin Palangka Raya. 

The researcher has done observation about up to one time 

appointment to get the data. The researcher has done observation when 

the student was in the fourth grade. It was called by general 

observation, because all the data which can answer the problem of the 
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study. Otherwise, the general observation was needed to know the 

students activities in their classroom.  

The researcher observes a the teacher instruction during the 

earning process, what anguages which used by the teacher and how she 

or he makes the students understand the material by fun teaching-

learning. This consist of research data such as observation and 

checklist. 

a. Checklist 

Behavioral checklist or commonly called checklist is a method 

of observation that is able to provide information about the emergence 

or not observed behavior by giving a check mark (   if the observed 

behavior appears (Herdiansya, 2009, p. 136). In the checklist table the 

researcher will include observed behavior indicators raised by the 

subject of research. 

2. Interview 

Interviews are ways of collecting data used to obtain 

information directly from the source. According to Robert and Bilken 

(1982: 135) cited in Butler and Griffin (2010, p. 25) states that the 

interview is a purposeful conversation, usually between two people 

(but sometimes more involving) directed by someone to get 

information. According to Cohen et al (2000: 221) cited in Creswell 

(2014, p. 23) states that interviews are best understood in motivational 

theories that recognize the setting of non-rational factors that govern 
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human behavior, such as emotions, subconscious needs, and 

interpersonal influences. In this study, the authors used guided 

interviews. The guided interview is where the interviewer is not free to 

question the respondent because the interviewer is guided and 

controlled. The author gets information about how to do reading 

comprehension teaching using the retelling technique. This interview 

is conducted with teachers and students to get more information 

directly about the research problem being studied. The authors decided 

in this study to collect interviews using focus group interviews. It can 

be used to gather a mutual understanding of some individuals and also 

to gain views from certain people. 

According to Lincoln & Guba (1985: 270-271) cited in Doddy 

Irmawati (2012) Interview, the technique is used to collect data from 

human resource (actor). The interview process is conducted in five 

stages: (1) determining the actors to be interviewed. (2) Preparing for 

interview activities - the nature of questions, tools, adjusting time and 

place, making appointments. (3) Initial steps, determine the focus of 

the problem, make open-ended questions (open and structured), and 

prepare temporary records. (4) Implementation, conducting interviews 

in accordance with the preparations made. (5) Closing the meeting. 

These five stages follow the guidelines put forward. 

The interview section will be held separately with observation 

day. That's because researchers want to collect more specific data. 
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Subjects will be interviewed one by one to avoid situations where 

students and teachers feel uncomfortable in formal situations with 

open questions. It will also help researchers collect data because each 

student is interviewed separately. This section will be recorded with an 

audio recorder to ensure that researchers get the right data for analysis 

afterwards. 

The interview was focus to answer the problem of the study, the 

interview divided: How student perception and teachers plan. The 

researcher did the interview to the 5 students and 1 teacher. 

In light of Lincoln and Guba on Sugiyono's book (2010, p. 322), 

there are steps in interview, for example,  

a. Determination of the interviewee.  

b. Preparation of the fundamental issues as the meeting material.  

c. Beginning the interview.  

d. Conducting the interview.  

e. Confirmation the consequence of meeting to the interviewee  

f. Writing the consequence of meeting to the field notes.  

g. Identification the subsequent the meeting result.  

The scientist start with general points or inquiries that was pose to 

understudies so as to get data about how they consider composing a 

passage dependent on topical movement. In this study, interview used 

is structure interview. 

3. Questionnaire  
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Questionnaire are any written instruments that present 

respondents with a series or statement to which they are to react either 

by writing out their answer or selecting from among exiting (dornyei, 

2003, p. 6). The questionnaire section will be held separately with 

observation day. That's because researchers want to collect more 

specific data. Focus to the subject.  

Questionnaire will also used for the third problem of the study. 

Questionnaire are any written instruments that present respondents 

with a series or statement to which they are to react either by writing 

out their answer or selecting from among exiting (dornyei, 2003, p. 6). 

Researcher conducted questionnaire with closed-ended Question. To 

support the data, closed-ended question in closed-ended questions in 

surveys, the researcher poses a question and provides preset response 

options for the participant (cresswel, 2011, p.  386). 

F. Data Analysis Procedure 

Data analysis involves a thorough checking process and 

interpretation, a process of completing the data into its constituent 

components, to reveal its characteristic elements and structures. By 

analyzing and interpreting the data, researchers understand the information 

collected. This research collects qualitative data, and therefore, the data are 

analyzed according to the type. My data and analysis retrieval is conducted 

in sequence with preliminary data analyzed from reports and committee 

minutes that helped in informing future data collection. Interview 
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transcripts are very important in my data analysis. Data analysis requires 

reading and re-reading and listening and re-listening to highlight and label 

important, descriptive and informative issues emerging for sorting and 

categorization. 

To analyze the data, the researcher will arrange and prepare some 

data taken from observation, interview, documentation, and field notes. 

Then first, the researcher will watch and listen to the students' repeated 

speech performance video to find the filler used by the students. Video 

transcription will be made based on the students' speaking performance. 

Researchers will also use data from field notes during the students' 

speaking performance. 

Secondly, researchers will observe data from the interview section 

by listening repeatedly to students 'and teachers' audio interviews. Audio 

will be displayed in the transcription data for the report and help the 

researcher to find answers to the second question problem. Observations 

will include data from field notes to support data interviews. 

Third, the researcher will study the observed data from the 

observation and the interview section in depth. The data from that section 

will be organized into several classifications based on the purpose of each 

problem. This section will help researchers to distinguish the necessary 

and unnecessary data. 

Fourth, the researcher will deduce the data and classify it into 

several groups. Before concluding the data, the researcher will observe the 
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data again to ensure no information is left. The concluding process will 

require data from all parts of the study from the preparation process to the 

observation of the data. Data will be displayed in descriptive text. 

G. Data Endorsement 

There is one technique to determine the endorsement of data. 

Researcher use triangulation technique to make his research valid. 

According to Stainback in Sugiono states that the aims are not to 

determine the truth about some social phenomenon, rather the purpose of 

triangulation is to increase one‘s understanding of whatever is being 

investigated. Furthermore, using triangulation techniques the value data 

more consistently. The researcher collected the data by various techniques 

from the source same of data. In this case, the researcher used observation, 

interview, documentation and questionnaire. 

1. Credibility  
Credibility is equivalent to legitimacy in the quantitative 

strategy. Believability in subjective exploration concerns the honesty 

of the request's discoveries (Ary, et. al, 2010, p. 500). In the trial of 

information believability or inner legitimacy, the information must be 

conceded and gotten reality dependent on data wellspring of the 

investigation. The technique to improve the believability (inner 

legitimacy) in this examination is utilized proof dependent on basic 

authentication. Eisner (1998, p.110) characterizes auxiliary 

substantiation as a "signifies through which numerous sorts of 

information are identified with one another to help or repudiate the 
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translation and assessment of a situation. Basic confirmation utilizes 

various wellsprings of information (triangulation) and various 

techniques. A blend of information sources, as meetings, perceptions, 

pertinent report and utilization of various strategies improve the 

probability that the wonder under examination is being comprehended 

from different perspectives‖ (Ary, et.al, 2010, p. 489-499). 

2. Transferability  

Transferability is how much discoveries of a subjective report 

can be applied or summed up to different settings or to different 

gatherings (Ary, et.al, 2010, 501). Transferability identify with the 

inquiries, how far the aftereffect of the examination may be applied to 

the others in another unique situation. Along these lines, the analyst 

requested to report the information end unmistakably, efficiently, and 

worthy. To the consequence of the investigation could move to the 

comparable classes. 

3. Dependability  

The degree to which information and discoveries would be 

comparable if the investigation were imitated called steadfastness 

(Ary, et. al, 2010, p. 502). The technique to research reliability of this 

examination was triangulation or substantiation. Substantiation is 

additionally used to set up the steadfastness of subjective 

investigations. On the off chance that numerous strategies bring about 
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comparable discoveries, it upgrades the dependability of the 

examination (Ary, et. al, 2010, p. 503). 

4. Conformability  

Comformability in subjective exploration is equivalent to 

quantitative specialist's idea objectivity. Both arrangement with the 

possibility of lack of bias or the degree to which the specialist is allowed 

to inclination in the methods and the understanding of the outcome (Art, 

et. al, 2010, p. 504).  

In this examination, to guarantee comparability the scientist 

worried about whether the information she gathered and the ends she drew 

would be affirmed by others researching a similar circumstance. To collect 

the data there are several steps an explained in figure 3.1 
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CHAPTER IV 

RESEARCH FINDING 

This chapter will analyze and discuss findings of the research, 

which is collected from observation, interview and questionnaire. The 

writer tries to find information, data, and fact as much as possible from 

those research instruments. Then, she wants to describe the problem and 

analyze it in order to interpret the implementation of fun teaching method 

at SDIT Alam IKM Al-Muhajirin Palangka Raya. 

A. Data Presentation 

The research questions were ‖how is the implementation of fun 

English teaching at SDIT Alam IKM al-Muhajirin Palangka Raya? How is 

the student‘s perception on implementation fun English teaching and 

learning toward SDIT Alam IKM al Muhajirin Palangka Raya? To answer 

the research question, the researcher used observation checklist, interview 

and questionnaire. 

The researcher takes from the teachers‘ observation checklist on 

Observation was done on Thursday, October 28
th

 2018 and started at 08.30 

am until 09.30 am; the teacher taught the students used fun teaching 

method. The number of the students were 10 consist 4 male and 6 female. 

For the first data, research was conducted to investigate the strategies used 

by English teachers. The researcher used observation checklist and flied 

note to get the data. The observation checklist aimed to instrument 
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completed by an observe the teaching and learning process in the 

classroom during the implementation of method. And the result was that 

teachers always used fun teaching methods to make it easier for students to 

learn English. 

After that, the researchers took from the student Questionnaire was 

done on Thursday, October 4
th

 2018 and started at 09.30 am until 10.00 

am; the researcher gave the students questionnaire. And the researcher 

conducted an interview on October 01
th

 2018 and start at 08.00 until 09.30 

am. The researcher did the interview to the 10 students and teachers only 

one day to get all the data. Question number one to number two aims to 

find out whether the method used is interesting and fun. Question number 

three is to find out if the method learned is easy to understand. Questions 

number four and five are intended to find out the students' response to the 

method. Question number six is intended to find out students' interest in 

the method applied by the teacher. And the last is the number seven and 

eight questions aimed at getting students' opinions about whether the 

method used helps to understand the material and makes it easy to learn 

English. 

B. Research Findings 

To obtain data related to fun teaching method applied by the 

teacher and students' responses to the method, researchers came to the 

class at fourth in SDIT Alam Ikm Al Muhajirin Palangaka Raya especially 

English class to conduct activities such as classroom observations 
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checklist, field notes, questionnaire, teacher interviews and student 

interviews. The researcher observes, field notes and observation checklist 

for several important points during the teacher. The researcher interviewed 

several participants, observed the class and collected several documents to 

know the students respons method used by the teacher.  

1. Result of Observation 

The observation focused when the teachers taught material 

using Fun Teaching-Learning. The observation based observation 

checklist. The researcher gave the students questionnaire sheet. During 

the students learn, the researcher did observation checklist (see 

appendix 1). 

The activities above related to interconnected characteristic of 

teachers such as Fun Teaching-learning activities. The techniques 

focus on the students‘ perception and implement the method by the 

teachers. 

The researcher found the treatment applied by the teacher when 

she used the fun teaching-learning method to students based on the 

observation process. The researcher made three observations. In the 

first observation, research was conducted to investigate the strategies 

used by an English teacher, and the result was that teachers always 

used a fun teaching-learning method to make it easier for students to 

English. Second and third observations, the researcher observed the 
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learning process and student respons in class when the teacher used the 

fun teaching-learning method. 

Based on the result from the observation, it was found that pre-

teaching process the teacher greeted the students and the students 

answered her greeting. After that teachers prepared the students 

condition (Their seat, books, pens and references). Teachers checked 

the students and apperception before learn the material. 

In whilst learn English process students start to learned the 

material, the teachers gave the material, used the fun teaching method 

learn with the song, and made the students enthusiastic and make the 

spirit. Be sides learn with the song the students got new vocabulary 

and that made the different result on their value. 

The last, the post-learning the teachers conclude the material 

and the students wrote that. Teachers gave the homework to know the 

result of learned. After that teachers reminded the students before 

closed the learned, and then the teachers closed the activities. 

When used the fun teaching-learning process on observation, 

students got different value after the teachers used fun teaching method 

and there were very enthusiastic. 

2. Result of Questionnaire 

Questionnaire was done on Thursday, October 4
th

 2018 and 

started at 09.30 am until 10.00 am; the researcher gave the students 

questionnaire. The questionnaire based questionnaire for students. 
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During the students learn, the researcher did questionnaire for students 

(see appendix 3). 

The students‘ questionnaire arranged in closed-ended question. 

―In closed-ended questions, the researcher poses a question and 

provides preset response options for the participant‖ (Creswell, 

2012:386). The closed-ended questions were adopted from Richards 

(2001, p. 82) and Yana (2016) from Boronujeni and Fard (2013). 

3. Result of Interview 

In this interview the researcher wanted to know how students 

perception when the teachers using fun teaching-learning method and to 

know the teachers opinion about fun teaching-learning. They was very 

represented in completing the necessary data, and can answers the problem 

in this study.  

a. Teacher Interview  

Miss SF 

“A preliminary study that a ectually all the responden all the student 

like learn English. I hope that by the end of the class can get better and 

it’s the true because after using this method some of them get different 

result.Sometimes, class condition are quite comfortable where students 

have diverse abilities. Sometimes, I used the method according to the 

material and sometimes adjust with the aimed. All of the students 

sometimes enthusiastic depend the character of the student and some 

people very enthusiastic. That the student use fun teaching-learning 
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method that use appliyed actully this is purely fun teaching- learning 

method I assign them to make a get homework. They can express the 

result of the study today , they work to present the topic they interested 

it. The problem that I find in class when applying fun teaching-learning 

method some of them have the similiar response  to do fun teaching-

learning in compliting the assaigment. the other significant changes in 

student outcomes after use the sign  in the class still going on i cant say 

that significant or not because we have three meeting actually.” 

Based on the results of the interview, the teacher said that as a 

beginning of learning in general all students could easy to learn English.. 

The teacher hopes that at the end of the class can be better when the 

teacher applied this method and it‘s true, because the students always get 

the different result after using fun teaching method. The problem that is 

usually faced by students when learning. Fun teaching-learning methods 

that use this are pure fun teaching-learning methods. The teacher assigns 

them to make an assignment for today. They can express, they work harder 

to present topics they are interested in. Other significant changes in student 

learning outcomes after using fun teaching-learning teachers tell after 

using this method students get different result just than before using fun 

teaching-learning method. 

b. Student Interview 

1) K 

“Myproblem especially in Learn english is sometimes I 

cannot really undrestand the material and sometimes I understand 
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what the teachers teach. The teacher explain easy and make learn 

English very interesting. Yes the fun teaching-learning method 

make easy for understand. The Fun teaching-learning maybe a 

qualified good method for our learning.” 

Based on the interview, He said the problem especially in 

writing English is that he really understands to the material. The 

teacher explains what is understood how to learn English. 

Sometimes the teacher explain the material make all of them easy 

and interest. According to him, fun teaching-learning methods 

make it easy to understand the material and fun teaching-learning 

can be a good and quality method for learning. 

2) DAS 

“My weaknees in learn English courses is 

sometimes I cannot understand what teacher taught. 

Sometimes teacher must change the thecnique of teaching 

to better and more interesting way. But, after teacher 

taught using fun teaching method, is it makes very easy and 

make me understand. Yes ,fun teaching-learning maybe its 

easy.  In my opinion fun teaching-learning make it easier 

for student to learn in class , because is easy to understand 

method.”  

From the results of the interview, DAS said the weakness in 

writing was her cannot understand what teachers taught. According 

to her Sometimes the teacher must change teaching habits to be 

better and more interesting so that they are easy to understand. But, 

sometimes the teacher using fun teaching-learning method and 

makes her interest. According to her, fun teaching-learning makes 

it easy for students to learn in class, because the method is easy to 

understand.  

3) DMRF 
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“The problem is in learning english ecpecially when 

get the task. I think the teacher can expalining again. Yes, if 

it is fixed will be understand more. I like the teachers 

method, because can make me understand when learn 

English. Yes, I agree because the fun teaching-learning 

method is supporting learning.” 

Based on the interview, DMRF said the problem faced was 

learning English especially when get the task write English. She 

wants the teacher to explain many times. But, she likes teachers 

method, because can make her understand. She likes fun teaching-

learning because she can explain and share knowledge. 

4) NK 

“Oke, the problem in study English is many the less 

understand. What the teacher does is just repeat the 

explanation by giving an example. Yes because usually it 

provide explanation that are understood. Yes because the 

teachers also explanation using language that is easy to 

understand. In my opinion is very good method is easy to 

understand.” 

Based on the results of the review, NK said that the 

problems that are often in study English many have less 

understand. When she is confused to understand the teacher just 

repeats the explanation by giving an example and who usually 

gives an explanation that is understood. The teacher explains using 

two languages, Indonesian and English so that it is easy to 

understand by students. According to the fun teaching-learning 

method that is applied is very good and easy. 

5) SNFR 

“My problem in learn English because sometimes I 

can’t understand what the teachers said. Usually my 

teacher, give sugesstion to learn fun teaching-learning 

method, sometime understand but another time I can’t 
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understand. Sure because with fun teaching-learning 

method can make learning more efficiently and give us to 

easy in learning. base on may opinion this method  fun 

teaching-learning is good method because it can make me 

more understand.” 

Based on the interview, SNFR said one of the problems 

in learns English because sometimes I can’t understand what 

the teachers said. Usually the teacher gives advice for fun 

teaching-learning, sometimes understands but usually cannot 

understand. Of course with fun teaching-learning methods she 

can share and learn more efficiently. Based on her opinion this 

fun teaching-learning method is a good method because it can 

easy to learn. 

C. Discussion 

In this part, the researcher discusses the research findings in depth 

to answer the problem formulation stated in Chapter I. The researcher 

explains the findings related implementation to the teacher which is 

concerned with the problems students and also the addition of the data was 

from the teacher and students perception. From those data, the researcher 

tried to connect with the theories so that she hopes the results of the 

findings will describe the real of the students in learn English and the 

teacher implementation of the method. The research problem of this study 

is ―How is the implementation of fun English teaching at SDIT Alam IKM 

al-Muhajirin Palangka Raya?‖ and How is the student‘s perception on 

implementation fun English teaching and learning toward SDIT Alam 
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IKM al Muhajirin Palangka Raya?‖, where the data that obtained from 

their observation, interview and questionnaire. 

Fun learning is a learning that makes students comfortable, safe 

and calm heart because there is no fear (scorned and abused) in actualizing 

the ability of him (Aqib, 2009, p. 23). The fun learning is a way to learn 

that exciting process and fun and centered on the condition of psychology 

students and atmosphere environment in doing the learning process 

teaching (Aisah, 2016). 

This study is a concern for students' perception and implementation 

of method the teacher used in fourth class students of the English class on 

SDIT Alam IKM Al-Muhajirin Palangka Raya. The results were obtained 

from observations, field notes, students and teacher interviews.  

Based on the results of the interview the teacher that as a beginning 

of learning in general all students could easy to learn English. The students 

always get the different result after using fun teaching method. The 

problem that is usually faced by students when learning. Fun teaching-

learning methods that use this are pure fun teaching-learning methods. 

Other significant changes in student learning outcomes after using fun 

teaching-learning teachers tell after using this method students get 

different result just than before using fun teaching-learning method. 

In giving fun teaching-learning methods, teachers taught some 

lesson using fun teaching-learning method. The teacher gives the topic 

according to syllabus in the fourth class. Teachers usually use the same 
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method of correcting errors for all students. In addition, teachers praise 

students can get the different result after that. 

The teacher will give the same lesson topic if there are still 

students who do not understand it but that of course is adjusted to the 

syllabus and also the assessment standards. If student achievement is 

considered to be able to meet the minimum grade standards, the teacher 

will switch to other learning. The teacher will also conduct tests by giving 

questions that are somewhat different but similar so that students are 

interested in answering, the teacher occasionally asks students without 

prior notice so students will get ready to answer questions. 

Question number one was to know the student‘s reason for 

teacher‘s way on the method used the teacher. Based on table 1 above, it 

can be seen that 70% of the students consider like the teacher way, 10% of 

the students consider maybe, and 20% of the students consider dislike the 

way the teacher method. 

These results indicate that the majority of students already feel that 

the teaching methods used by their teachers are very pleasant. The 

meaning is that they feel happy and also understand what the teacher is 

conveying. Do not feel scared and feel that the lesson is done casually but 

still reaches the learning objectives. In general, children will feel more 

happy to learn when the method is light and fun. As with the results of 

research that 70% of students already feel comfortable with the teaching 

methods used by teachers. Even so, there are 10% of students who still 



56 

 

 

doubt whether the method is fun enough or not. Possibly this is due to 

differences in mindset or comprehension so that when many friends say 

the lesson is fun but for 10% students are still not and are considered 

normal. Meanwhile there are 20% of students who feel the way the teacher 

is still not fun. Basically students' perceptions will vary depending on how 

he sees the lesson and whether he thinks the lesson is interesting for him or 

not. Each student has their own uniqueness and preferences.  

Question number two was to know the student‘s reason for the 

interesting on the method used the teacher. Based on table 1 above, it can 

be seen that 60% of the students consider interesting the taught, 30% of 

the students consider maybe, and 10% of the students consider dislike. 

From the statements of the students it can be seen that according to 

them the material taught by the teacher is interesting, it can be seen from 

the 60% of students who were asked at the time of the study, while 30% of 

students said they were still doubtful or not so sure whether the lesson was 

interesting to them or not. While 10% of students said that the lesson was 

not interesting so they did not like it. 

Question number three and four was to know the student‘s reason 

for learning process on the method used the teacher. Based on table 2 

above, it can be seen that 80% of the students consider like the learning 

process, 20% of the students consider maybe, and 0% of the students 

consider dislike the way the teacher method. 
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From the results of this study it can be seen that the majority of 

students like the learning process provided by their teacher, which is as 

much as 80%. This means that the way teachers teach is able to attract 

their attention and make them enjoy the learning process provided. 

However, there are 20% of students who feel that this is normal so they 

think that the learning process undertaken is not so enjoyable. This must 

get the attention of the teacher, because students' thinking abilities are not 

the same as each other. Therefore sometimes a somewhat different 

approach is needed for other students. However, if viewed from the 

number who like the learning process it reaches 80% of students it can be 

concluded that the learning process is quite enjoyable. 

Question number five was to know the student‘s reason for the 

students‘ response on the method used the teacher. Based on table 3 above, 

it can be seen that 50% of the students consider like learn in the classroom, 

20% of the students consider maybe, and 30% of the students consider 

dislike. 

As with question number four before, then question number five is 

related to the reason they like the lessons they are given. Of all the 

students who were asked there were 50% of students who liked the 

teaching methods given, but the rest were hesitant and did not enjoy 

learning in class. This is likely due to the teacher not conveying well what 

was the topic of discussion. Therefore not all students understand and like 
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it. All students are different, because it is natural that the methods given by 

the teacher are not all able to receive them well. 

Question number six was to know the student‘s reason for the 

students‘ response on the learn teacher taught. Based on table 3 above, it 

can be seen that 70% of the students consider interesting on the material, 

10% of the students consider maybe, and 20% of the students consider 

dislike. 

From the research results it can be seen that most students think 

that the material presented is quite interesting. But there are some who feel 

unattractive and are also still hesitant to state that the lesson delivered is 

interesting to him or not. 

Question number seven was to know the student‘s reason for the 

teacher taught. Based on table 4 above, it can be seen that 80% of the 

students consider like the teacher taught on the material, 10% of the 

students consider maybe, and 10% of the students consider dislike. 

As in the previous question that most students like what is 

conveyed by the teacher. Therefore it can be assumed that the way the 

teacher explains is enough to attract students' attention. 

Question number eight was to know the student‘s reason for the 

students‘ response on the learn teacher taught easy to understand. Based 

on table 4 above, it can be seen that 70% of the students consider easy to 

understand, 30% of the students consider maybe, and 0% of the students 

consider dislike.  
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According to the answers given in question number eight it can be 

seen that students think that the lessons delivered are easy to understand. 

Based on the result of the questionnaire, that response from the use 

of methods fun teaching got a good response by the students, which is 

evidenced with students learning outcomes, and can be seen from the 

moment of learning where the students are more active than usual, and 

more diffuse. From the research conducted it can be seen that the fun 

teaching teaching methods used by the teachers at SDIT ALAM IKMAL 

MUHAJIRIN PALANGKA RAYA are good enough and interesting so 

that students feel the lessons delivered are easy to understand. 

In addition, based on the results of the study can be found that 

problem which usually faced by students when learning. Fun teaching-

learning methods that use this are pure fun teaching-learning methods. The 

teacher assigns them to make an assignment for today. They can express, 

they work harder to present topics they are interested in. Other significant 

changes in student learning outcomes after using fun teaching-learning 

teachers tell after using this method students get different result just than 

before using fun teaching-learning method. 

A professional teacher is to understand how to give elementary 

school children lessons well. They can deliver the material maximally to 

students so that learning objectives can be achieved to the maximum. To 

be able to achieve these goals is indeed not an easy thing. Problems 

experienced by students if not addressed immediately will certainly hinder 
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the learning process of students and will have an impact on the 

achievement of the learning objectives. Students will succeed in the 

learning process if the student does not have problems that can affect the 

learning process. If there are students who have problems and the students' 

problems are not immediately found a solution, students will experience 

failure or learning difficulties which can result in low achievement / not 

graduating, low learning achievement, interest in learning or unable to 

continue learning. For that, as a teacher or educator we must know the 

condition of students in order to create a good and conducive learning 

process. 
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CHAPTER V 

CONCLUSION AND SUGGESTION 

A. Conclusion 

Based on finding of the study, the students‘ of fourth on SDIT 

Alam IKM Al-Muhajirin Palangka Raya on their perception and teachers 

implementation based on fun teaching method as follows: 

First, as a result of the fun teaching-learning method conducted by 

the teacher, it was found that from the method the students were very 

enthusiastic about the method that the teacher did students the results are 

more effective to improve understanding and learning achievement to 

learn English meanwhile learn with the another method. 

Second, As a result of the fun teaching learning method conducted 

by the teacher, it was found that from the application the students were 

very enthusiastic about the method that the teacher did which can be seen 

from the students' learning outcomes seen before and after learning using 

the fun teaching learning method and students have their own interest in 

English subjects after using fun learning methods. This can be seen based 

on a questionnaire of student interest in English subjects after using the 

fun learning method applied to the teacher. 

Seen from students' perceptions it was found that 80% of them 

were very enthusiastic and very fond of language learning conducted by 

the teacher which uses the fun teaching learning method. Call it the 

previous research conducted by Syamsir Syahrul with the same title only 
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its application in language subjects in his research It is said to be 

successful and satisfying. This is what confirms that the use of fun 

learning methods or buttons is very suitable to be applied to improve 

student learning outcomes. 

B. Suggestion 

The results of this study are expected to contribute significantly to 

the world of education, especially learning English at SD / SDIT / MI or 

the equivalent level of education. The suggestions that researchers can 

provide to other researchers in the field of English learning include: 

1. For the students 

Fun teaching-learning methods can be used in the process of 

learning English in classes with the intention that students are easier to 

understand English learning available facilities and learning resources. 

2. For the Teacher 

Teachers can help students to reduce some mistake or not 

understanding students in learning English. Because of this method the 

teacher can create comfortable classes, motivate his students, facilitate 

and guide them in language learning. 

3. For the other researcher  

This study tries to find information about students' needs in 

learning English. The researcher here does not emphasize on the 

material, but more in activities. So, the researcher suggests the next 

researcher to find out the needs of students in learning English, and the 
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researchers hope that the next research can be better than this research, 

and this research becomes a reference for the next researchers who 

take this term. 
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Appendix 1 Result of Observation 

OBSERVATION CHECKLIST 

(FOR OBSERVING TEACHER) 

Classroom Teacher : IV  

Place : SDIT ALAM IKM AL MUHAIRIN 

 

No. Aspek yang di nilai 

yes no 

I. Pra Pembelajaran 

1. Guru memberikan salam dan mengajak siswa berdoa    

2. Guru mengecek kesiapan diri dan kehadiran siswa    

3. Melakukan kegiatan apersepsi kepada siswa    

4. Memberikan motivasi kepada siswa    

5. Memberikan Tanya awab seputar pembelajaran hari 

ini 

   

II Kegiatan pembelajaran   

1. Melaksanakan pembelajaran sesuai dengan 

kompetensi (tujuan) yang ingin dicapai. 

   

2. Melaksanakan pembelajaran secara runtut    

3. Menguasai kelas dengan baik    

4. Melaksanakan pembelaaran sesuai dengan alokasi 

waktu yang direncanakan 

   

5. Penguasaan materi pelajaran    
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6. Menggunakan media yang efektif dan efesien    

7. Menghasikan pesan yang menarik    

8. Melibatkan siswa daam pemanfaatan media    

9. Menunjukan sikap terbuka dan respon siswa    

10. Menumbuhkan keceriaan dan antusiasme siswa daam 

belajar 

   

11. Memantau proses belajar siswa    

12. Menggunakan bahasa lisan dan tertulis secara jelas, 

baik dan benar 

   

13. Melaksanakan metode fun teaching     

III. Penutup   

1. Memberikan kesimpulan terhadap proses 

pembelajaran yang telah berlangsung 

   

2. Menutup dengan salam    

 

 

Source : With some modification Layyinah (2017) 
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Rencana Pelaksanaan Pembelajaran 

(RPP) 

  

Sekolah : SDIT IKM Al Muhajirin 

Pelajaran : Bahasa Inggris 

Kelas/Semester :  II, III, IV/1      

Alokasi Waktu : 2 x 35 menit 

Materi Ajar :  Daily Expression 

Fokus Kemampuan :  Menulis 

Pertemuan : Tiga puluh Dua & Tiga puluh Tiga 

(Selasa, 21 November 2016-Senin 28 

November 2016) 

 

Standar Kompetensi 

Mengeja dan menyalin tulisan bahasa inggris sangat sederhana daam 

konteks kelas. 

Kompetensi Dasar 

Mengeja kosakata bahasa Inggris sangat sederhana secara tepat dan 

berterima dengan ejaan yang benar. 

Menyalin kosakata bahasa inggris sangat sederhana secara tepat dan 

berterima. 
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Indikator Pencapaian & Karakter Siswa yang di Harapkan 

Megeja kosakata berdasarkan 

ejaan yang benar. 

Menyalin kata yang didengar 

dengan penulisan huruf yang 

benar. 

Dapat dipercaya 

(trustworthines) 

Rasa hormat dan perhatian 

(respect) 

Tekun (diligence) 

Tanggung jawab(responsibility 

Berani (courage) 

 

Tujuan Pembelajaran 

Siswa mampu menulis dan mengungkapkaan berbagai kosakata 

bahasa inggris sangat sederhana dalam konteks sehari-hari. 

 

Materi Pembelajaran 

Subjek 
 
I (saya) 
You (kamu) 
We (kita) 
They (mereka) 
He(dia laki-laki) 
She (dia perempuan) 
It (itu/ binatang) 

Verb (kata kerja) 
 
Go (pergi) 
Come (datang) 
Wash ((mencuci) 
Go home (pulang) 
Take a pee  (kencing) 
 

  

Metode Pembelajaran:  

a. Teka-teki 

b. Bernyanyi 

c. Tanya jawab 

d. Latihan 
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e. Games 

Langkah-langkah Pembelajaran 

1. Kegiatan Awal / Pendahuluan 

a. Guru memberi salam kepada siswa dalam bahasa Inggris dan 

siswa merespon. b. Guru menanyakan kabar siswa dan siswa 

menjawab. 

c. Guru menarik perhatian siswa dengan melakukan ice breking 

berupa “tepuk tuggal, doublé dan angin” 

 

 

2. Kegiatan Inti  

  Pertama 

Mengamati 

Siswa mengamati kosa kata/ dalam bahasa inggris yang 

ditulis oleh guru. 

Menanya 

Dengan bimbingan guru siswa menanya cara membaca ungkapan 

dalam bahasa inggris yang ditampilkan. 

Mendengarkan 

Siswa mendengarkan penjelasan guru tentang cara membaca 

kosa kata/ ungkapan dalam bahasa inggris. 

Mengeksplorasi 

Siswa menyelesaikan tugas yang berkaitan dengan kosa kata/ 

ungkapan dalam bahasa dengan bimbingan guru.  

Mengomunikasikan 

Siswa menyelesaikan tugas yang berkaitan dengan kosa kata/ 

ungkapan dalam bahasa dengan bimbingan guru, kemudian guru 
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memberikan umpan balik (mengoreksi pengucapan dan memberi 

pujian) 

 

3. Kegiatan Penutup (10 Menit) 

Guru memberi umpan balik terhadap proses dan hasil pembelajaran.  

Guru merangkum materi yang telah dipelajari. 

 

 Media, Alat dan Sumber Belajar 

Media : video 

Alat : notebook, speaker 

Sumber Belajar  : www. Youtube.com, Philips Sarah et 

all, Incredible English Audio Class CDs,Oxford University Press & 

Philips Sarah et all, Incredible English Acticity Book 1,Oxford 

University Press. 

 

 

Penilaian 

Teknik penilaian : Tes Lisan & tulis  

Tugas  : 

Siswa menjawab pertanyaan guru didepan kemudian 

menuliskannya langsung di buku masing-masing. 

 

No. Kriteria  
Skor Penilaian 

Salah/kurang Benar 

1. Ketepatan: 

ketepatan penpenulisan kosa 

kata/ ungkapan dalam bahasa 

inggris 

 

 

 

1-50 

 

 

 

51-90 
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2. Semangat  

Bersemangat mengerjakan 

tugas.  

 

1-5 

 

6-10 

 

Skor Maksimal 100 

 

 

Palangka Raya, 21 

November 2016 

Guru 

 

 

 

SITI FATIMAH,  S.Pd 

 

Menyetujui dan Mengetahui, 

Kepala SDIT IKM Al Muhajirin 

 

 

 

 

ACHLIA NIZA AYUNDA, S.Pd 

 

 

 

 

 

INSTRUMENTS OF INTERVIEW 

(FOR TEACHER) 

Interview : Siti Fatimah 
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Date : 4 Oktober 2018 

Time : 09.30-10.00 WIB 

Place : SDIT Alam IKM Al Muhajirin Palangka Raya 

 

1. Do you know fun teaching method? 

(Apakah kamu mengetahui metode Fun Teaching-learning?) 

2. Do you often apply fun teaching-learning method? How oftten? 

(Apaka kamu sering menerapkan metode fun teaching-earning? Seberapa 

Sering?) 

3. What do you think of the fun teaching-learning method? 

(Apa yang kamu pikirkan tentang metode Fun Teaching-learning?) 

4. How do you apply the fun teaching-learning method? 

(Bagaimana kamu menerapkan metode fun teaching-learning?) 

5. Are there any changes or developments when you use the fun teaching 

learning method? 

(Apakah ada perubahan ketika kamu menggunakan metode fun teaching-

learning?) 

6. Are students always enthusiastic when you apply the method of learning 

fun? 

(Apakah siswa selau antusias ketika kamu menerapkan metode ini?) 

7. Is there a feedback when you use fun teaching learning methods? 

(Apakah ada umpan balik ketika kamu menerapkan metode ini?) 

8. How do students react when you use fun teaching-learning methods? 
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(Bagaimana reaksi siswa ketika kamu menggunakan metode ini?) 
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APPENDICES II 

 

 

 

 

 

 

 

 

 

 

 

Transkipt of Interview 

Teacher’s Name : Siti Fatimah 

Teacher’s Name : S.F 

Language : Indonesia 
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Time Signal : 04-Oktober 2018, 09.30-10.00 WIB, SDIT Alam IKM 

Al-Muhajirin Palangka Raya 

 

Researcher : Assalamuaaikum Warahmatullahi Wabarakatu 

Teacher : Waalaikumussaam Warahmatullahi Wabarakatu 

Researcher : Jadi saya disini sebagai peneiti ada beberapa pertanyaan yang 

ingin saya ajukan kepada ibu untuk mendukung data yang 

sedang saya cari. Langsung ke pertanyaannya ya bu. Pertanyaan 

pertama : Apakah Ibu mengetahui metode Fun Teaching-

learning? 

Teacher : Iya, saya mengetahui metode fun teaching-learning tersebut.  

Researcher : Untuk pertanyaan kedua, selama Ibu mengajar seberapa sering 

menerapkan metode fun teaching-learning ini? 

Teacher : Saya sering menerapkan metode ini ke dalam pembelajaran 

yang saya ajarkan. Dimana menurut saya hamper semua orang 

menggunakan metode ini untuk mengajar.  

Researcher : Oh seperti itu bu. Jadi apa yang ibu pikirkan tentang metode 

ini bu? 

Teacher : Menurut saya metode ini itu seperti metode yang mana proses 

belajar mengajar yang mengangkat proses pembelajaran yang 

natural dan real. Yang mana metode ini merupakan cara untuk 

menciptakan rasa cinta dan keinginan untuk belajar. 

Researcher : Selanjutnya, bagaimana ibu menerapkan metode ini? 

Teacher : saya menerapkan metode ini didalam pembelajaran yang saya 
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ajarkan.  

Researcher : Jadi begitu ibu menerapkan metode ini. Pertanyaan selanjutnya 

bu, apakah ada perubahan ketika ibu menerapkan metode ini? 

Teacher : Ada perubahaan ketika saya menerapkan metode ini, yang 

mana dengan menerapkan metode ini siswa saya lebih antusias 

dan kreatif dalam pembelajaran yang saya ajarkan, sehingga 

berdampak kepada hasil belajar siswa. 

Researcher : Jadi begitu bu, terus apa siswa selalu antusias ketika ibu 

menerapkan metode ini? 

Teacher : Iya, seperti yang sudah saya sampaikan tadi, mereka sangat 

antusias dan mereka lebih cepat memahami nya disbanding 

dengan metode yang saya gunakan selain metode ini. 

Researcher :  Menurut ibu, apakah ada umpan balik ketika menerapkan 

metode ini? 

Teacher : ada, umpan balik yang saya terima adalah dimana siswa lebih 

aktif dan lebih memahami pembelaaran yang saya aarkan dan 

berdampak kepada hasil belajar mereka. 

Researcher : Pertanyaan terakhir bu, bagaimana reaksi siswa ketika ibu 

menerapkan metode ini? 

Teacher : Reaksi mereka baik ketika saya menerapkan metode 

pembelajaran ini. 

Researcher :Iya bu,oke bu mungkin itu saja yang dapat saya tanyakan bu. 

Terimakasih banyak bu sebeumnya. Assaamuaaikum 
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warrahmatullahi wabarakatuh. 

Teacher : oke terimakasih. Wassalamualaikum warrahmatullahi 

wabarakatuh 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



81 

 

 

 

 

ADMINISTRASION 

APPENDICES 

 

 

 

 

 

 

 

 

 

 



82 

 

 
 



83 

 

 

 
 

 



84 

 

 

 

 

 

 

 
 

 



85 

 

 

 
 

 

 

 

 

 



86 

 

 

 



87 

 

 

 
 

 

 

 

 

 



88 

 

 

 
 

 

 

 

 

 



89 

 

 

 
 

 

 

 



90 

 

 

 


