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Abstract. The study investigated the relationship among intrinsic (x1) and extrinsic motivation (x2) and
interest (x3) toward learners'writing performance (y) at higher education.A self-developed likert scale
questionnaire of 45 items was used for collecting data. The participantswere 55 learners majoring in
English at IAIN Palangka Raya. A pilot study was given to 15 participants showing the Cronbach alpha
value as 0.87 indicating that quetionnaire was in a good reliability. The data were analysed using multiple
linier regression. The finding revealed that the r value was0.908 (very high correlation) and the F test
was 80.073, p= 0.000< 0.05. This indicated a positive significant correlation of intrinsic/ extrinsic
motivation and interest simultaneously to the learners’writing performance. It meant that learners who
had high intrinsic/ extrinsic motivation and interest tent to achieve better on their writing performance.
TheR Square was 0.825 or 82.5%. It indicated the contribution of all indipendent variables to the writing
performance was 82.5%. The rest (17.5%) was influenced by other variables out of the investigation. In
addition, the t value forextrinsic motivation was 5.384 p=0.000; extrinsic motivation was 2.067, p=0.044.
;and interest was 3.594, p=0.001 < 0.05. It meant that partially each variable gave a significant
correlation to writing performance.Partially, the contribution of intrinsic motivation (47.60%), extrinsic
motivation (11.63%), and interest (23.37%). It was recommended that during writing class, teachers
gavemore stimulus to motivate the learners’ interest in writing.
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INTRODUCTION

Learners’ motivation is an important part in EFL class. According to Harmer (2007), motivation is an
inner drive to push people to do something. Meanwhile, Brown (2000, p.115) states that motivation is an
inner drivethat can be like self-esteem, a situational, or taskoriented.Motivation and interest play
significant roles for successful L2 learning.It is a fundamental element of education (Brewer & Burgess,
2005).Schunk, et al, (2008) argue that motivation is the process in which the objectives areinitiated.
Brophy, (2010) illustrated motivation as the effort of students to invest time, power and attention
towards activities. In addition, motivation is a main reason for successful in learningprocess (Harmer,
2007; Kimura, Nakata, & Okumura,2000, p.48).

Thus, any efforts to motivate learners to write is an important thing to be considered by language
instructors (Tran,2007).In EFL research, motivation to write is affected by social-cultural and contextual
factors (Kormos, 2012). Motivation is an important factor for EFL successful learning. When learners’
motivation is strong, they will learn things seriously and conversely. Helping learners motivate in L2
classes is often quite complex for L2 teachers. In education psychology, there are two kinds of
motivation: intrinsic motivation (IM) and extrinsic motivation (EM), Harmer (2007) confirmsthat IM
originates frominner the individual. Intrinsic motivation is to perform something for
innersatisfactions(Ryan & Deci, 2000, p. 55). Meanwhile, extrinsic motivation isto perform something for
some separable outcome (Ryan & Deci, 2011). The more learners are motivated to attend the class, the
better achievement they get. Learners with high motivation have high confidence(Boscolo & Gelati,
2007).Some experts investigated intrinsic motivation on language learning such as (Brown, 2001;
Dornyei, 2001).Lei (2010) believed that IM and EM are important elements in language learning. Ryan et
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al. (2000) confirm thatrefers to do an activity for inner joyful (p. 55). Burden (2004) revealed that EM
improves a better learning environment.

The other factor contributing to EFL successful learning is learners’ interest. Interest is a positive
response to stimuli learners.Interest is vital to discover ways to stimulate curiosity (Wu, 2002). Research
hasevidenced that interest improve attention(Ainley, Hidi, & Berndorff, 2002; Hidi & Renninger,2006).
Many studies has shown that there ia a positivecorrelation between student interest andacademic
achievement such as(Hargrove, 2005; Moss and Hendershot, 2002; Hardr, Sullivan, and Crowson, 2009).
Some scholars investigated learners’ motivation wereGupta and Woldemariam (2011) confirm that high
motivated performed high level of confidence and positive behavior. Noels, Clement, and Pelletier (2001)
found that less motivated learnerstend to lack of effort in learning English. Gditawi, Noah, & Abdul Ghani
(2011) found a highrelationship among motivation and learning English. Hashemian and Heidari (2013)
confirm thathigh positive motivated learners have better academic performance in second language
writing,.

Although there are some studies investigating the learners’ motivation in EFL classes, there is
still limited number of research investigating the learners’ motivation and interest in L2 writing.The
study attempts to fulfill the gap. It shows a real picture about the role of motivation and interest in L2
writing class in Kalimantan context.It reaffirmed the essence of motivation instudents’ learning. The
findings are hoped to give L2 teachers a new insights to motivate learners. The findings are to propose
them withsome pedagogical ideasin L2 writing class. Therefore, the research questions are: (a) RQ1:
Does instrinsic motivation correlate with learners’ L2 writing performance? (b) RQ2: Does extrinsic
motivation correlate with learners’ L2 writing performance? (c) RQ3: Does interest correlate with
learners’ L2 writing performance? (d) RQ4: Do instrinsic motivation, extrinsic motivation, and interest
correlate simulataneously with learners’ L2 writing performance?

METHOD

This part covered the research method, design, participants, procedures, and analysis of data.The study
belonged to correlation study using multiple regression analysis. It is the prediction of a criterion using
two or more predictor variables in combination. Each predictor is weighed in proportion to its
contribution to prediction accuracy (Ary, etal, 2010, p.645). This study used documentation,
questionnaire and test as instruments. The documentation was applied to collect information about the
learners’ characteristics; and questionnaire was used to examine the learners’ intrinsic/ extrinsic
motivation and interest, Meanwhile, test was performed to measure the learners’ writing performance.

Research Framework

This study was adopted fromself-determination theoryabout motivation (Deci & Ryan, 2000). (Harmer,
2007) divided motivation into extrinsic and intrinsic motivation; the theory of interest was adopted from
Hidi and Renninger (2006); and theory of writing(Alice and Oshima, 2007). The dependent variable is
learners’ writing performance, measured by the writing test. The independent variables are extrinsic
motivation and intrinsic motivation, and interest. It was assumpted that extrinsic motivation and intrinsic
motivation, and interest gave significant correlation to the learners’ writing performance. The framework
of thinking as follows:

Intrinsic motivation (x1)
(Hammer, 2007)

Intrinsic motivation (x2)

(Hammer, 2007) \ Writing performance (y)

Interest (x3) > (Alice and Oshima, 2007)
Hidi and Renninger (2006)

Figure 1. Framework of thinking
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Participants

The participants were 55 L2 learners majoring English. The 35 items of questionnaires were distributed.
This number represented the population about 325 learners.

Procedure

The research applied questionnaire and test. The questionnaire includedsome aspects to measure the
learners’ intrinsic/ extrinsic motivation and interest towards Learners’ writing performance. This
questionnaire covered 45 items represented the threedimensions of intrinsic/ extrinsic motivation and
interest. To measure the learners’intrinsic/ extrinsic motivation and interest, a Likert scale was applied.
Meanwhile, the test was performed to measure the learners’ writing performance. They were assigned to
produce an expository essay.

Data Analysis

The multiple linier regression, t test, F test and correlationwere applied to analyze data. The reliability
was calculated through Cronbach alpha (0.87) indicating good internal consistency for the 45-items.

RESULT

Before testing the hypotheses, the assumption test formultiple linier regression analysis, namely
normality, linierity, multicolinierity, autocorrelation, and heterokedasticity, was ensured. The output of
Kolmogorov Smirnoff indicated that the value of Asymp. Sig. (2-tailed) was 0.827> 0.05 indicating that
data were in normal distribution. The output indicated that the value of Deviation from Linearity F= 1.035
Sig. was 0.448> 0.050. It was stated that there was a significant linier correlation among IM, EM and
interest to learners’ writing performance. Then, the output of tolerance and VIF multicolineirity test
indicated that the tolerance value of intrinsicmotivation was 0.336> 0.10 and VIF was 2.972<10.0;
extrinsicmotivation was 0.522> 0.10 and VIF was 1.917<10.0; and interest was 0.489> 0.10 and VIF was
2.046<10.0. It was said that there were no collinearity in regression model. Dealing with autocorrelation,
the output indicated that value of Durbin Watson was 1.873 (3; 173)> du 1.656 and lower than (4-dU)=
(4-1.656=2.454). It was said that autocorrelation was not vilolated and then the multiple linier regression
analysis can be continued.

Data Presentation

The data were gathered through questionnaire and test. The results were described in Table 1.

Table 1. Statistics of participants

Notes Writing Intrinsic Extrinsic
performance motivation motivation interest

N Valid 55 55 55 55

Missing 0 0 0 0
Mean 72.3818 73.2000 73.7636 70.9636
Std. Error of Mean |2.07056 1.90205 2.03504 1.97833
Median 75.0000 75.0000 75.0000 73.0000
Mode 80.002 70.002 70.00 85.00
Std. Deviation 15.35565 14.10595 15.09226 1.46717E1
Variance 235.796 198.978 227.776 215.258
Range 55.00 52.00 55.00 55.00
Minimum 40.00 43.00 40.00 40.00
Maximum 95.00 95.00 95.00 95.00
Sum 3981.00 4026.00 4057.00 3903.00

The output indicated that the 55 participants were tested during the writing class to obtain learners’
writing performance (y). They were also given questionnaire to get the data aboutintrinsic motivation
(x1), extrinsic motivation (x2), and interest (x3). The score of learners’ writing performance, learners’
intrinsic motivation, learners’ extrinsic motivation, and learners’ interestwere illustrated in Figure 2.

62 ISABARUN The Relationship Among Intrinsic/Extrinsic Motivation And Interest Toward 1.2 Writing Performance
At Higher Education



intrinsicmotivation

writingperformance
™ 1 [ Vean <7320
104 Std. Dev. =1 4106
Iean =72.38 N=55
Std. Dev. =15.356
— N=55
N
=
N — _
] >
- u
3 T
o — — L1
I w
b 4+ -
H XK e
/ -
T o wo e00  7m @0 o 10000 e @w  aw om0 wm  mm
writingperformance intrinsicmotivation
Figure 2a. The learners’ writing performance Figure 2b. The learners’ intinsic motivation.
interest
extrinsicmotivation
o — " Meen <7096
Mean =73.76 Stel. Dev. =14 672
Std. Dev. =15.082 _ N=55
M =55
L3l — Ly
™~

Frequency

e

1
Frequency

-
1

! U N\
gl d

T U
4000 50.00 60.00 70.00 80.00 5000 100.00

extrinsicmotivation 0
4000 5000 60.00 7000 80.00 90.00 100.00

interest

Figure 2c. The learners’ extinsic motivation Figure 2c. The learners’ interest

The output indicated that the average score for the learners’ writing performance was 72.38, the
minimum score was 40 and the maximum score was 95; the learners’ intrinsic motivation was 73.76, the
minimum score was 43 and the maximum score was 95;the learners’ extrinsic motivation was 73.20, the
minimum score was 40 and the maximum score was 95; and the learners’ interest was 70.96, the
minimum score was 40 and the maximum score was 95.

Testing hypothesis

To respond the four research questions, the multiple linier regression analysis was applied. The study
measured whether learners’ intrinsic motivation (x1) extrinsic motivation (x2) and interest (x3) gave
significantcorrelation simultaneously or not to the learners’ writing performance (y). Partially, the
significant correlation of each variable on the learners’ writing performance was explained below:

Intrinsic motivation did not correlate with learners’ writing performance

The output showed that the t value of intrinsic motivation was higher than t table (5.384> 1.674) and p-
value< 0.05 (0.000<0.05). It meant that null hypothesis stating Intrinsic motivation did not correlate with
learners’ writing performance was rejected; and alternative hypothesis stating that Intrinsic motivation
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correlated with learners’ writing performance was accepted. It meant that at the signicant level of 0.5%,
intrinsic motivation contributed significancecorrelation to the learners’ writing performance (see Table
2 for more detail).

Table 2. Coefficients

Unstandardized Standardized
Coefficients Coefficients
Std.

Model B Error Beta t Sig.

1 (Constant) 5.919 5.229 1.132 0.263
intrinsicmotivation 0.592 0.110 0.544 5.384 0.000
extrinsicmotivation 0.171 0.083 0.168 2.067 0.044
interest 0.315 0.088 0.301 3.594 0.001

a. Dependent Variable: writingperformance

Extrinsic motivation did not correlate with learners’ writing performance

The output showed the t value of extrinsic motivation was greater than t table (2.067>1.674) and p
0.044< 0.05. It meant that null hypothesis stating that extrinsic motivation did not correlate with
learners’ writing performance was rejected; and alternative hypothesis stating that extrinsic motivation
correlated with learners’ writing performance wasaccepted. It meant that at the signicant level of 0.5%,
extrinsic motivation gave significancecorrelation to the learners’ writing performance.

Interest did not correlate with learners’ writing performance

The output indicated that the t value of interest was greater than t table (3.594>1.674) and p.0.001< 0.05
It meant that that null hypothesis stating that interest did not correlate with learners’ writing
performance was rejected; and alternative hypothesis stating that interest correlated with learners’
writing performance was accepted. It meant that at the 0.5%signicant level, interest gave significance
correlation to the learners’ writing performance (see Table 4 for more detail).

There is no significance correlation among learners’ intrinsic motivation (x1) extrinsic
motivation (x2) and interest (x3) simultaneously to the learners’ writing performance (y)
at IAIN Palangka Raya.

The analysis of multiple regression resulted the coefficient of Y = 5.919+ 0.592.X;+ 0.171.X,+
0.315.X3.This explained that learners’ intrinsic motivation (x1) extrinsic motivation (x2) and interest (x3)
simultaneously gave strong correlation with the learners’ writing performance (y) at IAIN Palangka Raya.
This indicated that learners who hadhighlM, EM and interest achieved better on their writing
performance.The output of Anova Table indicated that the F value was greater than F table (F=80.073,
the p value was 0.000<0.050). It indicated that null hypothesis, which stated that there was no
significance correlation among learners’ intrinsic motivation (x1) extrinsic motivation (x2) and interest
(x3) simultaneously to the learners’ writing performance (y) at IAIN Palangka Raya was rejected; and ha,
which stated that there wassignificance correlation among learners’ intrinsic motivation (x1) extrinsic
motivation (x2) and interest (x3) simultaneously to the learners’ writing performance (y) at IAIN
Palangka Raya was accepted (see Table 2 for more detail). This finding was also confirmed in the analysis
of variance table.
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Table 3. Result of analysis of variance.

Model Sum of Squares |df |Mean Square |F Sig.
1 Regression  ]10503.103 3 |3501.034 80.073 [.0007
Residual 2229.879 51 |43.723

Total 12732.982 54

The output showed the the significant correlation of IM, EM and interest simultaneously to writing
performance. The result showed that the F value was 80.073 and the probability was 0.000< 0.05. There
was a significantcorrelation among instrinsic motivation (x1), extrinsic motivation (x2), and interest (x3)
simulataneously with learners’ L2 writing performance (y) . Then, the output of summary table showed a
linear regressionanalysis as described in Table 4.

Table 4. A linier regression
Model R
1 .9082

Std. Error of the Estimate
6.61235

R Square
.825

Adjusted R Square
815

A linier regression table indicated that model reported an R value. Based on the R Square was 0.825 or
82.5%. It meant that IM, EM and interest gave contribution simultaneously to the learners’ writing
performance about 82.5%. The rest (17.5%) was influenced by other variables out of the study’s
investigation. The table showed the determinant coefficient value. It showed the contribution of intrinsic
and extrinsic motivation and interest simultaneously to learners’ writing performance. In this case, it
indicated threevariables explained 82.5% to learners’ writing performance. To see the contribution of
each variable, it was explained in Table 5.

Table 5. The summary of linier regression

No. | Variable Regression | Coefficient | R square Contribution of each
coefficient | correlation variable
1 Constant 0.825
2 Intrinsic motivation 0.544 0.875 47.60%
3 Extrinsic motivation 0.168 0.692 11.63%
4 interest 0.301 0.773 23.27%
82.50%

A regression analyses was conducted to measure the correlation of the three independent variables
toward one dependant variable. The summary table (Table 7) indicated that each variable contributed to
learners’ writing performance as follows: intrinsic motivation (47.60%), extrinsic motivation (11.63%),
interest (23.37%). Based on the out put, it was said that intrinsic motivation (47.60%) gave highest
contribution to learners’ writing performance followed by interest (23.37%); and extrinsic motivation
(11.63%). The total contribution was 82.50%. It was concluded that overall variables gave significance
correlation to the learners’ writing performance. The regression coefficient of intrinsic/ extrinsic
motivation and interest on learners’ writing performance was 0.908 and overall variables explained
82.50% of variance of learners’ writing performance. Moreover, F-statistic value for the relationship
among intrinsic/ extrinsic motivation and interest on learners’ writing performance was80.073 (p <
0.000). The relative and effective contribution were explained in Table 6.

Table 6. The contribution

Independent variables Relative contribution Effective contribution
intrinsic motivation 57.69% 47.60%
extrinsic motivation 14.09% 11.63%
interest 28.32% 23.37%
total 100.00% 82.50%

Based on statistical calculation, it indicated thatintrinsic motivation gave relative contribution as 57.69%;
extrinsic motivation14.09%; and interest 28.32%. The total contribution for relative contribution was
100.00%to the learners’ writing performance. Meanwhile, the effective contribution for intrinsic
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motivation was 47.60%,interest 23.37%; and extrinsic motivation 11.63%.The total contribution for
effective contribution was 82.50% to the learners’ writing performance.

DISCUSSION

The findings confirmed that: (a) the variables of instrinsic motivation (x1), extrinsic motivation (x2), and
interest (x3) gave significance correlation simulataneously to learners’ L2 writing performance(F=
80.073, p= 0.000) at the 5% siginificant level. The analysis of multiple regression resulted the coefficient
of Y = 5919 + 0.592.X; + 0.171.X,+ 0.315.Xs. This explained that learners’ intrinsic motivation (x1)
extrinsic motivation (x2) and interest (x3) had high positive correlation with the learners’ writing
performance (y) at IAIN Palangka Raya. This indicated that learners who had high IM, EM and interest
achieved better on their writing performance. (b) Partially, each variable gave contribution to the
learners’ writing performance as follows: intrinsic motivation (47.60%), extrinsic motivation (11.63%),
interest (23.37%). The most influential contributed to the learners’ writing performance was intrinsic
motivation followed by interest and extrinsic motivation. It was noticied that the finding was consistent
with studies conductedby (Lin, McKeachie and Kim, 2003, Elhawwa, 2018, Sabarun, et.al.,2020) found the
simultaneous existence of extrinsic and intrinsic motivations with students" achievement. The finding
was also in line with Lucas (2010),Tercanlioglu (2001),Ditual (2012),Chang (2010). To support the
finding, Al-Otaibi (2004) confirmed that high motivated students takes much time to obtain objectives in
EFL learning. The finding was also supported by Al-Hazemi (2000)and Ushioda (2008).Some suggestions
are recommended to improve learners’ intrinsic motivation on 12 writing, such as (a) giving opportunity
to learner with self-learning; (b) personalizing the process of language learning; and (c) improving both
intrinsic and extrinsic motivation to learners. To sum up, the study contributes to the knowledge body on
motivation theory in L2 learning.

Declaration of Conflicting Interests

The authors declared that this research has no potential conflicts of interest.

ACKNOWLEDGMENTS
The highest appreciation is addressed to academicians for supporting conducive academic life.
About the Authors:

Sabarun (M.Pd)holds Master Degree in English Language Education from Universitas Negeri Malang
(2006). He has been working as an English lecturer in English Department of IAIN Palangka Raya,
Indonesia since 2008. He published ten papers and presented in international events such as Inacelt
(2015, 2016, 2019), JEFL (2016), English Language Teaching journal (2018), Ellic (2019), Ijer (2017,
2020), Vision (2020), Sys Rev Pharm (2020).

No. Scopus ID 57216373264

Laela Hikmah Nurbatra(MA, M.EdLead)is currently teaching at English Language Education
Department, Faculty of Teacher Training and Education, UniversitasMuhammadiyah Malang. She holds
her master degree from University of New South Wales, Australia (2012). Her research interest is on
English pedagogy, multiculturalism, service learning, and life skill education.

Zaitun Qamariah(M.Pd)holds Master Degree in English Language Education from Universitas
Palangka Raya (2010). She has been teaching at English Department of IAIN Palangka Raya since 2007.
Her research interest is on English education, TESOL.

Hesty Widiastuty (M.Pd)holds Master Degree in English Language Education from Universitas
Palangka Raya (2012). She has been teaching at English Department of IAIN Palangka Raya since 2012.
Her research interest is on English education, linguistics and English teaching methods.

Aisyah Hafshah Saffura el-Muslimah (M.Hum) is a post graduate student of Universitas
Sebelas Maret Surakarta, Indonesia. She is interested in Descriptive Linguistics studies and English
Teaching method. ORCID ID: https://orcid.org/0000-0002-4190-0254

REFERENCES

Al-Hazemi, H. (2000). Lexical Attrition of Some Arabic Speakers of English as a Foreign Language: a Study
of Word Loss. Internet TESL | [Serial online] Available from: http://iteslj.org/Articles/Al-Hazemi-
Attrition.

Ainley, M., Hidj, S., & Berndorff, D. (2002). Interest, learning, and the psychological processes that mediate

66 ISABARUN The Relationship Among Intrinsic/Extrinsic Motivation And Interest Toward 1.2 Writing Performance
At Higher Education


https://orcid.org/0000-0002-4190-0254

their relationship. Journal of Educational Psychology, 94, 545-561.

Ary, Donald, Lucy,C.J. Chris, S, and Asghar R (2010). Introduction to Research in Education (Eighth edition).
United States: Wadsworth Cengage Learning.

Al-Otaibi, G. (2004). Language Learning Strategy Use among Saudi EFL Students and Its Relationship to
Language Proficiency Lever, Gender, and Motivation [PhD Dissertation]. Indiana (PA): Indiana
University ofPennsylvania.

Boscolo, P. & Gelati, C. (2007). Best Practices in Promoting Motivation for Writing in S. Graham, C.A.
Macarthur, & J. Fitzgerald (eds.) Best Practices in Writing Instruction (pp.202-221)NY: The Guilford
Press

Brewer, E. W., & Burgess, D. N. (2005). “Professor’s role in motivating students to attend class”. Journal of
Industrial Teacher Education, 42(3), 24.

Brown, H. Dougles. (2000). Teaching by Principles. An Interactive Approach to Language Pedagogy. Second
Edition. New York: Pearson Education.

Burden, P. (2004). An examination of attitude change towards the use of Japanese in a university English
‘conversation’ class. RELC, 35(1), 21 - 36. d0i:10.1177/003368820403500104, http://dx.doi.org/

10.1177/003368820403500104

Brophy, J. (2010). Motivating students to learn (3rd ed.) Madison Avenue, Ny: Routledge.

Chang, L. Y. H. (2010). Group processes and EFL learners" motivation. A study of group dynamics in EFL
classroom. TESOL Quarterly, 44, 129-154.

Dérnyei, Z. (2001). Motivating strategies in the foreign language classroom. Cambridge: Cambridge
University Press. https://doi.org/10.1017 /CB097805 11667343

Deci, E.L. & Ryan, RM. (2011). Self- Determination theory. Handbook of theories of social psychology:
Collection: 1 & 2, pp. 416-433.

Ditual, R. C. (2012). The Motivation for and Attitude towards Learning English. Asian EFL Journal, 63.

Elhawwa, T., Rukmini, D., Mujiyanto, J., & Sutopo, D. (2018). The learners perceive of written corrective
feedback in writing multicultural class. Advances in Social Science, Education and Humanities
Research (ASSEHR), 247, 537-542.

Gass, S.M & Selinker, L. (2001). Second language acquisition: An introductory course (2nd ed). New]Jersey:
Lawrence ErlbaumAssociates.

Gditawi,F., Noah,M,,& Abdul Ghani,Q.(2011).The relationship between motivation and learning reading
and writing in sixth graders in the Hashemite Kingdom of Jordan .Journal of Islamic and Arabic
Education,3(1).13-28.

Gupta, D., & Woldemariam, G. S.(2011). The influence of motivation and attitude on writing strategy use of
undergraduate EFL students: quantitative and qualitative perspectives.The Asian EFL Journal
Quarterly,13(2).

Guilloteaux, M. ., & Dérnyei, Z. (2008). Motivating language learners: A classroom-oriented investigation
of the effects of motivational strategies on student motivation. TESOLQuarterly, 42(1), 55-77.
https://doi.org/10.1002/j.1545-7249.2008.tb00207.x

Harmer, ]. (2007). The practice of English language teaching.Essex: Pearson EducationLimited.

Hardr, P., Sullivan, D., & Crowson, H. (2009). Student characteristics and motivation in rural high schools.
Journal of Research in Rural Education, 24(16), 1-19.

Hargrove, K. (2005). What's a teacher to do? Gifted Child Today, 28(4). 38-39.

Hashemian, M., & Heidari, A. (2013). The relationship between L2 learners’ motivation/attitude and
success in L2 writing. Procedia-Social and Behavioral Sciences, 70, 476-489.

Hidi, S., & Harackiewicz, J. M. (2000). Motivating the academically unmotivated: A critical issue for the
21st century. Review of Educational Research, 70, 151-179.

Hidi, S, & Renninger, K. A. (2006). The four-phase model of interest development. Educational
Psychologist, 41, 111-127.

Kormos, J. (2012). The role of individual differences in L2 writing. Journal of Second Language Writing,
21(4), 390-403. https://doi.org/10.1016/j.jslw.2012.09.003

Kimura, Y., Nakata, Y., & Okumura, T. (2000). Language learning motivation of EFL learners in Japan-A
cross sectional analysis of various learning milieus. JALTJournal, .47-65.

Lei, S.A. (2010). Intrinsic and extrinsic motivation: evaluating benefits and drawbacks from college
instructors’ perspectives. Journal of Instructional Psychology, 37(2), 153-160.

Lai, Emily R. (2011). Motivation: A Literature Review. Research Report. from:
http://www.pearsonassessments.com/research

Lucas. R. I. (2010). A Study on Intrinsic Motivation Factors in Second Language Learning among Selected
Freshman Students. The Philippine ESL Journal, 4, 6-23.

Lin, Y. G., McKeachie, W. ], & Kim, Y.C. (2003). College student intrinsic and/or extrinsic motivation and

67 ISABARUN The Relationship Among Intrinsic/Extrinsic Motivation And Interest Toward 1.2 Writing Performance

At Higher Education


https://doi.org/10.1017%20/CBO97805%2011667343
https://doi.org/10.1002/j.1545-7249.2008.tb00207.x
https://doi.org/10.1016/j.jslw.2012.09.003
http://www.pearsonassessments.com/research

learning [Online]. Learning and individual differences, 13, pp. 252-258.

Moss, B. & Hendershot, J. (2002). Exploring 6th graders’ selection of nonfiction trade books. The Reading
Teacher, 56(1), 6-17.

Noels, K. A, Pelletier, L. G.,, Clément, R. & Vallerand, R. ]. (2000) Why Are You Learning a Second
Language? Motivational Orientations and Self-Determination Theory. LanguageLearning, 50(1), 57-
85.

Noels, K. A,, Clement, R. & Pelletier, L. G. (2001). Intrinsic, extrinsic, and integrative orientations of French
Canadian learners of English. Canadian Modern Language Review/La Revuecanadienne des
languesvivantes, 57/3, 424-442.

Oshima, A. & Hogue, A. (2007). Introduction to Academic Writing (3rd ed). NY: Pearson Education

Pallant, ]J. (2005). SPSS survival manual: A step by step guide to data analysis using SPSS for windows
(Version 12). Berkshire: Open University Press

Pourhosein Gilakjani, A., Leong, L. M., & Saburi, N. B. (2012). Study on the Role of Motivation in Foreign
Language Learning and Teaching. I.]. Modern Education and Computer Science, 7, 9-16.

Reid, G. (2007). Motivating learners in the classroom: ideas and strategies. London: PaulChampman
Publishing.

Renninger, K. A., Bachrach, ]. E. & Posey, S. K. E. (2008). Learner Interest and Achievement Motivation. In
Maehr, M. L., Karabenick, S. & Urdan, T. (Eds), Social PsychologicalPerspectives (Vol. 15, pp. 461-
491). Bingley, UK: Emerald Group.

Renninger, K. A. (2000). Individual interest and its implications for understanding intrinsic motivation. In
C. Sansone & J. M. Harackiewicz (Eds.), Intrinsic and Extrinsic Motivation: The Search for Optimal
Motivation and Performance (pp. 373-404). San Diego, CA: Academic Press, Inc.

Renninger, K. A. (2009). Interest and Identity Development in Instruction: An Inductive Model.
Educational Psychologist, 44(2), 105-118.

Ryan, R. M., & Deci, E. L. (2000). “Intrinsic and extrinsic motivations: Classic definitions and new
directions”. Contemporary Educational Psychology, 25, pp- 54-67.

Sabarun, Aris S., &Tazkiyatunnafs Elhawwa .(2020). The Effectiveness of Direct and Indirect Feedback on
Learners’ Writing Performance Accross Different Gender and Cultural Bakcground. Sys Rev Pharm;
11(4): 207- 216 A multifaceted review journal in the field of pharmacy. E-ISSN 0976-2779 P-ISSN
0975-8453 DOI: 10.31838/srp.2020.4.30

Shirkey, D. (2003). Motivational Strategy Guidelines Based On Self-Efficacy.MAT 791. Vaezi, Z. (2008).
Language learning motivation among Iranian undergraduate students. World Applied Sciences
Journal, 5(1), 54-61.

Schunk, D. H. Pintrich, P. R, & Meece, ]J. L. (2008). Motivation in education: Theory, research and
applications (3rd ed.). New Jersey: Pearson Education

Sternberg, R. J. (2017). Intelligence and competence in theory and practice. In A. J. Elliot, C. S. Dweck, and
D. S. Yeager (Eds.), Handbook of competence and motivation: Theory andapplication (pp. 9-24). New
York: The Guilford Press.

Tercanlioglu L. (2001). The Nature of Turkish Students’ Motivation for Reading and Its Relation to Their
Reading Frequency. The Reading Matrix, 1(2).

Tran, T. L. (2007). Learners" motivation and identity in the Vietnamese EFL writing classroom. English
Teaching: Practice and Critique, 6, 151-163.

Ushioda, E. (2010). Motivation and SLA: Bridging the gap. EUROSLA Yearbook, 10, 5-20.

Vansteenkiste, M., Lens, W. & Deci, E. L. (2006). Intrinsic Versus Extrinsic Goal Contents in Self-
Determination Theory: Another Look at the Quality of Academic Motivation. Educational
Psychologist, 41 (1), 19-31. Lawrence Erlbaum Associates, Inc.

Walker, C., Greene, B., & Mansell, R. (2006). “Identification with academics, intrinsic/extrinsic mot ivation,
and self-efficacy as predictors of cognitive engagement”. In Learning and Individual Differences,
16(1), pp. 1-12.

Wu, X. (2003). Intrinsic Motivation and Young Language Learners: the Impact of the Classroom
Environment. System, 31, 501 - 517.

Wu, H. Y. (2002). Teaching techniques that keep university students interested in English learning.
Proceedings of the Eleventh International Symposium on English Teaching, R. O. C./Fourth Pan-Asian
Conference (pp. 565-571). Taipei: The Crane Publishing Co., Ltd.

Ziahosseini, M., & Salehi, M. (2008). An Investigation of the Relationship between Motivation and
Language Learning Strategies. Pazhuhesh-e Zabanha-ye Khareji, 41, 85-107.

68 ISABARUN The Relationship Among Intrinsic/Extrinsic Motivation And Interest Toward 1.2 Writing Performance
At Higher Education



