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Abstract

Aimed at identifying what writing strategies four beginning authors used and
examining how the strategies facilitated their writings, a collective case study was
carried out by describing and comparing the beginning authors to provide insights
into the issue. Being teachers of English at an English Department of four Indonesian
universities, they were selected on the basis of the recommendation by the editor of
some books in which their written products were published. To gain a far better
understanding of the cases, two data forms (questionnaires and interview notes)
were collected. The data gathered were repeatedly examined inggrder to discover
some reoccurring patterns. The inductive process delineated the strategies used by
the participants when dealing with the academic writing. The results of this study
show that, in order of priority, the writing strategies employed in the initial writing
career were social, affective, compensation, and cognitive ones. This study could
contribute to the knowledge of social or contextual factors in writing English
academic papers by illustrating what and how strategies were used to cope with the
writing process. It glso suggests writing strategies be adopted by future authors and
built in the classes of English as a Foreign Language.
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English iggof great importance in the globalized world. Since the 21st century
dawned, English widely been considered a global language (Crystal, 2003;
Warschauer, 2002). As the most extensively and intensively studied second language
around the world (Cummins & Davison, 2007, p. xxiii), it is used by 1 out of 4 people
in the world (British Council, 2013) for many purposes, for instance, in the field of
education, science and technology. In developing countries such as Indonesia,




English is a means of national development by an exchange of information,
knowledge and technology (Lauder, 2008). The importance of English is thus
undeniably measureless.

Because of the immeasurable significance of English for exchanging academic
ideas, even many non-English medium universities have asked their graduate
students to write in English. The writing tasks for those whose English is not their L1
are journal articles and theses/dissertations, among other things (Paltridge, 2018). In
Indonesia, for example, the General Directorate of Higher Education of Education
and Cultural Ministry made an announcement stating a prerequisite for earning a
Doctor degree, i.e. publishing an academic paper in an international journal. In
addition, nowadays many researchers whose little or no interest in publishing their
work in English should learn to write in English or collaborate with other
researchers whose English proficiency meets the requirements (Leki, Cumming, &
Silva, 2008). In order to be publishable and reach much wider scope of readership in
terms of the body of knowledge in general, the papers must be written in English. In
such pressure, it is of interest to investigate how some scholars have begun their
journey of academic genre using English as Foreign Language (EFL).

From the very first, writing is a learned and planned undertaking. It is
culturally so specific learned behaviors, as Brown (2001, p. 334) puts it, that it can be
acquired only if consciously taught. Even though the what and how of writing are
learned, there is no guarantee that they can be mastered because writing is
multifaceted language skills. From multiple perspectives of expression, cognition,
situation, completion, ideology and social, as Hyland (2016) concludes, writing is a
creative act involving a thinking process to show a contextual performance in the
form of rule-structured objects aimed at a power related specific community.
Unsurprisin many scholars such as Cahyono and Widiati (2011) hold the view
that writing 1s the most complex language skill among four language skills. Thus,
writing is not a spontaneous skill or easily acquired.

In one sense, the writing skills possibly depend on the outside world or
external factors. As writing must be learned, how it is taught from micro- to macro
educational point of views could also affect those who want to express their ideas
and feelings in written forms. In Indonesian context, to make it worse, the
contributing factor in the Indonesians’ lack of ability to write could be that not only
the teaching of writing in English but also that in Indonesian have been overlooked
at all of educational level, making it fails to lay the foundations of academic writing
(Alwasilah, 2010). So quite improbable is it that such context could give birth to good
writers.

On the one hand, writing in a foreign language will enforce those who want
to do it clash with some enigmatic differences between their native language and the
newly learnt one. On a superficial level, writing in a native language (L1) and that in
a second/ foreign one (L2) are similar in their broader outlines in terms of planning,
writing, and revising. However, a more rigorous closer examination of writing in L1
and that in L2, viewed from six schools of thought, i.e. contrastive rhetoric




(reformulated as intercultural rhetoric), genre approach, empiricism, cognitivism,
pragmatism, and critical pedagogy, reveals relatively obvious differences (Atkinson,
2018). In a descriptive study of Chinese and English writing by Chinese writers,
Yingli (2012) showed some important differences in the levels of lexicon, sentence,
and passage. Moreover, L2 writing involves elemental dimensions of the text
features, composing businesses, sociocultural contextggwith which each of them has
micro- and macro stances, viewing L2 composing either from a relatively local,
episodic, or individual basis or from a more global, sequential, or holistic perspective
(Cumming, 2001, p. 2). Because of such complexities, L2 writing means more
demanding tasks.

Thesfact that L2 is more demanding have been proved by several researchers.
Tillema, van den Bergh, Rijlaarsdam, and Sanders (2013), for example, found that 20
Dutch students who were 14 and 15 years old wrote eight essays significantly better
in Dutch (L1) than they did in English (L2). In a larger study involving more than
200 students who majored in diverse fields of study, Eckstein and Ferris (2018)
showed L2 writers” lower scores, more errors, and weaker vocabulary on their
essays. Consequently, the L2 writing is much more complicated than the L1 one.

L2 writing is hard for not only EFL primary/secondary school students but
also graduate ones. The EFL graduate students usually find English writing the most
critical skill they have to master in order to communicate with other scholars in a
certain field and get recognized as members of an international scholarly community
(Sun & Chang, 2012, p. 44). Besides the innate complexities in writing, particularly in
the EFL one, and a set of established conventions of academic composing, non-native
English-speaking writers also have to define their identities of academic writers
endorsed by their linguistic and rhetorical abilities to take part in a variety of
scholarly composing activities (Casanave, 2002; Hyland, 2002). In the practices, the
academic genre has some characteristics shared by members of academic culture to
distinguish it from other genres in terms of objectives, organization, specific
linguistic attributes (Hyland, 2009, p. 15). Such genre specific features arguably pose
a huger challenge.

Furthermore, the praxis of writing the academic genre is composed of the
author’s inner and outer realms. In the first realm, academic writing is a complex
blend of the authors” L1 and L2 learning journeys as well as disciplinary content
knowledge (Yoon, 2008). In the second realm, the authors not only simply report
their research or express their concepts neutrally but also use the rhetorical resources
to share some insight in a scholarly genre and community by selecting proper words
to make the member of academic audiences drawn in, influenced and persuaded
(Hyland, 2002, p. 1093). Both of the realms must certainly be well-balanced in order
to convey the academic meaning,

Writing academic genre is a dialog between the author as a scholar and
readers as other scholars about the author’s efforts to bridge a gap in a certain field.
As research based or conceptual articles written by a scholar as a member of an
academic community for other members, the academic genre deals with research




questions or interests to present new knowledge' by presenting general panorama of
past-to-present development in the field to underlie the author's a new insight into
the topic (“What is an Academic Paper? | Institute for Writing and Rhetoric,” 2016).
Additionally, the author must make every word count (Norris, 2016) by developing
the competence to amalgamate one type of knowledge with other ones to write a
linguistically accurate and sodcially appropriate discourse (Bruce, 2010, p. 1).
Therefore, the non-native English authors must journey across L1, L2 (EFL in this
study), and the expectancies embedded in an academic genre.

The emerging authors in this study are those who have published some of
their English academic written products in the form of articles in some local journals
or their own blogs, that of papers presented in a conference, and that of books
published by a national publishing house. They have written six to 13 research based
or conceptual articles. Because of their rather limited scientific articles as emerging
scholars, they were classified as beginning author.

In addition, it is of importance to realize that they were not situated in a
certain writing assignment given by their lecturers in a school setting, but more
engaged to write on their own as a part of their professional development. They
acknowledged well the difference between what their professor demand and busy
readers want. The latter ones want nuggets of precious information. Based on their
works, it can be assumed that they have a greater chance to be internationally
acknowledged when their works are published in international reputable journals.
Their strategies to overcome difficulties in meeting the demands, conventions, and
expectation of the academic genre in their initial writing careers are undeniably
worth investigating.

As stated before, EFL writing academic genre is so complex that the
beginning authors have to develop effective strategies for managing the EFL writing
process of academic genre. Strategy itself is defined as a series of procedures to
achieve a certain goal (Richards & Schmidt, 2010, p. 569). Then the writing strategy
in the present study means the procedures to produce an EFL research-based or
conceptual article by orchestrating a special purpose, a writing organization, certain
linguistic characteristics, and disciplinary content knowledge with the aim of sharing
meanings with the members of academic audiences.

Underlain by the writing-as-process model which views writing as a series of
recursive activities until the final product is presented (Cahyono & Widiati, 2011, p.
73), the present study tries to reveal a relatively unexplored area of EFL writing,
particularly the writing of academic genre in EFL context. The study, therefore, tries
to reach refined conceptualizations of the EFL writing strategies. Even though there
have been many studies of the scholarly genre, as Belcher (2006) notes, most of them
have gazed more at products rather than processes. From 1992 to 2016, morgqver,
only 17 out of 272 articles (6.3%) on the writing processes were identified i the
Journal of Second Language Writing (Riazi, Shi, & Haggerty, 2018). For that reason,
this study could provide considerable insight into the composing processes which
also include writing strategies.




Writing strategies employed by L2 writers are generating considerable
interest. Investigating different writing strategies between English and Indonesian
writers used in research articles, Mirahayuni (2002) found that new organizing
strategies employed by the Indonesian writers were uncommon for written workg
both English and Indonesian languages. Investigating the strategies on writing g;
successful and less successful EFL learners along with the correlation between their
strategy use and success at Hanoi University in Vietnam, Nguyen (2009) concludes
that the better EFL writers was at composing EFL texts, the more they used writing
strategies in terms of frequency and variation. Another related investigation is on a
famous author’s educational endeavor to improve his EFL writing competence that
contributes to his success of being an academician, an author, a scientist, a literary
critic, and a culturist (Prijambodo, 2009). Writing strategies consequently plays a
pivotal part in the writing success.

Even though those researchers have dealt with the L2 writing strategies, the
main weakness in their studies is that they tend to leave the beginning authors when
writing EFL academic genre outside of the classroom setting. They also offer no
explanation f e writing strategies adopted by the emerging scholars to overcome
the difficulty of L2 writing. Given that there is still a need for understanding L2
writing strategies adopted by the emerging authors of scholarly writing, this study
was undertaken to identify what L2 writing strategies were adopted by the four
beginning authors and to examine how the strategies facilitated their writings.

To date, those strategies has received scant attention in the research literature.
Since 1992 not more than 17 articles have been published on writing strategies,
including the process of revising, noticing, planning, restructuring, formulating, and
publishing (Riazi et al., 2018, p. 47). As a systematic understanding of how gthe
emerging scholars rise to the challenge of L2 academic writing is still lacking, it is
hoped that this research will contribute to a deeper understanding of strategies
adopted by emerging scholars in writing L2 scholarly genre. Those who would take
a writing journey through L2 could pursue the same strategies for L2 academic
writing. In this point of view, the present study will find its echo.

METHOD

The aim of the study was to identify what writing strategies four beginning
authors used and to examine how the strategies facilitated their writings. Two
questions were, therefore, addressed. Firstly, what were the writing strategies used
by the beginning authors of EFL speakers? Secondly, how did the writing strategies
facilitate the writing process?

To answer the questions, this study was conducted using the procedures
described by Duff (2008). They were identifying the research as an issue, asking
research questions and drawing ethical guidelines. After the data were collected and
stored, analytical statements were generated and tested. The statements were then
interpreted or explained in order to decide on the outcome. The case report was




written and/ or revised until it was ready to the publication phase. Such procedures
were followed because they were technically and economically feasible.

Informed by the literature discussed and driven by the research questions
addressed, the criterion for selecting participants was EFL speakers who had
published at least three English articles either in national journals or on the net.
Based on the criterion, a professor of English language teaching, who had edited
some articles and books written by EFL speakers, made a recommendation about the
participants. The recommendation, thus, has formed the selection of the authors as
the participants of the present study. They are believed to give trusted information
needed as the data.

On the recommendation, four EFL teachers at four Indonesian universities
were invited to be participants in this study. Being holders of Master degree in the
teaching of EFL, in this study, their pseudonyms are Adid, Mary, Kasih, and Cita.
All of them but Adid are female. fﬁ of them have presented their papers in, at least,
two international conferences on Teaching English as a Foreign Language (TEFL).
They also have published their papers in Indonesian journals in English Language
Teaching. Interestingly, Adid’s articles have been published as a book by a national
publishing house. In addition, Mary received a government grant to publish her
thesis as a book. They are therefore able to advance understandings about the
writing strategies employed by EFL writers, especially emerging scholars.

Given that Kasih and Cita lived in Malang (East Java) but Adid and Mary
lived in two other cities, i.e. Cirebon (West Java) and Tulungagung (East Java), most
of the data were gathered using questionnaires by email and structured interview by
phone. The first instrument was used to gather both information about their
personal data, academic works, and composing process. For the information about
written products and writing process, the questions were of four-point Likert scale
of “never”, “rarely”, “frequently”, and “always”.

The process items were divided into four main parts. The first part dealt with
the process of before writing (13 items). The next one concerned the process of when
writing (13 items). The last two parts covered the processes of after writing (6 items),
and after the work has already been published/presented (4 items). The
questionnaire (Appendix A) used in this study was adapted from Nguyen (2009).

Adapted from Nguyen (2009) and Prijambodo (2009), the second instrument
(Appendix 2) made use of in this study was a semi-structured interview (Hyland,
2002; Mackey & Gass, 2010). In the first section, the three items were q clarify the
participants” confusion, if any, over the questionnaire, and to find out if there were
any other strategies not included there. In the second one, the twenty-two open
questions were aimed at better understanding of the questionnaire content and their
writing strategies.

Based on a TEFL professor’s written corrective feedback on some unrelated
items in the survey and irrelevant questions in the protocol interview, those
inappropriate to the writing strategies were excluded. Moreover, two graduate
student of EFL was invited to pilot the two instruments. They were chosen because




they were comparable to the participants in the study. Two students of Senior High
Schools were also invited to ensure the question clarity as the interview would be set
up by phone.

Data were gathered in two months, i.e. the questionnaire given in the first
month whereas the interview was done in the second one. They were then analyzed
by using two techniqyes, i.e. the tabulation and the coding process. Following
Nguyen (2009), seven learning strategies, i.e. Memory, Cognitive, Compensation,
Metacognitive, Affective, Social, and Negative, were used as the basis for coding
analysis. Each response to the questionnaire were organized according to one of the
learning strategies. After the interviews were transcribed, the data were analyzed for
content. Such techniques of qualitative data analysis were proposed by the
framework technique of proposed by Dérnyei (2007), i.e. the pre-coding step and the
coding process.

FINDINGS

To present the results more clearly, gﬁs section is divided into two parts. In
the first part, the results from the questionnaire will be shown. They deal with the
first research question, i.e. the strategies employed by the participants before, while,
and after writing along with those after publishing. In the second part, the
qualitative data from the follow-up interviews are presented. It reveals how the
strategies facilitated the writing process. section deals with the research findings.

The adopted writing strategies

The questionnaires filled in by the participants were analyzed by using a
criterion to find the adopted strategies, i.e. the three out of the four participants
chose either “often” or “always”. Based on the criterion, in the phase of before
writing, the three participants studied at home, work, or other places ; read their
lesson notes, handout, books, journals, etc. before writing; pay attention to the
feedbacks related to their previous writing; pay attention to the instructions given by
their lecturers or guidelines in a scholarly journal before writing; use their
background knowledge to help elaborate their ideas; write the outlines of
organization in English; and try to find a comfortable, quiet place in order to get
focused. In this phase, it can be found out that the participants employed various
strategies, i.e. metacognitive, memory, and affective.

In the whilst-writing stage, all of the employed strategies belonged to
compensation ones only, i.e. using a dictionary to check something in work which is
not clear for them before or when they wrote; checking or editing the grammar,
vocabulary, spelling, and punctuation; checking or editing the writing organization;
using an English-English dictionary. These also took place in the last two phases, i.e.
After Writing and After Publishing. They went back to their writing to reedit or
revise the contents (ideas) and the organization of their writing along with to make
some notes or remember the feedback they get for their works.

To categorize strategies as the unemployed ones, an opposite criterion applies




i.e. the three out of four participants chose either “rarely” or “never”. On the basis of
the criterion, it is found out that the participants did not search information and
make notes in Indonesian language; think about the organization of my writing in
Indonesian before writing. In the next stage, they prefer writing their drafts directly
in English as opposed to writing in their L1 first and translating them into English.
Thehused a dictionary until they finished writing their drafts. In addition, they did
not use a grammar book to check something in work not clear for them before or
when writing either. Therefore, the above-unemployed strategies cover the cognitive
domain.

The writing strategies to facilitate the writing

In the first part of the interview protocol, the four participants were
interviewed if there were some items vague for them and other writing strategies
uncovered yet in the self-answered questionnaires. All of them confirmed that no
ambiguity in the questionnaire was detected that could affect their answers. Two of
them also conveyed other strategies not revealed yet. Adid told his strategy to avoid
plagiarism by translating into Indonesian as well as paraphrasing. He, furthermore,
expressed his concern about it by saying, “Banyak sekali mahasiswa yang melakukan
plagiarism. Sekedar copy paste tanpa tau maknanya” [Lots of students have
plagiarized. They do copy and paste without knowing what it means]. Finally, Kasih
put an emphasis on simple and applicable things as the point of departure in her
writing academic genre.

The next part of the interview showed that the three participants began their
writing career when they joined Graduate Program in TEFL but Kasih did when she
was doing her undergraduate degree. Despite the different levels, all of them wrote
their first academic genre for a TEFL-related conference and writing competition.
Cita added why she wrote for a conference and her blog was “Biar dibaca. Biar dapet
feedback” [To get it read. To get feedback]. How significant the social strategies
employed by the participants is also worth underlining when the three participants
considered one of their written products most impressive because of being presented
in a conference (Adid), being most intensively reviewed by the writing instructor
(Mary), and being admitted to be inspiring by a reader (Kasih).

Different impressions of their first academic genre, including lack of self-
confidence, being a burden, and difficulties in elaborating the main idea were
reported. Nevertheless, it was that her lecturers’ support facilitating Kasih’s writing
first paper was extremely impressive for her as she said, “ Saya sangat terbantu sekali
mengingat keterbatasan saya dalam hal grammar dan pemilihan kata” [It helped me very
much because of my limited grammatical and diction competence]. At the outset of
their journeys, Adid, Kasih and Cita dealt with affective strategies. Furthermore, the
topics they chose were based on their personal interests. Mary who had never taken
a deep interest in writing, on the other hand, took a certain topic of interest because
of the courses she was assigned to teach.




It can also be inferred that none of them wrote other texts in English to
practice EFL writing skill by any means. They considered writing the genre a writing
practice. “... latihannya, ya, nulis langsung itu. Kalo bela-belain berlatih, kayaknya nggak,”
[... practice writing by doing it. I did not devote my energy to the writing practice]
said Adid. Ranging from one week to one semester if some conditions could be met,
Adid, Mary, and Cita thought that it was mood that actually determined the
duration of their writing process and yet, for Kasih it was the publishing target that
played best. She, furthermore, said, “Pernah, sih, Pak, nulis tanpa target untuk diikutkan
konferensi ... untuk stok seperti itu. Tapi, ya, ga’ selesai-selesai” [I have written
without setting a target for a conference ... just for writing stock of mine. But my
writing has never been finished]. Moreover, when describing and explaining any
factors that affected their English writing, all of them acknowledged affective
strategies in terms of choosing preferred time and place to write in order not to get
disturbed by people around them and to build the mood. Mary, for example, wrote
in another city where she could get focused. She further said, “... ga’ tau juga kalo
sudah ga’ S3 di Malang, apa masih bisa nulis” [I do not know, after getting my doctoral
degree in Malang, if | have time to write]. Thus, the role of affective strategies is very
crucial for them and so is that of social ones.

The difficulties they usually faced when writing an EFL academic genre were
reading skill in terms of analyzing literature, lack of related literature, the choice of
research design, and the tendency to use long sentences resulting in some
grammatical errors. Synthesizing, browsing the internet, going to library, reviewing
nonnative authors’ literature, simple sentence paraphrasing, proof-reading, the use
of dictionaries (electronic & paper based) were used as the coping strategies. The
participants, therefore, used more than one strategy, i.e. cognitive, metacognitive,
social, and compensation ones.

Nevertheless, when finding themselves of dry mind, lacking ideas when writing,
most of them preferred cognitive strategy, i.e. reviewing related literature, while Kasih
preferred social strategy, i.e. discussing it with her campus mates and colleagues and

corresponding with some pen pals of native TEFL/TESL practitioners by email. Cita also
added that she quitted writing for a while and refreshed her mind (metacognitive strategy).

Before writing, Mary and Cita stated that they read about the themes they
were going to write about because it helped build the relevancies and find related
theories. In spite of doing it, Adid thought of the research design by which his idea
could be applied as the point of departure in the writing process.

Two participants used a cognitive strategy of thinking of an idea in
Indonesian to elaborate the main idea. In addition, Kasih said, “.... nulisnya juga
dalam Indonesian setting [I wrote in Indonesian setting]. Adid reported, on the other
hand, that he thought in English as he was accustomed to it and it was easier for
him. Despite the difference, on the whole, they wrote immediately in English
because of being easier, simpler, and faster. “... kalo harus nerjemahin lagi, waduh,
repot ..., [.... If I have to translate my writing, wow, double trouble] said Mary.

Finally, it is the affective strategy that drove them to go on writing academic




genre. “.... sudah menjadi tanggung jawab seorang dosen,” [... Teachers are duty bound
to write] answered Mary. Kasih told that it is a part of her self-reflection in being a
lecturer. In line with this, Adid asked for considerably lightened workload as a
lecturer, “... ga bisa mood juga kalo kecapean” [Tiredness put me in a bad mood]. All
of them were self-motivated to go on writing English academic genre. Adid, for
instance, took part in two online writing workshops while Mary would try her best
to get her writing published by a reputable international journal.

As can be seen, the results obtained from the questionnaire corroborate the
findings of the in-depth interviews. Based on such results from the two instruments,
corroboration for the writing strategies employed by the participants is relatively
high. Therefore, the main coping strategies employed by the participants are
associated with social, affective, compensation, and cognitive domains.

DISCUSSION

This study, within its limitations such as the data collecting method and the
moderation of coding process for the sakeyef the constrains of time, has suggested
how the beginning authors went through all of the stages of writing process, from
Pre-writing to Publishing. The strategies employed by the beginning authors could
be categorized into social, affective, compensation, and cognitive strategies.

Social Strategies

Based on the recurring patterns in the previous section, a striking similarity
can be concluded in the sense that the main strategy all of the participants employed
was the social strategies, i.e. writing for publication. Despite the writing constraints
as they thought of such writing a burden, the writing forum as the basis of their
target set them thinking about other strategies such as choosing the proper place and
time of writing. How very strongly they felt about it was also advocated by
Casanave (2002) stating that not only her diploma but also being actively involved in
some public forum, conferences, and journals had raised her sense of authority on
the field (p. 84). In this case, a forum in which the participants could present the
academic genre plays the most crucial aspect to give birth to the beginning authors.
For this reason, workshop environments could be useful for the learners to have peer
support and supportive chances of discussing their writing-in-progress along with to
grow their awareness that the attention to audience is vital (Hyland, 2009, p. 92).

That the social strategies were the primary ones used by the emerging
scholars in this study would seem to imply that the social interaction played a vital
role on enhancing their self-confidence. Feeling good about their work in some
public forum, conferences, and journals was quite necessary because, as they
admitted, they had written in solitude. As it was hard for them to find peer-review
and feedback even if they asked for, they rarely consulted their colleagues about
what they were writing about. Even though the solitude is often needed by some
academics in order to improve their writing concentration (Barton & McCulloch,
2018), the writing forums could engage the beginning authors from the pre-writing




to after publishing phases.

Affective Strategies

An interesting point to consider is that the teaching of writing at
undergraduate level seemingly did not motivate them to write the genre outside of
the tasks given in a writing course. The question is also raised by Casanave (2002)
when remembering how wretchedly difficult her writing experience in college was
due to lack of practice, knowledge of a writing topic, interest in the assigned tasks,
or mentoring (p. 35). A salient similarity this study demonstrated was that all of the
participants considered their moods the most dominant factor in achieving the
target. Other relevant affective factors included how long the writing preparation
and the finishing process took place along with how undisturbed the writing
environments were for them. It is certainly true that, considering all the affective
factors while writing, they felt stressed and anxious and quit writing. In addition,
reviewing literature on how well graduate students wrote professional articles,
Ondrusek (2012, p. 182) reveals that the emotional side to writing generates an
additional set of unique obstacles.

Furthermore, three participants indicated that they wrote because the topics
were interesting for them. In a similar vein, Xinghua (2010) argues that being
personally involved in the writing process resulted in being more productive along
with greater fluency and satisfaction whereas being objectified had the opposite
effect (p. 52). By recognizing the crucial role the affective factors such as self-efficacy
have played for L2 writing as suggested by Sasaki (2000, p. 283) and Zabihé'z{)lS),
this study finds its relevance to the growing tendency to develop a more
comprehensive model of L2 writing process.

Compensation Strategies

Some foreign graduate students majoring in geaching English to speakers of
other languages even at an Australian university had difficulty in L2 writing. As
articulated by Phakiti and Li (2011), the 51 students’ such L2 writing problems as
composing an extensive text and synthesizing ideas for writing were caused by
diverse composing methods between the L1 and English (p. 242). Moreover,
reviewing comprehensively previous research on L2 writing, Jun (2008) finds that in
the complex L2 composing process some factors must also be considered. Besides the
lack of certain L2 knowledge, this had the effect of making all of the participants
apply such compensation strategies as going back to their writings for editing and
changing some relatively inessential aspects such as spelling and punctuation but
not to change the main concepts. Such strategy as reading some related articles by
nonnative writers to facilitate their understanding theories was also adapted to cope
well on the writing difficulties.

Cognitive Strategies
The fourth major category of writing strategies found in this study is cognitive




ones including the extensive reading. Such reading was mostly used for generating
ideas. Related to this, in her research on writing academic genre, Casanave (2002, p.
71) expresses that in their final questionnaire some students commented on how
valuable the regular and extensive reading was. In line with this, when studying
three Chinese EFL graduate students’ knowledge about L2 writing, Mu and
Carrington (2007) also find that the students used the strategy for the purpose of
searching for further information to facilitate their being more familiar to the target
field, to get more ideas as needed to suit the requirements for their entry to the target
academic community, and to learn idiomatic expressions of their research field. In
this study, the extensive reading was employed to conquer the dry of mind,
difficulties in grammar and content.

CONGLUSION

s can be seen, the results of the data analysis demonstrate that all of the
subjects employed a wide range of writing strategies. The ways the beginning
authors coped with the complexities in writing English academic genre can be
categorized into four strategies in order of priority, ie. social, affective,
compensation, and cognitive ones. The main point that emerges from this study is
that the social and affective strategies are higher than the other strategies in such
order. It indicates that writing is a socio-affective act closely related to certain
audience, purpose and the emotional processes of composing the text itself. The
socio-affective sense in the forms of writing forums such as conference/journal and
writing moods such as a quiet environment determine the compensation strategies
to overcome any gap in knowledge of the language and the cognitive ones to
increase the efficiencies of writing competence, knowledge acquisition, and the
volume of information obtained through deeper information processing,.

The findings suggest that the teachers of English devote class-time to student-
teacher conferences for reflection and/or self-assessment practices. Such activities are
also aimed at encouraging learners to talk about their drafts with the teachers or
with fellow students for corrective feedback. In addition, the learners” feelings,
motivation, and attitudes related to writing can be boosted by such varied factors as
highly relevant or surprising or unexpected information, an environmental change,
and the teacher’s enthusiasm. As shown above, the two chief writing strategies, in
turn, facilitate the use of the other two categories.

For English teachers’ professional development, the implication is that
writing academic genre puts great emphasis on the sense of academic conventions,
audience and purposes. This undoubtedly influences the teachers with their choices
of content, style/genre, vocabulary and grammatical forms in order to make their
writing academically publishable.

Further research on how a single category of the above writing strategies by
the beginning authors is of great importance to dig deeper into such category.
Finally, it is certainly the case that a longitudinal study in which the beginning




authors are studied in a certain time period, for example, to study how the use of
writing strategies changes and develops with time, will be more illuminating.
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Appendix A. Writing strategies questionnaire

WRITING STRATEGIES OF BEGINNING AUTHORS
(SPECIFIC ACTIONS, BEHAVIOURS, STEPS, TECHNIQUES)

adapted from Nguyen (2009)




As a part of my research, I would like to ask you to fill in this questionnaire. It lists a wide
range of writing strategies most frequently used by English as a Foreign Language Learners,
aiming to identify which of these you use. It will be used as the basis of my constructing and
administering the interview protocol in the next part of data collection.

This is not a test so there are no “right” or “wrong™ answers. [ am interested in your personal
opinion. Please give your answers sincerely, as only this will guarantee the success of the
investigation.

Appendix A. (Continued).

The questionnaire is divided into two parts. The first part of the questionnaire is about you.
Some data have been filled in. Please make any correction if necessary and add some titles of
your articles that | have not recorded yet.

The second one deals with the writing process. Please tick (¥") the box that best expresses
your answer to each question. Additional information in the space provided will be useful for
me to gain deeper understanding of your writing strategy.

The information you provide in this questionnaire will keep confidential.

Thank you very much for your participation.

Sincerely yours,

I. Personal Data:

Name B R B B b b e b b B e B b R
Range of Age : [ Between 25 —30 OBetween 30 —35 O Over 35

Sex . Female/ Male

Marital Status : Married/ Single

Occupation

Hobby

Address L e et e e e et e e e e e e e e e e
Home L e e e e e e e e e B L
Office e B

Publication . (please provide the other titles of your papers/books in the space

provided/ a separated sheet)
No. Title Publisher

1




Title

Publisher

|| LI

Appendix A. (Continued).

I1. Writing Process
Before writing,
Choices
g
No. Questions . E -
. = - = :.;.
| 5| E| 2| 2
z 2| wn| © -«
1 | Istudy at home, work, or other places
2 | Iread my lesson notes, handout, books, journals, etc.
before writing
3 | I pay attention to the feedbacks related to my previous
writing
4 | I pay attention to the instructions given by my lecturers
or guidelines in a scholarly journal before writing.
5 | I discuss what I am going to write with other people
(classmates, lecturers, colleagues, etc.).
6 | I brainstorm my ideas (create a list including a wide
variety of related ideas) and write notes
7 | I use my background knowledge to help me to
elaborate my ideas.
8 | I search information and make notes in Bahasa
Indonesia before writing,
9 | I think about the organization of my writing in Bahasa
Indonesia before writing.
10 | Iwrite the outlines of organization in English.
11 | Ilike to start writing immediately without any plan.
12 | I make a timetable for the writing process.
13 | I try to write in a comfortable, quiet place in order to

get focused.




Appendix A. (Continued).

When writing,

Choices
4]

No. Questions o E 2
s €1 2|8 2
z| 2| &| 8| =

1 | Ilike to write my draft in Bahasa Indonesia first and
translate it into English.

2 | I like to write two or more drafis.

3 | I like to write just one draft.

4 | Ilike to edit my work while I am writing.

5 | I like to edit my work when I have finished writing my
draft.

6 | I use a dictionary to check something in work which is
not clear form me before or when 1 write.

7 | I do not use a dictionary until I finish writing my draft.

8 | I use a grammar book to check something in work
which is not clear form me before or when I write.

9 | I do not use a grammar book until [ finish writing my
draft.

10 | I check or edit the grammar, vocabulary, spelling, and
punctuation.

11 | Icheck or edit the organization of my writing.

12 | I use an English — Bahasa Indonesia, Bahasa Indonesia
dictionary (bilingual).

13 | I use an English-English dictionary.




Appendix A. (Continued).

After writing,
Choices
| 8 "
No. Questions b} fé E g z
215|252
z [ = <
v
1 | I go back to my writing to edit or change the contents
(ideas)
2 | I go back to my writing to edit or change the grammar,
vocabulary. spelling, and punctuation.
3 | I go back to my writing to edit the organization of my
writing.
4 | I discuss my work with other people (classmates,
lecturers, colleagues, etc.) when I have finished.
5 | Ido not look at my work anymore when I have finished
— it is completely finished.
6 | I give myself a reward when I have finished.
After my work has already been published/presented,
Choices
| & -
No. Questions 5| 5 E S =
> 5 < &= =
Z| | E| Q| <
7]
1 | I make some notes or remember the feedback I get for
my work.
2 | I record the types of errors I made (e.g. grammar,
vocabulary, and organization).
3 | I discuss the feedbacks to improve the other language
skills (listening, speaking, and recading)
4 | I do not remember the feedbacks.

Please provide any other relevant information related to yvour writing strategies you
have employed but are not included in this questionnaire. Thank you very much.

Appendix B.

INTERVIEW QUESTION LIST




(adapted from Nguyen (2009) and Prijambodo (2009))

Questions for semi-structured interviews with participants may change in detail as a result of
initial analysis of the responses to the questionnaires. However, at this stage the questions
anticipated to be asked are as follow:

About the questionnaire:

1.
2.
3.

Can you explain if there is anything in the questionnaire making you confused?
Could you describe any writing strategies you use not mentioned in the questionnaire?
Could you explain why you use this (or these)?

About writing:

P WD =

14.
15.
16.

17.

When did you start to write an EFL academic genre?

What did you think the first time you write in English as a First Language?

What topics do you prefer to write?

Besides wriling academic genre, do you write other texts in English to practice EFL
writing skill?

How often do you practice EFL writing?

Could you explain what you do to practice writing in English?

Can you tell me the phases of your writing process?

How much time do you usually spend each time you write an article?

What actually determines the duration of your writing an EFL academic genre?

. What are the difficulties you usually face when writing an EFL academic genre?

. How did you cope with the difficulties?

. When you find yourself of dry mind, lacking ideas when writing, what do you do?

. Could you tell me what you do to help you with the generation of ideas before you

write?

Do you read about the topic that you are going to write about before writing?

Could you explain why?

Could you tell me whether you think in English or in your first language when you
write?

Could you explain why you do this?

Appendix B. (Continued).

18.
19.
20.
21.

22.

Do you write immediately in English or translate from your first language?

Can you explain why you do this?

Can you describe and explain any factors that affect your English writing (where you
write, topic, etc.)?

Which is the most impressive article among the articles you have written? Why and
how did you write it?

What are some supporting factors that drive you to keep on writing an EFL academic
genre?
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